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Background

The education sector in Pakistan faces a multitude of challenges. Out-of-schoolchildren (OOSC) remain a
significant issue, nearly 25% of the population has never been to school®. Likewise, there are significant
disparities in educational indicators between provinces; Balochistan has the highest number of OOSC (47%) and
the lowest literacy rate (46%) amongst all provinces?. Pakistan’s education systemis striving with difficulties due
to lack of political will, insufficient financial resources, corruption and instability.

Furthermore, the economic situation seems to be deteriorating in Balochistan as compared to other provinces. In
Balochistan, around 71% of the population are multi-dimensionally poor, with the poverty being much worse in
rural areas (85%) in comparison to urban areas (38%). The project districts in Balochistan including Killa
Abdullah, Chaghi, Pishin, Kharan and Nushkiare multidimensional poor?.

The International Rescue Committee (IRC) is implementing Foreign, Commonwealth & Development Office*
(FCDO) funded Teach and Educate Adolescent Girls with Community Help (TEACH) project in Balochistan
province of Pakistan. The projectis funded under the Girls’ Education Challenge (GEC)® — the flagship program of
FCDO’s commitment to girls’ education. The project is targeting highly marginalized out-of-school girls (OOSGs)
between the ages of 10 to 19 in five districts (Chaghi, Killa Abdullah, Kharan, Nushki and Pishin) of Balochistan
province. The project aimed to develop safe learning centers for underprivileged OOSGs in the targeted districts.
These OOSGs need access to education, livelihood skills and training, as they have never been to school or have
been dropped out. Therefore, they lack basic literacy and numeracy skills.

The project included girls that have never been to school or dropped out, who are engaged in income generation,
married, or pregnant, girls with disabilities, and refugees. TEACH aims for girls to improve their learning
outcomes, transition to formal schools where possible, acquire market-relevant livelihood skills and life skills. The
ultimate goal of the project is to help adolescent girls’ transition to employment.

The theory of change of the project hypothesized reduction in the barriers associated with education for girls in
Balochistan, through enforcement of EARN, LEARN and DISTANT LEARNING streams by establishing learning
centers in the proximity of their villages. Moreover, the project has developed a customized accelerated learning
curriculum for face-to-face interaction with GEC girls, developed and aired radio lessons packages to interact with
listening buddies®; and market assessment & identified potential trades for adolescent girls to increase their
livelihood opportunities. These aforementioned interventions will increase girl’s access to education and improve
their learning, transition outcomes and life standards through engagement in more formal education, technical
education and employment.

Evaluation Approach

The TEACH project followed a pre-post evaluation approach for the intended beneficiaries. The end-line
evaluation followed a mixed-methods approach for data collection from the same targeted GEC girls i.e., early
grade reading assessment (EGRA) based tool; early grade math assessment (EGMA) based tool; core girl
background survey; social and emotional learning; and learning center assessment for quantitative data
collection. Furthermore, focus group discussions (FGDs) and in-depth interviews (IDIs) were used for qualitative
data collection from GEC girls, parents/caregivers, community, and other key stakeholders including partner staff,
government officials and teachers.

! pakistan Bureau of Statistics, Pakistan social and living standards measurement (PSLM) survey 2019-20, 2021

2 |bid

3 Population Census 2017. Pakistan Bureau of Statistics

4 The Department for International Development (DFID) and the Foreign and Commonwealth Office (FCO) merged together
as the Foreign, Commonwealth and Development Office (FCDO).

> https://girlseducationchallenge.org/#/

® GEC girls of DISTANT LEARNING STREAM also known as Listening Buddies

Viii


https://girlseducationchallenge.org/#/

TEACH Endline Report

The findings from the end-line were compared with the baseline results. The end-line was conducted of cohort” 1
of EARN, LEARN® and DISTANT LEARNING®. Moreover, the external evaluator (EE) analyzed the project
monitoring data to report on certain indicators of the project.

The baseline evaluation helped determine the learning level of the targeted beneficiaries during the time of
enrolment in the TEACH project. The purpose of the end-line evaluation was to compare the learning results with
the baseline. Moreover, the findings on transition, sustainability, attendance, quality of instructions and on other
aspects have also been explained in detail in the end-line report.

Key Characteristics of Subgroups and Analysis of Project’s Gender Approach
Key Characteristics of Subgroups: TEACH project has enrolled highly marginalized OOSGs. GLOW/EE has

used the same subgroups characteristics that were identified at the time of baseline. With this approved
approach, it will be easier to understand and measure the contribution of the project from baseline to end-line.

Project’s Gender Approach: The interventions under this project were specifically designed for OOSGs. Despite
the projects focus on girl’s, views of fathers and male community members were also collectedregarding current
education status, and the types of barriers faced by girls. The comments, suggestions and recommendations
provided were included in the report. Likewise, input from the community were also incorporated in the evaluation
findings. The data collection was inclusive of girls with disabilities, orphaned girls and married girls.

End-line Learning Levels

The total number of learning beneficiaries are 32,251 girls registered/enrolled in the TEACH project including
EARN stream (7,180 girls), LEARN stream (11,941 girls) and DISTANCE LEARNING stream [11133 (10-14)
+2000 (15-19) =13,133 girls].

Benchmarking: For EARN stream, the benchmark is 40 correct words per minute for literacy, and correctly
answered 80% of word problems for numeracy. At the baseline, 20.9% GEC girls of EARN stream have achieved
both literacy and numeracy benchmarks as compared to 48.75% GEC girls in the end-line. Furthermore, in the
EARN stream, 48% of the GEC girls achieved the literacy benchmark at the baseline whereas 71.8% of the GEC
girls achieved literacy benchmark in the end-line. Similarly, 29.3% of the GEC girls achieved the numeracy
benchmark at the baseline whereas 55.4% of the GEC girls achieved numeracy benchmark at the end-line.

Moreover, the benchmark set for LEARN stream is to achieve literacy and numeracy level of grade 5. At the
baseline, 3.4% GEC girls achieved the benchmark in both literacy and numeracy of grade 5 whereas 10.2% GEC
girls achieved at the end-line. Besides, 7.1% GEC girls achieved the literacy benchmark of grade 5 at the
baseline as compared to 22.9% GEC girls in the end-line. Similarly, 7.1% GEC girls achieved the numeracy
benchmark of grade 5 at the baseline as compared to 22.6% GEC girls in the end-line.

8.1% of GEC girls of DISTANT LEARNING stream has achieved the learning of grade 5 in both literacy and
numeracy at the baseline whereas 15.5% achieved literacy and numeracy in the end-line. Moreover, 13.0% GEC
girls achieved the literacy benchmark of grade 5 at the baseline as compared to 32.6% GEC girls inthe end-line.
Similarly, 11.0% GEC girls achieved the numeracy benchmark of grade 5 at the baseline as compared to 29.5%
GEC girls in the end-line.

7 Cohort refers to the various groups constituted to eventually reach out to the total project targeted GEC girls. The
cohort were distinguished based on the type of interventions such as EARN, LEARN and DISTANT LEARNING streams, and
were also distinguished based on time series considering the project implementation timeframe e.g. Cohort 1 for EARN
stream was the first group of girls who were receiving this type of interventions under TEACH.

8 LEARN is an accelerated learning program. The girls transition to formal education or non-formal education. The younger
girls (10-14 years) areincluded in it. EARN is a more employment-oriented/skills-based approach for the older girls (15-19
years) who would then transition into vocational training, employment/self-employment.

9 The project was redesigned due to COVID-19 in a Mid-Term Review (MTR) process, which included the addition of a new
cohort of girls receiving remote support only through a distance learning approach.
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Moreover, the findings indicate that nearly 56% of GEC girls and 65% listening buddies from the LEARN and
DISTANT LEARNING streams achieved the learning benchmarks of Grade 4 and above in both literacy and
numeracy. Similarly, the core girl background surveys of both LEARN and DISTANT LEARNING streams also
confirm that the GEC girls and listening buddies were enrolled in Grade 4 and above of the government primary
schools in their respective districts.

Literacy Results: A statistically significant improvement was observed in the literacy score of GEC girls from all
three learning streams from baseline to end-line i.e., EARN (percentage mean score 51.98° baseline and 75.63
end-line); LEARN (percentage mean score 32.73 baseline and 76.49 end-line) and DISTANT LEARNING
(percentage mean score 41.27 baseline and 83.68 end-line). Furthermore, the GEC girls performed significantly
well in all subtasks i.e., the mean score increased from baseline to end-line. Similarly, the number of non-
learners!! reduced in all subtasks from baseline to end-line i.e., the GEC girls moved from non-learners’ category
to other learning categories. However, end-line results indicate that the GEC girls were still facing difficulty in
subtask 4b- reading comprehension and subtask 5- writing/ dictation. However, the low performance of GEC girls
was understandable because the difficulty level of these two subtasks was higher as compared to other subtasks.
Overall, there has been a statistically significant improvement in the learning performance of GEC girls from
different subgroups as compared to the baseline in literacy except for girls with disability and engaged in income
generation activities.

Numeracy Results: The numeracy results indicate a statistically significant improvement in the average scores
from baseline to end-line i.e., EARN (percentage mean score 57.71'2 baseline and 78.39 end-line); LEARN
(percentage mean score 35.84 baseline and 74.91 end-line) and DISTANT LEARNING (percentage mean score
43.97 baseline and 77.21 end-line). Furthermore, end-line results indicate that the GEC girls from all three
learning streams moved up from the non-learner’s category to other categories. Contrarily, the GEC girls from all
three learning streams faced difficulty in subtasks 5b-subtraction level 2 and subtask 6-word problems. The low
performance in these subtasks is understandable as the difficulty level of these two subtasks of numeracy was
higher. Overall, the numeracy scores of GEC girls from different subgroups increased from baseline to end-line
and was statistically significant except for orphaned girls.

Comparison of Face to Face and Distant Learning: The performance of GEC girls from Face to Face was also
compared with performance of listening buddies from DISTANT LEARNING. The findings indicate that listening
buddies (DISTANT LEARNING) had a better percentage mean score (83.68) as compared to GEC girls (Face to
Face) (percentage mean score 76.49) in EGRA Urdu literacy task at the end-line. Similarly, listening buddies had
a better percentage mean score (77.21) in EGMA task in comparison to GEC girls (percentage mean score 74.9).
Additionally, an average of 8 listening buddies were present in group radio lessons as compared to 30 GEC girls
in Home Based Centers (HBCs). As a result, listening buddies received more attention from caregiver/peer
support! as opposed to the GEC girls in HBCs. Likewise, listening buddies were at an advantage with regards to
the flexibility intimings of classes. Classes took place in multiple shifts, giving the listening buddies the option to
choose a time most convenient for them. Moreover, the GEC girls in HBCs did not have the leverage of revisiting
lessons, whereas listening buddies could listento lessons multiple times to clear concepts.

Social_and Emotional Learning Skills: The end-line findings indicate that there has been a significant
improvement in the SEL scores of the GEC girls from baseline to the end-line. The SEL score increased from
1.81'4 at baseline to 2.33 at end-line. Moreover, the SEL index score of EARN and LEARN stream also increased
from baseline (EARN=1.58 and LEARN=2.04) to the end-line (EARN=2.04 and LEARN=2.36). More than 85%
GEC girls from the EARN and LEARN streams improved their life skills from the baseline (1.81). The subgroup
analysis indicates that the improvement in the SEL score from baseline to end-line was significantly greater for

1051.98 is the percentage mean score. The percentage mean score indicates that GEC girl obtained 51.98 out of total 100
percentage mean score. This is applicable for all percentage mean score illustrated for literacy in parentheses.

11 Non-learner means the GEC girl did not correctly answer any question/item in a specific subtask or task.

125771 is the percentage mean score. The percentage mean score indicates that GEC girl obtained 57.71 out of total 100
percentage mean score. This is applicable for all percentage mean score illustrated for numeracy in parentheses.

13 A literate person from the local community

14 For this study 3-point scale was adopted based on the good example report shared by FM. In 3-point scale, score 3.0 is

the highest achievable life skill score, and, on the other hand, score 0.0 represent the lowest score.
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married girls (0.83'%) followed by Pashto speaking girls (0.78) and girls of the age groups 15- 19 years (0.75). The
improvement was higher in these three subgroups because after marriage there is minimal time available for
married girls to relax and interact with friends. On the other hand, restricted mobility norms in the Pashtun
community in the tribal areas of Balochistan affect their social and emotional skills. Thus, itindicates that the SEL
activities designed were relevant for these marginalized girls particularly for married girls, girls speaking Pashto
and older girls to improve their SEL skills. Onthe contrary, girls speaking Brahui showed less improvement in the
SEL score from baseline to end-line (0.25) because the Brahui speaking girls were from a minority group
whereas, the classes had a majority of Balochi speaking girls and the instructor also conversed in Balochi. The
improvement in the SEL skills has been positively associated with an improvement in the mean score of both
literacy and numeracy assessments.

Financial literacy: At the beginning of the financial literacy module delivery, a pre-assessment was undertaken to
evaluate the skills related to financial literacy. The findings indicate an increase in the financial literacy score from
baseline (9.85 percentage mean score'f) to end-line (64.03 percentage mean score). The results also indicate
that GEC girls moved up from non-learners (8.66% GEC girls) and emergent learners'’ (91.34% GEC girls)
category at baseline to established learners (72.22% GEC girls) and proficient learner’s category (22.97% GEC
girls) at the end-line.

Transition: Based on the project data, 5,463 girls (10-14 years) transitioned to formal/informal schools; and 746
girls (15-19 years) successfully transitioned to employment. The aim of the project was to return girls to formal
education and to become a part of the productive workforce following the completion of the TEACH courses.
Findings from the core girl background survey indicates that for the LEARN stream 29.0% of GEC girls had
transitioned, out of which 52% of them continued their education whereas the remaining 48% did not transition but
are planning to continue education or enroll in the advanced training program. Out of 52%, 90% of the GEC girls
enrolled in grade 4. Similarly, for the DISTANT LEARNING stream, analysis of the core girl survey indicates that
86.7% of listening buddies had continued their education or opted for (self) employment. Out of these, 62% of
listening buddies continued their education, while 95% of these listening buddies enrolled in grade 4. Contrarily,
12.5% of the GEC girls speaking Pashto had no future plans.

Sustainability: The parents and community members play a significant role in sustainability of the learning
centers. Village support groups were helpful in increasing awareness of the community members regarding rights
of girls’ education. These support groups helped develop community support action plans for the implementation
of community driven actions to improve girls’ education and reduce associated barriers. The project also
highlighted that 922 trained community/ ALP facilitators were registered in the EMIS roster of the Non-formal
Basic Education (NFBE), which would help with future employment in programs or projects initiated by the
government. Furthermore, 122 community base TVET facilities registered with Trade Testing Board (TTB)
Balochistan were established under the project, which provided opportunity for 813 GEC girls to receive
certification in income generation trades encompassing several domains including embroidery / stitching;
beautician and well-being; and bakery and confectionary. Furthermore, the GEC girls of EARN stream particularly
the embroidery and stitching trade GEC girls have been further supported by establishing 25 community owned
production centers. These centers have been established with community’s support in the form of voluntarily
provision of spaces, with no requirement of rent and utility bills to increase income of EARN stream GEC girls.
Production centers have additional tools and equipment for an average 5-7 engaged GEC girls. The project has
also signed an agreement with Balochistan Agriculture & Extension Department; and Livestock & Dairy
Development Departments for technical backstopping to deliver training in five income saving trades, which
include Kitchen Gardening, Backyard Poultry Farming, Drying of Vegetables & Fruits, Making of Ketchup and Milk
Processing.

15 Difference from baseline to the end-line.

16 9 85 is the percentage mean score. The percentage mean score indicates that GEC girl obtained 9.85 out of total 100
percentage mean score.

17 Emergent learner (Score 1-40), Established learner (Score 41-80) and Proficient learner (Score 81-100)
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Recommendations

VI.

VII.

The phonics-based approach i.e., technique of splitting Urdu words has been helpful for GEC girls in
enhancing their reading and writing skills. As a result, it is suggested to utilize this technique which is
already familiar to the GEC girls as it will help in attaining a better literacy score. The technique is already
being utilized by teachers and it should be reinforced in future projects.

The findings indicate that the GEC girls from all three learning streams faced problems in subtasks of
reading comprehension and writing/dictation. It is therefore recommended that the GEC teachers need to
be guided during the time of training to adjust the number of exercises in the NFE coursework’s adapted
by IRC and give additional time where required to improve the performance and to achieve the desired
benchmark level. Further, the project may continuously monitor the GEC teachers and how reading
comprehension is taught and provide additional support to enhance the performance of the teachers.

The numeracy results indicate that GEC girls from all three learning streams faced challenges in
carryover/borrowing function questions and words problems. It is suggested to adjust the exercises
related to mathematics coursework and give additional time and attention where necessary to improve
understanding and performance of the GEC girls. The GEC teachers need to be oriented that how to
adjust the exercises during their training.

The findings show that the current duration of the LEARN course is not sufficient for the GEC girls to get
admission in Grade 6 because the majority of the GEC girls achieved the benchmark score of Grade 4. In
addition, the GEC teachers also mentioned the short duration of the course. Similarly, another GEC
LNGB project is currently being implemented in Sindh by another FCDO partner ACTED related to
accelerated learning program, where the length of learning course is different around 18 months and will
enroll the GEC girls in class 6. Therefore, it is suggested to revisit the duration of the LEARN course.

Though there has been an improvement in the mean score of financial literacy, it is still suggested to
familiarize older girls with the usage of calculator. The proposed pathway is for older girls in the project as
they are more likely to engage in income generation activities rather than continuing education. Learning
the use of a calculator will eliminate several accounting related problems.

The SEL index score for the GEC girls has significantly improved from baseline to end-line. However, the
SEL skills of girls speaking Brahui, girls engaged in income generation activities and orphaned girls were
lower as compared to other sub-groups. Therefore, these subgroups require special attention and maybe
a different approach should be used like sessions with their parents/caregivers to enhance their social,
emotional and learning skills. Furthermore, the SEL skills have been positively linked to the learning
performance of the GEC girls. Thus, performance of these GEC girls was also lower in the learning
outcomes.

The findings indicate that although girls engaged in income generation, married girls and orphaned girls
had lower aggregate average score in both literacy and numeracy tasks as compared to other subgroups
specifically in the short period course of EARN cohort. Besides, during the project period, the
parents/caregivers provided support in continuation of their education in the learning center to these GEC
girls and helped them of not dropping it out from the center. However, it is recommended to frequently
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engage in dialogue with parents, husbands, and caregivers of these GEC girls to provide more support in
order to improve their learning particularly in the short period of courses.

Performance of the GEC girls from EARN stream significantly improved from baseline to end-line.
However, the difference is nearly half as compared to two other learning streams. Less improvement may
be attributed to the short duration (3 months) of the literacy and numeracy course. Therefore, it is
recommended to increase the duration of the coursework in future projects.

The findings illustrate the effectiveness of the DISTANT LEARNING approach and material in improving
the learning outcomes. Therefore, it is suggested that the project should upload all the DISTANT
LEARNING information on the social media platforms as the Pakistan Social and Living Standard
Measurement 2019-20, shows 92% individuals have mobile phones in Balochistan. This uploaded
information will provide opportunities to other OOSGs to improve their learning skills in literacy and
numeracy, aligned with the ALP curriculum.

The findings show that Pashto speaking girls had no future plans as compared to the other subgroups
after completing their respective streams. Therefore, it is suggested that the project should do follow-up
visits and engage in more dialogues with parents and caregivers to support their GEC girls.

The current flood has adversely affected the financial situation of the households in Balochistan. In result,
it is extremely difficult for the project to convince the parents/caregivers to send their girls to schools
because currently their needs/priorities are to arrange food, shelter, and health for their families.
Therefore, it is recommended to provide financial support to these floods affected families, so they are
able to bear the expenses related to education and enroll/continue education of their girls.

Xiii
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1.1 Project context

a) Overall

In Pakistan, nearly 25% of the population has never been to school, which contributes significantly to the total
number of out of school (32%)18. Pakistan has adopted the SDGs unanimously through its parliament and has
made efforts to achieve the targets. Goal 4 of the SDGs has been prioritized by the government, but Pakistan
still faces a multitude of challenges in the provision of quality and equitable education!®. Province wise,
Punjab has the least amount of Out of school children (24%) followed by Khyber Pakhtunkhwa (32%), Sindh
(44%) and Balochistan which has the highest number of Out of school children (47%). Furthermore, the
literacy rate in Pakistan has remained stagnant at 60% over the last six years (2013-14 to 2019-20).
Comparison among the provinces shows that Punjab has the highest literacy rate (10 years and older) at 64%
followed by Sindh 58%, KP 55% and Balochistan which has the lowest literacy rate at 46%. Gender disparities
are also profound in education indicators; national youth (15- 24 years) literacy is higher in males (79%) in
comparison to females (65%). Additionally, female literacy is highest in Punjab at 75% and lowest in
Balochistan at 40%. Sindh stands at 57% and Khyber Pakhtunkhwa stands at 49%20.

The school attendance in Pakistan has decreased from 62% in 2013-14 to 60% in 2019-20. School
attendance has been highest in Punjab at 66% followed by 56% in KP, 55% in Sindh and is the lowest in
Balochistan at 44%. Likewise, the Net Enrolment Rate at primary age has been highestin Punjab at 73% and
lowest in Balochistan at 40%. For Sindh it has been 58% and for KP it has been 66%¢2. Inability to improve
education indicators can be attributed to several reasons including the lack of political will, insufficient financial
resources, corruption, and instability.

Despite the legislative efforts to improve the education system, 25 million children of ages 5-16 are out of
school. The constitution of Pakistan has paid significant attention to provision of education. The standard of
literacy and universal school completion have been given by articles 25A22 and 37B%® of the Constitution of the
Islamic Republic of Pakistan?4. Balochistan Compulsory Education Act 2014 also provides a framework for
implementation of article 25A. After the 18" amendment to the constitution, the Balochistan government is
now responsible for the delivery of education in the province. Nearly 23 policies have been developed over
the course of the last six decades; however, the education system still faces a plethora of challenges. These
issues stem from inadequate financial resources, ineffective implementation of policies, lack of coordination
and management, political interference, and corruption. The challenges are manifested in form of poor
education indicators evident today, these include low student attendance, low enrolment rate, high dropout
rate, inadequate facilities in schools and poor quality of teaching?>.

b) Balochistan context

Balochistan is the largest geographical province in Pakistan, but population density is the lowest as compared
to other provinces. Balochistan has lagged behind other provinces in terms of growth since 1970s. Key
barriers to growth include inadequate institutional capacity and human resources, weak fiscal base, low
population density and poor security situation that has resulted in closure of schools, migration of teachers
and interruptions in the implementation of policy reforms?6. The province has been through several conflicts
and turbulences, which are the prime reasons for poor human development indicators and underdevelopment.

18 pakistan Bureau of Statistics, Pakistan social and living standards measurement (PSLM) survey 2019-20, 2021

19 Khushik, Faheem & Diemer, Arnaud. (2020). Education and Sustainability, How SDG4 Contributes to Change the
Representations of Developing Issues? The Case Study of Pakistan. International Journal of Management and
Sustainability. 9.101-119. 10.18488/journal.11.2020.92.101.119.

20 pakistan Bureau of Statistics, Pakistan social and living standards measurement (PSLM) survey 2019-20, 2021.
21 pakistan Bureau of Statistics, Pakistan social and living standards measurement (PSLM) survey 2018-19, 2020

22 Article 25A- The state shall provide free and compulsory education to all children of the age of five to sixteen years in
such manner as may be determined by law.

23 Article 37B- Removeiilliteracy and provide free and compulsory secondary education within minimum possible
period.

24 The constitution of Pakistan, 1973

25 Rehman & Khan. Flaws in Pakistan’s Educational System

26 pakistan: Addressing Poverty and Conflict through Education in Balochistan. World Bank, 2018.
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Furthermore COVID-19 pandemic further exacerbated challenges in the province. Despite the efforts to uplift
the education system of Balochistan, the NER remains lowest among the provinces. The NER for primary
level has been 56%, for middle it stands at 26% and for higher education it stands at 15%. Nearly 70% of the
children in the province are out of school. As per the Balochistan Education Statistics 2019-20, around 15,089
schools were operational out of which, 82% were primary, 10% were middle and 8% were high/ higher
secondary. Furthermore, gender disparity is profound in Balochistan. It is evident from the number of schools
for girls and boys. 68% of the primary schools, 57% of the middle schools and 63% of the high/higher
secondary schools are for boys whereas only 26% of the primary schools, 42% of the middle schools and
36% of the high/higher secondary schools were for girls2’. The national report by ASER also highlights gender
disparity in Balochistan. It accentuates that 58% boys are enrolled in government schools as compared to
42% of girls.28.

IRC TEACH interventions were planned in 5 districts (Chaghi, Nushki, Kharan, Pishin and Killa Abdullah) in
Balochistan. Chaghi, Nushki and Kharan are part of the Baloch belt while Pishin and Killa Abdullah are part of
the Pashtun belt. Chaghi district is the largest in terms of the geographical area and is in the northwest region
of province. With its hot and dry weather, the districtis home to majority of the Balochi population. The district
has 22,153 children enrolled in schools. The total number of schools in the district is 315; out of which 80
schools are for girls whereas 209 are for boys and 26 are co-education schools. Out of the total schools for
girls, 69% are primary, 19% are middle and 12% are high and higher secondary schools. Nushki district is in
the south-west of Quetta and is a dry and arid region with long summers. The district has a student population
of 23,299. Nushkihas 272 schools, 95 schools for girls, 157 for boys and 20 are co-education schools. Out of
the total schools for girls, 56% are primary, 28% are middle and 16% are high and higher secondary. Kharan
districtis located in the northwest of Balochistan, and it has dry desert land. The number of students enrolled
in schools in Kharan is 16,162. The district has 275 schools, 71 schools for girls, 179 for boys and 25 are co-
education. Out of the total schools for girls, 63% are primary schools, 21% are middle schools and 16% are
high and higher secondary?°.

Pishin districtis located in the northwest of Balochistan. It has mostly a semi-arid climate. Pishin has the third
largest number of students in the province i.e., 56,423. The district has 1,040 schools, which is the highest
number of schools in Balochistan, 281 of these schools are for girls, 735 for boys and 24 are co-education
schools. Among the schools for girls, 72% are primary schools, 20% are middle and 8% are high and higher
secondary schools. Killa Abdullah?° is a valley located in the northwest region of Balochistan. The district has
607 schools out of which 87 are for girls and 488 for boys and 32 are co-education schools. Majority of girls’
schools are primary 72%, only 14% are middle and 14% are high and higher secondary schools3.

c) Economic context

Balochistan has the lowest per capita income. Its growth performance has been weakest over the last few
decades in comparison to other provinces. Province wise, Punjab has the highest budgetary share of
1,439,116 followed by Sindh 742,030, Khyber Pakhtunkhwa 477,519 and Balochistan with lowest share of
265,054. Over the last few decades, Balochistan’s growth performance has been the weakest as compared to
other provinces. Nearly 71% of the population in Balochistan is multi-dimensionally poor, out of which 38% of
the urban and 85% of rural population is multi-dimensionally poor. Killa Abdullah is the poorest district in
Balochistan with nearly 97% of the population is multi-dimensionally poor population. Most of the population in
all IRC TEACH project districts including Killa Abdullah (97%), Chaghi (89%), Pishin (82%), Kharan (78%) and
Nushki (64%) is living under multidimensional poverty. Poverty limits access to education which is evident
from the PBS Population census for 2017-18. It states that nearly 56% of the population in Balochistan is
illiterate, out of which 43% are males and 57% are females. Similarly, the illiteracy seems to be more profound
in rural areas (63%) in comparisonto urban areas (40%)32.

27 Balochistan Education Statistics, 2019-20

28 Annual Status of Education Report. ASER-PAKISTAN 2021

29 Balochistan Education Statistics, 2019-20

30 Killa Abdullah is now subdivided into two districts; Chaman district and Killa Abdullah district.
31 Balochistan Education Statistics, 2019-20

32pgpulation Census 2017. Pakistan Bureau of Statistics
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d) Social-Cultural context

Pakistan has the lowest gender-specific Education Development Index (0.823) in South Asia; this is evident
as female participationin school is significantly lower than males33. This gender disparity stems from societal
and cultural values, which place less weight on girls’ education in comparison to boys. In Pakistan, decisions,
and aspirations to educate girls are influenced by family context and environment34. Thus, females have fewer
schooling opportunities than males specifically inrural areas. As a result, the gender gap in education seems
to be widening in rural areas®5. According to World Report 2022 on Human Rights Watch, even before the
Covid-19 pandemic, more than 5 million primary school-age children in Pakistan were out of school and most
of them were girls. This was due to lack of schools, financial costs associated with studying, child marriages,
harmful child labor, and gender discrimination.36 This results in education indicators for females remain poor,
female literacy rate in Pakistan is 49% as compared to males 70%. Likewise, Net Enrolment rate (age 6-10
years) at primary level is 60% for females as compared to 68% for males3’. The male to female ratio
increases with increase in the level of education®8. Annual Status of Education Report 2019 highlights the
gender disparity in learning outcomes. The findings suggest that boys performed better than girls in both
literacy and numeracy tasks3.

In rural areas of Pakistan, non-household labor participation of women remains significantly low. Additionally,
the authority and decision-making power lies with the senior members of the family regarding the marriage of
young men and women. Despite the Islamic law, women have no claim of their father’s heritage. Dowry and
other expenses are discussed between families; however, they do not contribute to women’s status. Likewise,
gender roles and social convention of seclusion further enforce various degrees of modesty such as dropping
out of schools which limits socialization and shifts of focus to household chores and responsibilities. This
further limits chances of girls to acquire higher education.

The prevalence of disability in Pakistan is 8% and for all categories of disabilities it stands at 12%4!. Despite
the policies to facilitate persons with disabilities, their access to basic facilities i.e., education and health
remains poor. A survey on persons with disabilities in Baloc histan indicates that school enrolment of children
with disabilities remains substandard, as there is a lack of proper physical infrastructure in schools and the
selection system is not inclusive. Moreover, there was a lack of interest within the community in supporting
person with physically and emotionally disabilities to enroll in schools. Additionally, findings from the survey
suggest that more females with disabilities mentioned family and cultural issues as being reasons for not
attending school than males*2. For marriage perspective, person with disabilities were not considered as an
option by their relatives as they did not want to be burdened by the extra finances and additional
responsibility3.

In Balochistan, for overwhelming majority, role of the women is confined within boundary walls of the house.
Province wise, Balochistan has the lowest participation of women (10%) in household decisions including

33 World Economic Forum, Global Gender Gap Report, 2020.

34 |bid

35 Rasheed, Z., Hussain, B., ljaz, A. and Hashim, M. (2021). The level of Girls Education in Rural Areas of Pakistan Subject
to Socio-Economic, Demographic and Schooling Characteristics: Count Data Models Approach. llkogretim Online -
Elementary Education Online, 2021; Vol 20 (Issue 5): pp. 7451-7465.

36 https://www.hrw.org/sites/default/files/media_2022/01/World%20Report%202022%20web%20pdf_0.pdf

37 PSLM survey 2019-20,Pakistan Bureau of Statistics

38 Access Challenges to Education in Pakistan 2022, ADB Briefs

39 ASER Pakistan 2019, Annual Status of Education Report

40

Rasheed, Z., Hussain, B., ljaz, A. and Hashim, M. (2021). The level of Girls Education in Rural Areas of Pakistan Subject to
Socio-Economic, Demographic and Schooling Characteristics: Count Data Models Approach. Ilkogretim Online -
Elementary Education Online, 2021; Vol 20 (Issue 5): pp. 7451-7465.

41 Government of Pakistan, Pakistan’s implementation of the 2030 agenda for sustainable development, 2019

42 Females with disability in Pakistan face double discrimination when it comes to education, one on the basis of gender
and the other due to disability. In Pakistan, the females with disability/ies are largely confined to their houses as they
are at a greater risk of being mistreated, abused and exploited.

43 Development Organization for Underprivileged Areas (DOUA), Survey report on disability in Balochistan, 2018
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major household purchases, health care and family visits. Moreover, violence against women seems to be the
greatest in Balochistan with nearly 49% of the women have experienced physical violence since the age of
15, Public spaces are segregated based on gender, men receive preferential treatment, while women prefer
not to access public places due to cultural values and norms. Likewise, men oversee all economic and social
decisions and play an authoritative role in households. The Labor force participation rate for age group of 15
plus is 49.4% in Balochistan, female participation in the labor force is low (9.7%) as compared to males
(82.5%)%5.

Gender disparity in education can also be attributed to the barriers in girls’ education. These include lack of
basic facilities i.e., poor school infrastructure such as boundary walls, electricity, and water. Nearly 65% of the
schools have solid buildings, 14.5% are Kacha, whereas 6.4% have a mixed structure. Additionally, almost
14% of the schools in Balochistan are shelter less propagating a non-conducive learning environment.
Furthermore, 42% of the schools lack basic necessities like water, whereas 71% do not have the availability of
toilets. All the aforementioned factors contribute to the reduced attendance rates of girls in school.

Teach and Educate Adolescent Girls with Community Help (TEACH) is a project in Balochistan funded by
Foreign, Commonwealth & Development Office4” (FCDO) and implemented by International Rescue
Committee (IRC). The projectis funded under the Girls’ Education Challenge (GEC)*8 — the flagship program
of FCDO’s commitment to girls’ education. The project aims to improve underprivileged girls’ access to
education, livelihood skills and training. The target beneficiaries of the project were out of schoolgirls (never
been enrolled and drop out) in 5 project districts in Balochistan (Chaghi, Killa Abdullah, Kharan, Nushki and
Pishin).

The interventions proposed under the IRC TEACH 4bdul4rt targeted girls that have never been to school or
have dropped out. These interventions followed the subsequent pathways; the first pathway was “Girls Learn”
girls that followed this pathway were of ages 10-14 years. This intervention helped girls achieve learning
levels up to 5% grade and become eligible to enroll in 6" grade. Girls were able to transition to formal
education following this intervention; this intervention targeted 11,941 girls and lasted for a year.

Thedbdul4d intervention pathway was “Girls Earn”; girls that followed this pathway were 15-19 years. This
intervention helped girls read 40 words per minute and correctly answer 80% of word problems of addition,
subtraction, multiplication, and division. This intervention allowed girls to transition to vocational training and
income generation. The interventiontargeted around 7,180 girls and lasted for 9 months.

The last intervention pathway was “DISTANT LEARNING”. Girls that followed this pathway were of 10-19
years age. This intervention was useful for beneficiary listeners that reported engagement and learned during
the radio sessions. This pathway facilitated girls to enhance communication and increase leadership in the
community.

44 pakistan Demographic and Health Survey 2017-18. National Institute of Population Studies, Pakistan

4> Employment Trends 2018 Pakistan’ Pakistan Bureau of Statistics

46 Status of Girls Education in Balochistan, 2021

47 The Department for International Development (DFID) and the Foreign and Commonwealth Office (FCO) merged
together as the Foreign, Commonwealth and Development Office (FCDO).

48 https://girlseducationchallenge.org/#/
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Figure 1: Different TEACH Program Streams

PROGRAM Stream

LEARN Stream ] Aged 10-14 Years Old ]

Enrol in 6th Grade of
School

00S GEC Girls

Aged 15-19 Years Old

EARN Stream
005 GEC Girls

DISTANT LEARNING Aged 10-19 Years Old

Vocational Training and

Income Generation

Increased individual empowerment,

increased household empowerment,

Stream 005 GEC Girls

enhanced communication, increased
leadership in the community.

Summary of major planned activities of the project is given below:

Table 1: Supplementary table of key intervention activities with direct beneficiaries

1

Identification of potential GEC girls

Girls

Target
NA

32251/29000

2 Identification of instructors/facilitators Facilitators  NA 922/790

3 Training of instructors Facilitators  NA 922/790

4  Registration/enrolment of GEC girls in Home-Based Centers = Girls NA 11941
(LEARN)
Registration/enrolment of GEC girls in Home-Based Centers = Girl Girls 7180
(EARN

5 Establishment of Home-Based Centers (LEARN) Centers Centers 587
Establishment of Home-Based Centers (EARN) Centers Centers 340

6  Girls engaged through Radio Lessons (10-14) Girls NA 11133/9000
Girls engaged through Radio Lessons (15-19) 2000/2000

7  Procurement and distribution of Material & Educational Kits Kits 30257/29000*
supplies

8 Development of scripts on literacy, numeracy, and life skills Lessons 144
(Package A, B, C)

9  Airing of lessons on package (A, B & C) Lessons 1

10 Distribution of dignity/hygiene kits (Essential items) Girls/Kits 29000 kits **28434/29000

11 Airing of lessons on package (A, B & C) Lessons 148

12 Distribution of dignity/recreational kits and educational material ~ Girls 11000 kits 11136/11000
among listening buddies

13 Market assessment & identification of potential trades (divided Trades 8 8
into ‘Income-Generating’ and ‘Income-Saving’ domains)

14 Identification& enrolment of potential GEC girls for vocational Girls 2400 2406
&business skKills training

15 Establishment of community based TVET facilities Centers NA 122

16 Identification of potential VT instructors (Average 3 per center) Instructors NA 369

17 Procurement & distribution of trade specific toolkits for Girls Kits /Girls 2400 2406
Earn vocational & business skills GEC girls

18 Business Grants for selected vocational & business skills GEC  Grants/Girls 500 510

girls (Income generation domain)
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19 Establishment of Community Based Production centers Centers 25 25
20 Social and emotional learning through girl shine Girls girls 30,257
20 girlclubs (*20 girls per club) clubs 240 4800

** Total distribution was 29000 but in MIS the entry records are 26076. Data entry is still in process.
* Data entry in MIS is still underway

1.2 TEACH Theory of Change

The theory of change of TEACH project proposes that addressing challenges associated with girls’ education
will improve girls access to education and employability training to increase life chances of girls, their families
and communities (refer to Annex 12). The external evaluator has also provided the feedback that how the
project addresses these barriers.

According to the theory of change, various barriers associated with girls’ education include, but are not limited
to:

Feedback of External Evaluator

Physical barriers to education for girls
in villages include the absence of safe,
inclusive and accessible learning
centers, vocational training and
employment opportunities. These may
be catered through establishing literacy
learning centers and skills learning
centers for the most marginalized girls
in villages.

Lack of quality female teachers with
skills to apply and promote inclusive
education practices with classroom.

Absence of gender inclusive
approaches in non-formal education
and training for adolescent girls.

No attention to girls with disabilities in
schools or community and mothers
who are responsible for their care.

Negative social and gender norms
including GBV, early marriage, child
abuse and maltreatment of girls.

Absence of literacy learning centers,
TVETs and training centers specifically
for girls.

Limited economic and job opportunities
for girls and weak linkages of TVET
with the labor market.

It was observed during EE data analysis of quantitative and
qualitative data that safe, inclusive, and accessible learning
centers and vocational skill training were provided to the most
marginalized GEC girls in the focused districts of the project.

It is noted during data analysis that female teachers were
recruited and trained to enhance their pedagogical skills. In
general, both teachers and GEC girls were satisfied from each
other in terms of engagement and teaching practices in the
learning center.

Gender inclusive approaches were adopted i.e., enrolled GEC
girls from different ethnic groups, Afghan refugees, girls with
disabilities and poor households. It was also evident from the
project datasets and also from EE data that interventions are
provided to them.

The project and teachers provided special attention to the girls
with disabilities in the learning centers. The project and teacher
also advocated parents/caregivers to give special attention to
them. This perspective is also evident from the interview notes
of girls with disabilities.

The project data and group discussion with communities
illustrates that project has also worked on these aspects. In
result, the GEC girls in their group discussion and interviews
recorded that parents/caregivers told their children to focus on
education because education is priority and other things like
marriage will be done at the proper time.

The project has established centers only for girls in the five
districts of Balochistan. These centers are established in the
proximity of the villages where project interventions were
implemented.

The project has established 122 community base TVET
facilities and registered with Trade Testing Board (TTB)
Balochistan offering certificationto 813 GEC girls inembroidery
| stitching; beautician and well-being; and confectionery and
backing. Both parents and GEC girls also endorsed the trades



In schools, the supply side also faces
challenges, which include lack of
trained teachers/ facilitators ininformal
education, low attendance of teachers
at learning centers, long hours in
overcrowded classes and the learning
outcomes and completion of the full
cycle of education.

Barriers  associated with  girls’
education at community level include
girls’ perception and awareness
regarding the value of education and
their understanding of the linkage
between education and the ability to

better support their families and
communities.
Additional barriers at

community/system-level related to girls’

education are regarding the
understanding and awareness of
community girls’ education, early

marriages and community’s awareness
about the importance of equal
education of both boys and girls.
Government level barriers include lack
of resources, funds and budget; lack of
human resource in the education
department and unequal distribution of
resources for girls’ education.
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are acceptable in their areas. The project has established 25
community owned production centers for the GEC girls of
embroidery and stitching trade. TEACH project will also ensure
the required facilitation in establishment of sustainable
backward and forward market linkages during the project life.

The project has also signed an agreement with Balochistan
Agriculture & Extension Department; and Livestock & Dairy
Development Departments for technical backstopping to deliver
training in five income saving trades which included Kitchen
Gardening, Backyard Poultry Farming, Drying of Vegetables &
Fruits, Making of Ketchup and Milk Processing.

Trained female teachers were available in the learning centers.
Both GEC girls and their parents/caregivers confirmed the
punctuality of the teachers in the learning centers. The GEC
girls stated in group discussions that classes are not over-
crowded and on average the student-teacher ratio is 35.

Both the project and EE data illustrates that advocacy session
on supporting and changing the perception related to girls’
education and its importance in the contemporary period were
carried out in the communities (including men and boys) in the
focused districts of Balochistan.

During group discussion and interviews with community and
government officials, the project organized sessions, workshops
and dialogues related to girls’ education, early marriages and
community awareness. Positive behavioral change is recorded
in the community related to girl’s education. It is evident from
the transition of girls to the government schools.

The project has provided the Ilist of trained ALP
facilitators/teachers and registered it on the EMIS roster of
NFBE. This trained human resource will be available to
immediately deploy in any future project related to non-formal
education.

The outcomes and the related outputs aim to tackle barriers in girls’ education. These outcomes are
supported by five outputs which include:

Outputs Feedback of External Evaluator

Availability and access to safe
spaces/learning centers.

Availability of instructors,
facilitators and mentors to deliver
guality and inclusive instructions in
literacy, numeracy, life and market-
relevant employability skills.

During group discussions and interviews with GEC girls of
EARN, LEARN and DISTANT LEARNING streams, the learning
centers and common gathering place were established in the
proximity of their villages and has no issues to access these
learning centers on daily bases. The learning centers were
having all the requisites to provide safe and conducive learning
environment to the GEC girls.

During group discussions and interviews with GEC girls of
EARN, LEARN and DISTANT LEARNING streams, they
mentioned that the teachers, mentors, and caregiver/peer
support provider were regular and punctual in the learning
centers (EARN and LEARN) and also in common gathering
place (DISTANT LEARNING). They also mentioned that



Support the girls in enrolling in to
formal/non-formal education,
vocational training, and self-
employment.

Community discussion groups and
consultative workshops are
organized, media campaigns and
community-based actions are
conducted for Village Support
Groups, PTCs/  SMCs to
strengthened community support
for girls’ education.

Sensitize the relevant government
stakeholders about girls’
education.
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teachers, mentors and caregiver/peer support provider were
working hard to deliver quality and inclusive instructions in
literacy, numeracy, life and market-relevant employability skills.
It is also evident from the end-line results in the learning
outcomes of literacy, numeracy, SEL and in financial literacy.

During the analysis of core girl background survey, it was
revealed that GEC girls transitioned to grade 4 and above.
Moreover, the project data illustrates that 2406 girls completed
market relevant technical and vocational skills (1593 trained on
income savings trades and 813 trained in income generation
trades). Likewise, 813 income generation GEC girls were also
trained /supported in business planning & business plan
development. 510 business grants have been awarded to
selected GEC girls.

The project provides active support in the enrolment campaigns
particularly related to girls’ education. The project has also
supported VSGs to strengthen community support for girls’
education and also provide safe access and conducive learning
environment to the GEC girls.

The project has organized consultative workshops with the
government to promote girls’ education in Balochistan. During
interviews with education officials, it was confirmed that the
project is closely working with the education department to
promote girls’ education in the area.

Due to COVID-19 pandemic and lockdown situation, IRC collaborated with GEC girls, village support groups,
caregivers and communities and based on their inputs, the projects were redesigned, and the adaptations
given below were made.

Feedback of External Evaluator

a. Radio based lessons were During discussions with GEC girls, parents/caregivers, and

designed and broadcasted

To ensure access to gender
specific hygiene supplies, dignity
kits were planned and distributed
among all girls

Face to face teaching with smaller
groups was initiated to ensure
safety and compliance with COVID
SOPs

For psychosocial support, kits were

communities, they really appreciated the initiation of DISTANT
LEARNING stream because the pandemic has not only affected
the economic and financial situation of the household but also
affected their ability to bear the expenses of education.
Furthermore, the situation on the ground was aggravated when
all the schools were closed down in Balochistan. The children
were at home doing nothing either quarreling with each other or
wandering in the streets. Both parents and the community were
worried about the future of their children because this was
having a negative effect on their learning. So, the DISTANT
LEARNING stream provided an opportunity to the girls to
continue their education and secure their futures.

Due to COVID-19 and its effect on financial capacity of the
household, the project has planned to provide dignity kits to the
GEC girls. This initiative was much appreciated by the GEC
girls.

The GEC girls fromthe LEARN and EARN streams and parents
in all five districts of TEACH project have appreciated the
continuation of the learning centers with COVID-19 protocols.
The GEC girls shared that we get bored and feel lethargic at
home due to lack of productive activities. The continuation of
learning centers has a positive effect on our learning and social
activities. The EE also observed that COVID-19 protocols were
followed in the learning centers.

It was evident, from the above discussion, that GEC girls are



TEACH Endline Report

designed and distributedamong all more than happy to continue their education in the learning
girls so that they can have a good centers. It is also evident from the end-line results of SEL,
time at homes during lockdown which has improved from the baseline.

situation.

Due to COVID-19, all the businesses were significantly affected. In result, many families were
financially burdened and could not bear the cost of educating their children particularly girls. Thanks
to the project, they initiated the distant learning/radio program to continue our education.

However, after designing of DISTANT LEARNING stream, the project has ensured that listening buddies have
access to the radio/audio devices to listen to their radio lessons. The core girl background survey with
DISTANT LEARNING has also endorsed the fact that all the listening buddies had access to radio/audio
devices at the time of end-line.

Figure 2: Access to radio/audio devices

Access to radio/audio devices
100

100 -

Baseline End-line

Furthermore, the core girl background survey with DISTANT LEARNING also illustrates that listening buddies
has received additional support from their friends, siblings (brother and sister), mother and also teachers after
the class (refer to the figure below).

Figure 3: Who provides additional support in learning the radio lessons after the class

Who provide additional support in learning the radio

lessons after the class
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Different aspects the listening buddies like the mostin the radio lessons

Loud and clear voice
Balochistan its importance
education
literacy activities

Self-Confidence Speak truth Stay together Story of wheat
Teaching with sports

Source: Core Girl Background Survey
Suggestions from listening buddies to further improve the radio lessons in future

Increase number of Provide radio lessons | Add more stories and | Deliver radio lessons
classes in a week and to every listening lessons on it. invideo and
also timing budd animation format

Provide radio lessons Provide separate Solved networking Further increase the
in CD format as well radio equipment issues to not miss guality of radio

lesson part lessons

Develop android Air these radio Air radio lessons in Provide these
application for radio lessons on TV the local language to lessons in a book
lessons and upload it better understand the shape as well

on YouTube lesson and its
purpose

Source: Core Girl Background Survey

1.3 Evaluation purpose

The primary purpose of the end-line evaluation was to appraise the difference in learning level of literacy,
numeracy, SEL and financial literacy from baseline to end-line. The baseline evaluation helped determine the
learning levels at time of the enrolment in TEACH project. The results of baseline were then compared to the
findings from end-line to identify changes from baseline to end-line. The process helped understand the
contribution of the project. Moreover, findings on transition, sustainability, attendance, quality of instructions
and on other aspects were also explained in detail. Quantitative and qualitative tools were developed to
answer each of the evaluation questions. Prior to end-line data collection, the tools were signed off by the
Fund Manager. The evaluation questions are presented in the table/matrix below.

Table 2: Evaluation questions

1.1 What is the effect of TEACH on girl's literacy, EGRA, EGMA and SEL tools
numeracy and life skills outcomes?
FGDs and IDIs with GEC girls, and IDIs with
teachers
1.2 What is the effect of TEACH on girls’ transition to Intended transition question is analyzed from
formal education and/or safe and fairly paid the core girl survey
self/employment?
FGDs and IDIs with GEC girls
1.3 How effective is the radio interventions in comparison EGRA and EGMA tools.
to F2F interventions?
FGDs with GEC girls
2.1. How do the effects of TEACH on girls’ learning and EGRA, EGMA and SEL tools.
transition outcomes vary for different subgroups of girls,
specifically, girls with disabilities; young mothers or FGDs and IDIs with GEC girls
pregnant; married early; from poorest household; single
parent households and girls whose home language is
different from language of instruction?
3. What is the cost of providing: 1) ALP/BLN 2) life skills IRC / project will provide relevant information
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and business learning programme, and 3) mass media
intervention?

4. How the intervention works and under what conditions,
by examining the degree to which the assumptions of our
theory of change were met or not and how they affected
girls’ learning and transition outcomes.

4.1. To what extent the project outputs and outcomes
were relevant to the needs and ground realities?

4.2. How effectively the project was able to deliver the
intended outputs?

4.3. What implementation characteristics (e.g.,
attendance to interventions (LEARN Girl Shine, Girl
Earn), quality of instruction, community members’
engagement with radio show and community group
discussions, etc.) moderate the effect of the TEACH
learning program and Business training on girls’ learning
and transition outcomes?

4.3.1. What is the association between attendance to the
ALP and Girl Shine associated to the learning and
transition outcomes of 10-14 years olds? What is the
association between attendance to EARN, Girl Shine and
Girl Earn and the learning and transition outcomes of 15-
19 years old girls?

4.3.2. What is the association between the quality of
instruction delivered at the LEARN, EARN, and Girl Earn
program with girls’ transition and learning outcomes ?
4.3.3. What is the association between community
members’ engagement with the radio show and
community group discussion and girls’ learning and
transition outcomes?

4.3.4. Which of these program outputs appear to be more
critical for girls’ learning and transition outcomes?

5. To what extend Theory of Change remained
successful in terms of its proposed focus, solutions,
assumptions and partnerships supported by evidence
generated during project life?

5.1. What are the protective and risk factors that affect
girls’ educational outcomes?

5.2. What are the prevalent gender norms in the
community and how do they affect girls’ education
outcomes? How did the program contribute to change
these norms and attitudes?

5.3. What are the attitudinal, environmental, and
institutional barriers to the inclusion for girls, and what
additional barriers do married girls, pregnant mothers,
girls with disabilities, girls from poor households, girls
who do not speak language of instruction, and IDPs
face?

6.1. How successfully the project reduced barriers to full
participation in education or vocational education for
highly marginalized girls?

6.2. What are the variety of girls’ perceptions and
experiences with the different components of the
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such as Value for money analysis / SCAN data
to be made part of the VM analysis in the EL
report by the EE. Cost comparison will be also
made with available relevant (which is
comparable with the TEACH interventions)
government data.

FGDs with GEC girls, parents, and community

FGDs with GEC girls, parents and community,
IDIs with GEC girls and government; and project
documents

Analysis and interpretation of project data was
done to answer this question.

Project will provide attendance records, quality
of instructions checklists data, and village
support groups meeting minutes.

External evaluator conducted group discussion
with community to triangulate the data to
answer these guestions.

e EE Learning data
e Attendance data

Project monitoring data will be utilized to answer
these questions.

FGDs with community

FGDs with GEC girls, parents and community

FGDs and IDIs with GEC girls, parents used.

FGDs with GEC girls, parents
Project Monitoring data, FGDs with GEC girls,

parents

FGDs with GEC girls, parents

FGD and IDI with GEC girls and parents

FGD and IDI with GEC girls and parents

11



intervention (e.g. ALP, Girl Shine, SEL programming for
10-14 year old and BLN (ALP-Package-A), Financial
Literacy, Business Skills and Girl-Earn-TVET and
financial literacy for 15-19 year old)?

6.2.1. What factors contributed or made it difficult for
them to regularly attend the program,

6.2.2. What is their perception of the quality of instruction
received?

6.2.3. What is their perception of the way in which the
program affected their learning and transition outcomes?
6.2.4. How do girls’ experiences with the program varied
for girls with different demographic profiles, including girls
with disabilities, young mothers or pregnant, married
early, from disadvantaged socio-economic status, and
survivors of violence?

6.3. What are the experiences of community members
with the community group discussions and the mass
media intervention?

6.4. What are the experiences of providers —teachers,
coaches, and community coalitions- with the program?

7. How sustainable were the activities and was the
program successful in leveraging additional interest,
investment, and policy change?

TEACH Endline Report

FGD and IDI with GEC learmers and parents
FGD and IDI with GEC learners
FGD and IDI with GEC learners

FGD and IDI with GEC learners

FGDs with community

IDIs with teachers

The project data was used on sustainability
indicators. However, EE collected qualitative
information from education department and
community.

12
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The evaluation methodology and processes adopted are outlined below in detail.

2.1 Overall evaluation design

The aim of the study was to identify changes in the learning and transition outcomes between baseline and
end-line of girls (10 to19-year-old) that participated in the TEACH project. The EE employed a longitudinal and
non-experimental evaluation design of pre-post assessment. Additionally, no control groups were established
for relative analysis because TEACH project wanted to target the most marginalized and out of reach girls in
Balochistan and ensure the provision of interventions to all eligible girls within each cohort. The EE collected
end-line data from the same baseline GEC girls. Furthermore, EE conducted the study for cohort 1 of EARN,
LEARN and DISTANT LEARNING program.

The end-line study aimed to assess the changes in learning outcomes, transition, sustainability, attendance
rate, delivery of safe and quality instructions and transition plans and financial support. The study collected
both qualitative and quantitative data on literacy, numeracy, SEL, barriers to school, attendance, quality of
instructions, transition, and sustainability to understand and measure the change due to the project
interventions in the targeted districts of Balochistan.

The external evaluator integrated output data from IRC’s monitoring systems with outcome data collected
from baseline and end-line to identify the degree to which the quality of the implementation of TEACH is
associated with different learning and transition outcomes. EE also analyzed the project monitoring data to
report on certain indicators of the project.

2.2 Data collection tools

The 15 baseline data collection tools were contextualized with the assistance of Balochistan based local
technical review committee (education experts and consortium partners, EE, FM and/or IRC). The previously
contextualized tools were adjusted for this end-line study and approved by FM and IRC. The quantitative tools
included the two learning assessments i.e., EGRA Urdu based tool and EGMA-based tool. Additional
guantitative tools were core girl background survey, social-emotional learning (SEL) tool and learning center
assessment form. As applicable, each tool was contextualized based on the available GEC guidance.

Thel3bdul13r13tg table shows the quantitative and qualitative tools developed for the study:

Table 3: Quantitative and qualitative evaluation tools
EGRA Urdu Based Tool GEC girls

EGMA Based Tool GEC girls

Girl’s Survey (background GEC girls
information)

Social Emotional Learning GEC girls

(SEL) Tool

Household Survey Parents/Caregivers of GEC girls

Learning Center Assessment Learning Center

form

Focus Group Discussion GEC Girls 10 — 14 Years, GEC Girls 15 — 19 Years, Parents / Caregivers
and general community

In-depth Interview Learning center teachers, government officials of education department,

mother/pregnant, girls with disability and poor households.

2.3 Study Sample

Following are the key features of the quantitative sample calculation approach. Moreover, the sample size is
statistically significant to represent the findings for the target population.

These parameters are in line with the guidance from the FM.
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Table 4: Study sample

LEARN EARN DISTANT LEARNING

Variable Binary Binary Binary
Pa 0.58 0.58 0.58
PO 0.5 0.5 0.5
Confidence level 95% 95% 95%
Power 80% 80% 80%
Clustering corrections N. A NA N. A
ICC (Inter-class correlation — parameter 0.2 NA 0.2
needed for clustering correction)

Attrition buffer (respondents) 30% 30% 30%
Attrition buffer (centers/ villages) 10% 10% 10%

Table 4 of the study sample depicts the minimum standards to be employed for sample calculation. Using
parameters listed in the above table, the sample worked out as 792 (LEARN and DISTANT LEARNING
Streams) and 440 (EARN). In order to take care of the attrition during subsequent rounds of research, these
sample size figures also included 30% attrition. Moreover, the average number of girls per village to be
covered is computed by dividing total number of respondents with total number of sampled villages as shown
in table 5.

Table 5: Sample sizes for different streams

Sample Value Value Logic
(LEARN (DISTANT
Girls) LEARNING
Total sample 792 440 792 Number of respondents
(respondents) including 30% attrition
Total number of 66 55 66 Number of villages including
sampled villages 10% attrition
Average number of girls 12 8 12 Girls per village
per village*

* By dividing total respondents’ sample with village sample

The following confirms that all the required data instruments were administered with the calculated sample
size.

At the time of baseline, the achieved sample size was proportionately distributed amongst the project districts
of Chaghi, Pishin, Killa Abdullah, Nushki and Kharan based on the number of project villages. This approach
ensured that all the project intervention areas and all the ethnic groups such as GEC girls from Pashto,
Balochi and Brahui speaking areas were covered. Similarly, all the project intervention districts that were
closer or at the distance from provincial headquarter i.e., Quetta was covered in the assessment.

Table 6: Evaluation sample and attrition

Stream Baseline End-line End-line End-line
Sample (n) Sample (n) Sample attrition (%)
(recontacted)
LEARN 792 782 782 1.26
EARN 440 439 439 0.23
DISTANT LEARNING 792 728 728 8.08
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Table 7: Sample breakdown by districts

Districts LEARN EARN DISTANT LEARNING

Sample Sample Sample Sample Sample Sample
proportion proportion proportion proportion proportion proportion

of of of of of of
intervention | intervention | intervention | intervention | intervention | intervention
group (%) | group (%) | group (%) | group (%) | group (%) | group (%)

Baseline End-line Baseline End-line Baseline End-line
Chaghi 17% 17% 24% 24% 5% 1%
Pishin 12% 11% 20% 20% 20% 19%
Killa 9% 9% 12% 12% 15% 15%
Abdullah
Nushki 47% 48% 37% 37% 45% 49%
Kharan 15% 15% 7% 7% 15% 16%

Source: EE 100% (792) 100% (782)  100% (440) 100% (439) 100% (792) 100% (728)
data

For gquantitative research, the two learning assessments i.e., EGRA Urdu based tool and EGMA based tool
were included whereas, other quantitative tools included core girl background survey, social-emotional
learning (SEL) tool and learning center assessment form. As applicable, each tool was based on the GEC
guidance. Oversampling was done at the time of inception with 30% attrition buffer of respondents and 10%
attrition buffer of villages. With this approach, no replacement is needed if the attrition rate is equal to or below
30% at the time of the end-line data collection, because the sample is still statistically significant and there is
no need to collect data from a new GEC girl with close match.

Table 8: Quantitative sample size

Tool Beneficiary group | Sample size | Actual Actual
agreed in | sample size | sample size

MEL (Baseline) (S RITE)]
framework

Sample Size Details for LEARN Stream

EGRA Urdu Based Tool GEC girls 792 792 782
EGMA Based Tool GEC girls 792 792 782
Girls’ Survey Background GEC girls 792 792 782
Information

SEL Tool GEC girls 792 792 782
Sample Size Details for EARN Stream

EGRA Urdu Based Tool GEC qirls 440 440 439
EGMA Based Tool GEC qirls 440 440 439
Girl Survey Background GEC girls 440 440 439
Information

SEL Tool GEC qirls 440 440 439
Sample Size Details for DISTANT LEARNING Stream

EGRA Urdu Based Tool GEC girls 792 792 728
EGMA Based Tool GEC girls 792 792 728
Girl Survey Background GEC girls 792 792 728
Information

For qualitative research, data was collected by EE through selected sample of subgroups (already identified in
the MEL framework) at end-line — for details refer to table 9 below. The participants were selected randomly
from different subgroups. As per protocols, female field researchers conducted interviews with women and
girls, whereas male field researchers conducted interviews with men. This was done in order to respect the
local culture of the targeted districts. It also enhances the comfort level of participants to interact and provide
useful and quality information to the field researchers when they belong to the same gender.
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Table 9: Qualitative sample sizes

Tool | Beneficiary Actual sample | Remarks4?
group size

FGD Girlsage 10-14 10 FGDs were COVID-19 protocol of social distancing was adapted in

and conducted with conducting FGDs by EE. 10 FGDs were conducted with 64
IDI 48-64 participants.

participants. 10

in-depth 10 interviews were conducted with the girls belonging to poor

interviews with households. Besides no interviews were conducted with
girls of different married early, mother/pregnant, with disability, in this specific
subgroups: aged group. The interviews are conducted with the GEC girls
married early, of age group 10-14 years. Therefore, it was anticipated
mother/pregnant, earlier that married and mother/pregnant girls in this age
with  disability, group were not found. Furthermore, girls with disability were

from poor also not present in the learning centers from where

household, gualitative data was collected

survivor of

violence.
FGD  Girlsage 15-19 7 FGDs were COVID-19 protocol of social distancing was adapted in
and conducted with conducting FGDs by EE. 8 FGDs were conducted with 54
IDI 48-64 participants.

participants. 10

in-depth 10 interviews were conducted with girls contacted at baseline

interviews with in total with married early (4), mother/pregnant (2), with
girls of different disability (2) and poor household (2).

subgroups:
married  early,
mother/pregnant,
with  disability,
from poor
household,
survivor of
violence.

FGDs Parents/guardians 5 FGDs with 8- COVID-19 protocol of social distancing was adapted in
10 caregivers (3 conducting FGDs by EE. 12 FGDs were conducted with 79

FGD with  participants.
mothers, 3 FGD
with fathers)

FGDs General 5 FGDs with 8- COVID-19 protocol of social distancing was adapted in
community 10 community conducting FGDs by EE. 8 FGDs were conducted with 58

members participants.

IDI Learning center 5 FGDs with IDIswere conducted instead of FGDs with 15 GEC teachers.
Teachers providers Logistically, the group discussion was not feasible because

(teachers, the learning centers are established far away from each
coaches, staff) other and in different villages.

IDI Government 5 in-depth 4 in-depth interviews with education department were
Officials interviews  with possible with key government officials due to unavailability of
(Education key government government officials and engagements during the current
Department) officials flood situationin the country

IDI Project Staff 4 in-depth 2 in-depth interviews at partners level and 2 interviews with

interviews IRC team.

4 These are overall interviews and group discussions targets distributed across the TEACH project
intervention districts.
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2.4 Field data collection team

The selected field researchers had expertise in conducting pen and paper interviews (PAPI) or computer
assisted personal interviewing (CAPI) surveys. The field researchers were experts in administering learning
assessments and were also multi-lingual with fluency in Balochi, Pashto, Brahui and Urdu languages. EE
made two clear categories of the staff: field researchers and roving field supervisors. The main responsibility
of field researchers was to collect data from the GEC girls, parents/caregivers, and other stakeholders
whereas, the roving field supervisor maintained the field coordination with project partner staff and also
ensured the quality of data collectionin the field. The following table shows the summary of field researchers
and roving field supervisor engaged for this research.

Table 10: Field data collection team

Field Researchers

Roving Field 1 - 1
Supervisor
Total 10 18 28

2.5 Data Collection

End-line data was collected for EARN, LEARNING and DISTANCE LEARNING streams. The quality of this
end-line study was ensured by taking following set of measures:

Pre-data-collection-stage:

e The tools were thoroughly discussed with the relevant EE staff to ensure that the tools had
appropriate questions, that were in order and the questions were enough to avoid respondent
fatigue etc. The tools were shared with IRC and FM for review and feedback after internal quality
checks by the EE.

e The tools were revised and sent for printing (limited numbers of sets) to be used during field
researchers’ training.

e Group work and mock exercises were conducted by EE for field researchers training.
Discrepancies and issues were corrected. The tools were sent for printing for pilot purposes.

e The tools were piloted, errors were corrected, and necessary changes were incorporated in the
tools.

e The trained field researchers were reoriented on the updated tools before initiating the data
collection.

Data-collection-stage:

e Thefield researcher’s teamwas accompanied by roving field supervisors to ensure that the tools
were administered properly and with the correct respondents by the field researchers’ team.

e The field researchers took approximately one month to achieve the target for both quantitative
and qualitative data from the field. All the data collection tools were administered at the same
time.

e Each field researcher checked the filled tool for any missing, inconsistent values and other errors.
Once the field researcher was satisfied the completed tool was handed over to the field
supervisor for a second round of checks. The completed study tools were then signed and sent to
the GLOW office in Islamabad for data entry purposes.

e The data was carefully packed, labelled and sent to Islamabad by the field supervisors. The
tracking number of the consignment was also shared by the field supervisors.

e The completed questionnaires were further checked by the EGRA/EGMA specialist, GLOW’s
Data Analysts, Data Entry Supervisor and further reviewed by Quality Assurance Expert. In case
of any issues, the issue was discussed with the field supervisor before declaring the tool fit for
data entry. Lastly, the “QA Checked” stamp was stamped on the questionnaire before handing it
over to the data entry team.

e Spot checks were also conducted during the field data collection by EE project members’ field
visits.
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Post-data-collection stage:

e Data was edited and coded to prepare the filled tools for data entry. Each questionnaire and tool s
were assigned a unique ID number to track the same GEC girl across the tools. The quantitative
data was entered into CSPro, and the data was transferred to SPSS for analysis purposes.
GLOW'’s trained Data Entry Operators carried out the data entry.

The following accuracy checks were conducted during data entry:

= Checking that only completed surveys are entered.

= Checking a random 30% of all records in terms of completion, outliers, data entry of any
variable, variable labeling and cleaning the data.

= Running summary frequencies, identifying ranges, and other odd and outliers’ values for
any variable and cleaning the data as appropriate. The hard copies of questionnaires
were consulted, and correctionwas made to correct all the discrepancies.

e GLOW’s quality assurance team made follow-up calls to survey respondents (caregivers) in all
villages and all five districts where data collection activity took place, where phone numbers were
shared with field teams. The phone validation exercise was another quality assurance protocol to
validate the data collected from the field. Based on the phone validation exercise, no discrepancy
was found in the collected data from the field and validated the field team visit to the village. The
results of the phone validation exercise are attached in the annexures of this report.

The hard-filled tools were archived in GLOW Islamabad office and could only be accessed by authorized
persons. Qualitative data was collected by a pair of field researchers from GLOW consultants including a note
taker and moderator. Furthermore, the qualitative data was also validated from the respondents through
phone validation exercise by asking various aspects of qualitative data activities such as average time spent
on the activity, number of the participants and questions asked during the activity.

2.6 Datahandling and analysis

IBM SPSS® software was used for the analysis of quantitative data. The raw learning assessment data
included 2024 records. No duplicate records were found in the data sets. For robust analysis, different
variables of girls and household were merged with social-emotional learning and learning assessment
datasets. The SPSS data files were cleaned, frequencies were generated, and the means and range were
computed to identify any unexpected values prior to the analysis of the quantitative data. Similarly, maximum,
and minimum values were checked to identify if score on a specific question was assigned beyond the
expected range. To maintain anonymity of the data files, EE removed the identifiers name, parent name, age,
and address. Please refer to the data quality assurance protocols listed earlier in this report for details.
Similarly, the files were named as EGRA-Urdu-IRC-EL-Final-for-Analysis. The purpose of this was to ensure
that the correct files were used and reused for the purpose of analysis and for the validation of outcome tables
(alsoreferred to as output tables).

For qualitative data, the responses of participants were noted in Urdu language by the note taker using
notebook. However, no audio recording was done following agreed protocols with the respondents for
gualitative data at the inception stage. The interview notes were later reviewed by the moderator and note
taker and the information was expanded where required. All written material used for the purpose of
gualitative data collection was submitted by the field researchers to EE core team. Interview notes were
reviewed and refined by the field researchers of the recorded responses that were not clear. The notes were
translated in English language by the transcript writer.

Overall, a mixed-method approach3 was followed in this study i.e., the quantitative data of literacy, numeracy,
SEL and core girl background survey (refer to table 8); and qualitative data of focus group discussions and
interviews (refer to table 9) were analyzed in the light of research questions (refer to table 2). The emerging
themes from quantitative datasets such as performance in literacy and numeracy, teaching quality, reasons of
absentees, physical environment of learning center, SEL activities and transition plans for future etc. were
also analyzed with to the help of qualitative data. Additionally, relevant findings from qualitative data were
added to the appropriate sections of the report. All of the quantitative and qualitative data was analyzed in
SPSS and MS Excel.

50 Mixed —method approach here refers using a combination of qualitative and quantitative data for the analysis.
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2.7 Challenges in data collection

This section describes the key challenges faced during the end-line activity:

Due to the flood situation, there was unavailability of the education officials at the provincial level
for interview. However, EE/GLOW conducted interviews with district education officials. At the
inception stage, the initial design was to collect data from district education officials because they
were more familiar with the ground situation of TEACH activities as compared to the provincial
officials. However, at the start of end-line data collection, the project requested to conduct
interviews with provincial education officials, if possible.

The data was not collected from the EARN (1 GEC girl), LEARN (10 GEC girls) and DISTANT
LEARNING (64 GEC girls) in the end-line because the community, teacher and implementing
partners were unable to facilitate the EE team due to non-availability of the teacher, facilitator,
closure of the learning center after baseline activity and the family of GEC girls shifted to the other
parts of the Balochistan. Oversampling was done at the time of inception with 30% attrition buffer
of respondents and 10% attrition buffer of villages. With this approach, the achieved sample is still
statistically significant.

As a safety measure in the COVID situation, the focus groups discussions were conducted with
smaller group sizes i.e., each FGD conducted had 6 to 8 participants. The group size>! was
reasonable to provide good qualitative data for analysis.

2.8 Evaluation ethics

GLOW followed all rules and regulations of the FM especially related to safeguarding and protection. The
following are some of the key ethical considerations EE adhered to:

Table 11: Ethical protocols and evaluation study approaches

Ethical issue/protocol

Respondents had a Allrespondents were given the option to refuse to respond to any question as

choice

to refuse they wished. This ensured the freedom and voluntary participation of the

answering any question respondents.

Adopting

inclusive Sampling was conducted to ensure that all subgroups were allowed to

sampling approach participate such as respondents from minority, married girls, persons with

Obtaining

disabilities, etc.
Enumerators read the consent/assent statement to respondents prior to

consent/assent administering the study tools. These statements included all information

commonly required and allowed respondents to voluntarily end their
participation, without penalty, at any time. Further, at the beginning of sections
with sensitive items on the girl’s surveys, respondents were read a statement
about the types of questions that would be asked and were reminded that they
could choose not to answer any guestions without penalty. Further, we as EE
ensured and clarified to respondents that their responses will be kept
anonymous.

Data storage All end-line data was collected using hard copies of questionnaires. The hard

files are stored with access given only to authorized persons.

EE impartiality GLOW Consultants provided services as an external evaluator and had no

other stakes in this process. This ensured our impartiality and independence.

Ethics of anonymity Before sharing the data with FM, EE removed all of the identifiers in the data,

for example, name, address and parentage.

Ethics of Do No Harm EE trained the field staff on ensuring the respect and dignity of the

respondents.
Respect of prevailing EE staff respected the local culture, for example, women enumerators
social norms interacted with girls/women respondents

51 https://www.ucl.ac.uk/culture/sites/culture/files/focus groups.pdf
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This section helps in understanding the GEC girls of the project by identifying subgroups based on marital
status, disability, and enrolment status, etc. These subgroups of the GEC girls were already identified in
baseline. Same subgroups were used for end-line data analysis to understand their performance after
implementation of the activities inthe project.

3.1 Key characteristics of subgroups

As per approved evaluation methodology, GLOW/EE has covered the same GEC girls with characteristics
already identified in baseline such as ethnicity by language, out of school status and age group (the age when
they enrolled in the project). The purpose of this approach was to assess any difference in the expected
outcomes to different subgroups. Therefore, if the characteristics of any GEC girl have recently changed e.g.,
getting married in the last month, they will not be truly comparable with the ones who were married when
enrolled. To conclude, making any change to the N of the subgroups (identified at the baseline) can affect the
end-line analysis and findings.

3.1.1 Age-wisedistribution of the sample achieved.
The age-wise distribution of the GEC girls enrolled in all three learning streams for both baseline and end-line
are mentioned in the table below. This table illustrates that the project followed the age criteriafor GEC girlsin
different age brackets as mentioned in MEL framework and project documents. The majority of the GEC girls
are from same age brackets i.e., the age group of LEARN streamis 10-14 years, EARN stream is 15-19 years
and DISTANCE LEARNING group is 10-19 years.

Table 12: Sample breakdown by age>3

Age EARN LEARN DISTANCE LEARNING

(adapt as | Sample Sample Sample Sample Sample Sample
required) | proportion proportion proportion proportion proportion proportion

inyears of of of of of of
intervention intervention intervention intervention intervention intervention
group (%) | group (%) | group (%) | group (%) | group (%) | group (%)

Baseline End-line Baseline End-line Baseline End-line

8 0% 0% 0% 0% 0% 0%

9 0% 0% 2% 2% 0% 0%

10 0% 0% 18% 18% 18% 17%

11 0% 0% 17% 17% 14% 14%

12 0% 0% 20% 20% 15% 15%

13 0% 0% 21% 21% 14% 14%

14 0% 0% 19% 19% 16% 16%

15 24% 24% 1% 1% 3% 4%

16 19% 19% 1% 1% 6% 6%

17 16% 16% 0% 0% 3% 3%

18 18% 18% 0% 0% 6% 6%

19 23% 23% 0% 0% 5% 5%

N 100% (440) 100% (439) 100% (792) 100% (782) 100% (792) 100% (728)

3.1.2 Education marginalization of the sample achieved.
The project has enrolled marginalized girls with OOS status i.e., dropped out and never been enrolled in
formal schools. Prior to enrolment in the learning center, majority of the GEC girls had never been to schools
because school was far away (46.7%), transport services were inadequate (46.2%) and not enough money to
pay the costs of schooling (44.6%) — for more details refer to annex 2. The distribution of GEC girls with
respect to OOS status for both baseline and end-line are mentioned in the below table.

52 All the percentages used in this report are based on valid responses.
53 The age datais based on the core girl survey collected by EE at the time of baseline. However, it must be noted that
the age of GEC girls are now increased by approximately 2 years.
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Table 13: Sample breakdown by out of school status

Out of School EARN LEARN DISTANT LEARNING

Status Sample Sample Sample Sample Sample Sample
proportion of | proportion | proportion proportion | proportion | proportion
intervention of of of of of
group (%) 21bdul2lr | interventio | interventio | interventio | interventio

21tion n group (%) | n group (%) | n group (%) | n group (%)

Dropped Out 47.7% 47.8% 38.6% 38.5% 30.6% 29.9%

Never been 52.3% 52.2% 61.4% 61.5% 69.4% 70.1%

enrolled

Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%

3.1.3 Disability wisedistribution of the sample achieved.

For disability analysis, the Washington Group Child Functioning (WGCF) set of questions were used both in
baseline and end-line. The WGCF data based on the parents/caregivers and GEC girls’ responses were
analyzed by using both HH and core girl background survey tools having 24 number of questions of WGCF.
The data also illustrated that overall, 15% of the GEC girls suffered from seeing, hearing, and/or walking
disability including cognitive and psycho-social disabilities® for all the three learning streams as well.
Additionally, 4.09% baseline and 4.10% end-line in the EARN stream, 0.51% baseline and 0.51% end-line in
the LEARN stream, and 1.77% baseline and 1.51% end-line in the DISTANT LEARNING stream of the GEC
girls suffered from physical disability in the achieved sample.

Table 14: Sample breakdown by disability*

WG Child Domain
Subdomain Sample Sample Sample Sample Sample Sample
proportion | proportion proportion of | proportion | proportio | proportion
of of intervention of n of of
intervention | intervention | group (%) interventio | 21bdul2l | interventio
group (%) group (%) Baseline n group r2ltion n group
Baseline End-line (%) End- group (%) End-
line (%) line
Baseline
Seeing Seeing 0.23% 0.23% 0.13% 0.13% 0.63% 0.55%
Hearing Hearing 0.23% 0.23% 0.00% 0.00% 0.51% 0.41%
Walking Walking  3.64% 3.64% 0.38% 0.38% 0.76% 0.69%
Self-care Cognitive 1.59% 1.59% 0.76% 0.77% 0.51% 0.55%
Communication 1.82% 1.82% 0.88% 0.77% 0.76% 0.82%
Learning 1.59% 1.59% 1.39% 1.28% 1.52% 0.69%
Remembering 0.68% 0.68% 1.14% 1.15% 1.39% 0.69%
Concentrating 0.91% 0.91% 0.76% 0.77% 1.01% 0.69%
Accepting change 0.45% 0.46% 0.63% 0.64% 3.66% 3.85%
Controlling 1.59% 1.59% 0.51% 0.51% 1.01% 1.10%
behavior
Making friends 1.36% 1.37% 2.78% 2.81% 3.41% 3.30%
Anxiety Psycho-  7.05% 7.06% 3.28% 3.32% 9.22% 9.62%
Depression social 5.23% 5.24% 3.16% 3.20% 7.45% 7.69%
Girls with 11.36% 11.39% 10.73% 10.61% 21.59% 21.84%**
disability (Overall)
Physical disability 4.09% 4.10% 0.51% 0.51% 1.77% 1.51%

54 Overall, the extent of cognitive is 6.4% and psycho-social is 8.7% amongst GEC girls. The cognitive and psycho-social
domains of WGCF also affect the learning of the GEC girls.
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* The disability data is based on the HH, and core girl survey collected by EE. The table is generated while following guide
from the sources GEC LNGB Roundtable #6 and LNGB Baseline Report Template. According to GEC LNGB Roundtable
#6, direct responses from girls who are 12 years or older are more reliable; and direct responses from parents/caregivers
are more reliable if girls are younger than 12 years. Due to limited scope of DISTANTANCE LEARNING stream, the core
girl background survey dataset was used for measuring WGCF.

** The major factor of high prevalence of disability in distance learning groups is the COVID-19 pandemic situation that
leads to high psycho-social issues. Both the distance learning stream were enrolled at the time of COVID-19.

3.1.4 Girls’engagement in income generation activities wise distribution of the sample achieved >
The distribution of GEC girls engaged in income generation activities in all three learning streams for both
baseline and end-line are mentioned in the table below. The table illustrates that the prevalence of GEC girls
engaged in income generation activities in EARN stream (15.1% baseline and 15.1% end-line), LEARN
stream (17.0% baseline and 17.6% end-line), and DISTANT LEARNING stream (24.0% baseline and 24.3%
end-line).

Table 15: Evaluation sample breakdown by engagement in income generation activity

Status EARN LEARN DISTANT LEARNING

Sample Sample Sample Sample Sample Sample
proportion of | proportion | proportion | proportion proportion | proportion
intervention of of of of of
group (%) | interventio | interventio | interventio | interventio | intervention
Baseline n group (%) | n group (%) | n group (%) | n group (%) | group (%)
End-line Baseline End-line Baseline End-line

Engaged in

income

generation

activities 15.1% 15.1% 17.0% 17.6% 24.0% 24.3%

Not engaged in

income

generation

activities 84.9% 84.9% 83.0% 82.4% 76.0% 75.7%

Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%

3.1.5 Marital status distribution of the sample achieved.

Since MEL framework, identifies married girls as a marginalized group. Therefore, the project decided to
provide opportunity to the married girls to join this project. This is counter checked in program evaluation
whether project make any deliberate efforts to enroll married girls in the project or not. Therefore, collected
data of GEC girls was segregated with respect to marital status both at baseline and end-line by the external
evaluator. At the time of baseline, only 1.4% (28 girls out of 2,024%6) of the GEC girls in the sample was
married; whilst 98.6% of the GEC girls were not married. Similarly, out of these married girls, 9 GEC girls were
pregnant at that time. However, as the pregnant girl number was too small, therefore, it was not considered as
a separate subgroup for analysis. Therefore, married girls were identified as a subgroup for further analysis in
both baseline and end-line report for EARN stream only.

Table 16: Evaluation sample breakdown by marital status

SR
Sample Sample Sample Sample Sample Sample
proportion of | proportion | proportion proportion | proportion | proportion
intervention of of of of of

group (%) | 22bdul22r | interventio | interventio | interventio | interventio

Baseline 22tion n group (%) | n group (%) | n group (%) | n group (%)
group (%) | Baseline End-line Baseline End-line
End-line

Married girls 57% 57% 0.0% 0.0% 0.4% 0.3%

3> The data is extracted from the core girl survey collected by EE.
56 The total sampleis 2,024 GECgirls i.e. EARN (440 GEC girls), LEARN (792 GEC girls) and DISTANT LEARNING (792 GEC

girls).
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Non-married 94.3% 94.3% 100.0% 100.0% 99.6% 99.7%
girls
Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%

3.1.6 Ethnicity wise distribution of the sample achieved

According to government of Balochistan, there are three major tribes in Balochistan i.e., Baloch (Balochi and
Brahvi) and Pashtoon®’. The Baloch tribe speaks Balochi while, Brahvi tribe is fluent in both Balochi and
Brahui and Pashtun tribe speaks Pashto language. To distribute the achieved sample for ethnicity, the GEC
girls from all three learning streams were further distributed by their mother tongue they spoke at home i.e.,
Balochi language, Pashto language and Brahui language both at baseline and end-line. Ethnicity by language
is identified as a subgroup for further analysis in this report. The decision was made on the assumption that
mother tongue hinders learning ability of a learner.

Table 17: Evaluation sample breakdown by ethnicity wise

Status EARN LEARN DISTANT LEARNING

Sample Sample Sample Sample Sample Sample
proportion of | proportion | proportion proportion | proportion | proportion
intervention of of of of of
group (%) | 23bdul23r | interventio | interventio | interventio | interventio
Baseline 23tion n group (%) | n group (%) | n group (%) | n group (%)
group (%) | Baseline End-line Baseline End-line
End-line
Balochi 52.7% 52.6% 50.4% 51.0% 44.2% 44.4%
Pashto 31.1% 31.2% 23.1% 22.1% 35.4% 33.4%
Brahui 15.9% 15.9% 26.5% 26.9% 20.1% 21.8%

3.1.7 Orphan wise distribution of the sample achieved.
Based on GEC guidelines and MEL framework, orphan girls were identified as one of the subgroups for
analysis. For orphan analysis, the external evaluator collected data of GEC girls distributed with respect to
orphans both at baseline and end-line. As per MEL framework, the project has put serious efforts to enroll the
highly marginalized and OOS girls i.e., orphaned girls in all the three learning streams. Therefore, orphans
were also identified as a subgroup for further analysis in this report in order to measure the effects of different
interventions on this subgroup.

Table 18: Evaluation sample breakdown by orphan

Status EARN LEARN DISTANT LEARNING

Sample Sample Sample Sample Sample Sample
proportion of | proportion | proportion proportion | proportion | proportion
intervention of of of of of
group (%) | 23bdul23r | interventio | interventio | interventio | interventio
Baseline 23tion n group (%) | n group (%) | n group (%) | n group (%)
group (%) | Baseline End-line Baseline End-line
End-line
Non-Orphaned 92.7% 92.7% 97.6% 97.6% 94.9% 95.6%
girls
Orphaned girls 7.3% 7.3% 2.4% 2.4% 5.1% 4.4%
Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%

57 https://balochistan.gov.pk/explore-balochistan/culture-and-heritage/
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3.2 Subgroups identified for detailed analysis.

The following table is cumulative summary of sub-section 3.1 key characteristics of subgroups i.e., aged
group, girls with disability, girls engaged in income generation activities, OOS status, married girls, orphan
girls and ethnicity by language. Based on the MEL framework, the achieved sample for data analysis
comprises of girls falling in two age brackets i.e., girls 10-14 years and girls 15-19 years. However, it must be
noted that EE did not consider girls under 10 years old in the analysis during the age-specific analysis.
Besides, married girls from EARN stream are included in the data analysis only. The following table identifies
the subgroups for in-depth analysis with respect to learning outcomes and barriers to education.

Table 19: Characteristics Subgroups for data analysis
Characteristics
Proportion of | Proportion of | Proportion of | Proportion of | Proportion of | Proportion of
sample with | sample with | sample with | sample with | sample with | sample with

this this this this this this
characteristic | characteristic | characteristic | characteristic | characteristic | characteristic

Age Age 0.0% 0.0% 98.3% 98.3% 77.8% 77.2%
10-14
years
Age 100% 100% 1.7% 1.7% 22.2% 22.8%
15-19
years
Girls with 11.4% 11.4% 10.7% 10.6% 21.6% 21.8%
disability
Girls engaged in 15.1% 15.1% 17.0% 17.6% 24.0% 24.3%
income
generation
activity
School Drop 47.7% 47.8% 38.6% 38.5% 30.6% 29.9%

status of out
the girls  from

schools
Never 52.3% 52.2% 61.4% 61.5% 69.4% 70.1%
been to
school
Married Girls 5.7% 5.7% 0.0% 0.0% 0.4% 0.3%
Ethnicity Balochi 52.7% 52.6% 50.4% 51.0% 44.2% 44.4%
Pashto 31.1% 31.2% 23.1% 22.1% 35.4% 33.4%
Brahui  15.9% 15.9% 26.5% 26.9% 20.1% 21.8%
Orphans 7.3% 7.3% 2.4% 2.4% 5.1% 4.4%
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This section covers the outcome findings related to 1) learning: Marginalized OOSGs supported by GEC have
improved learning outcomes. 2) Transition: Marginalized OOSGs have transitioned into education, training, or
employment. 3) Sustainability: Project can demonstrate that the changes in learning and transition are
sustainable.

4.1 Outcome 1 - Learning assessment
Based on the project data, the total number of learning beneficiaries are 34,257 girls registered/enrolled in the
TEACH project including EARN stream (7,180 girls), LEARN stream (11,941 girls) and DISTANT LEARNING
stream (15,136 girls). The learning findings related to literacy and numeracy is given below:

4.1.1 Literacy assessment Urdu5®

Overall, for the Urdu language literacy scores, there has been a statistically significant improvement in the
scores of GEC girls for all three learning streams from baseline to end-line. The average Urdu literacy score
improved for EARN stream by 23.65 percentage points from baseline to end-line. Similarly, the average score
for LEARN stream and DISTANT LEARNING stream increased by 43.76 and 42.41 percentage points from
baseline to end-line, respectively. The GEC girls during discussionin all the three streams shared that they try
to listen to and understand Urdu as much as possible. As a result, they have improved their speaking and
writing ability significantly, and they are now able to interact in Urdu with ease as a result of this project.

Table 20: Literacy score aggregate averages across baseline and end-line (EGRA Urdu Based Tool)

Stream Baseline End-line Difference from p-value Statistically
literacy score | literacy score | baseline to end- significant
line dlfference Y/N

EARN 51.98 75.63 23.65 0.000

LEARN 32.73 76.49 43.76 0.000
DISTANT 41.27 83.68 42.41 0.000 Y
LEARNING

One of the participants shared that | did not face a lot of difficulty in Urdu as compared to my other
classmates because my father and brothers have passed 10" grade and Urdu is very easy for them.
They helped me alot to further increase my Urdu learning skills.

There was a significantimprovement in the scores obtained in the different subtasks of the literacy for all the
three learning streams of the TEACH project. The EGRA Urdu task is designed in such a manner that the
difficulty level increases moving from one subtask to another subtask i.e., subtask 1-listening comprehension
is less difficult than the remaining subtasks. However, non-linear relationship was observed in the average
scores moved from one subtask to another in all three learning streams of the TEACH project. In general, the
GEC girls performed better in all the subtasks of literacy task except in the subtasks 4b-reading
comprehension and subtask 5-writing/dictation. Besides, the listening buddies of DISTANCE LEARNING
performed better in the subtasks 4b-reading comprehension and subtask 5-writing/dictation as compared to
the GEC girls of LEARN and EARN streams. However, in general, the GEC girls of all the three learning
streams faced difficulties in the subtasks 4b-reading comprehension and subtask 5-writing/dictation. The EE
understands that these subtasks of literacy were comparatively difficult from other subtasks and would require
additional time to perform better in it. During discussion with GEC girl from LEARN group (Chaghi district),
they faced difficulties in understanding the meaning of unfamiliar words because they have not learned them
yet. However, hard work can help overcome such difficulties.

58 All data related to EGRA Urdu is based on the related learning assessment carried out by EE.
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Table 21: Literacy score subtask averages across baseline and end-line (EGRA Urdu)
Stream | Evaluation Subtask | Subtask Subtask Subtask | Subtask | Subtas | Subtas

S Points 1 — | 2a — Letter | 2b — Letter | 3 —-|4a-0Cral |k 4b - |k 5 -
Listening | Name [ Syllable | Familiar | Reading Readin | Writing /
Compreh | Knowledg | Sound Word Fluency g Dictatio
ension e Identificati | Reading Compre | n
on hension
Earn BL Score 69.49 64.84 49.32 47.30 49.33 46.23 37.32
EL Score 84.85 90.32 71.63 72.84 73.39 70.75 65.62
Difference 15.36 25.48 22.31 25.54 24.05 24.52 28.30
from BL to
EL
p-value 0.000 0.000 0.000 0.000 0.000 0.000 0.000
Statistically Y Y Y Y Y Y Y
significant
difference
Learn BL Score 43.28 52.76 33.10 26.20 23.83 25.33 24.63
EL Score 85.13 91.88 72.99 80.05 77.37 65.52 62.48
Difference 41.86 39.12 39.89 53.85 53.54 40.20 37.85
from BL to
EL
p-value 0.000 0.000 0.000 0.000 0.000 0.000 0.000
Statistically Y Y Y Y Y Y Y
significant
difference
Distant  BL Score 53.35 55.15 43.06 35.31 34.58 34.90 32.52
Learnin  EL Score 85.37 92.76 84.49 86.70 87.86 74.07 74.54
g Difference 32.02 37.62 41.43 51.39 53.28 39.17 42.02
from BL to
EL
p-value 0.000 0.000 0.000 0.000 0.000 0.000 0.000
Statistically Y Y Y Y Y Y Y
significant
difference

“I am working hard to improve my Urdu skills at all cost, however, | find it difficultto improve it to the
level | am supposed to. | specifically face difficulty in writing Urdu”.

The table below suggests that the GEC girls of all the three learning streams moved up from non-learner to
other learning categories (refer to annex 16 on learning categories) at the end-line in the literacy task. In the
EARN stream, more than 70% of the GEC girls obtained the proficient learners’ category in two subtasks (out
of 7 subtasks) i.e., subtask 1-Listening comprehension and subtask 2a-Letter names knowledge. Similarly, in
the LEARN and DISTANT LEARNING stream, approximately 70% of the GEC girls obtained proficiency in
four subtasks (out of 7 subtasks)i.e., subtask 2a- letter names knowledge, subtask 2b-letter / syllable sound
identification, subtask 3-familiars words reading and subtask 4a-oral reading fluency. However, approximately
15% or more of the GEC girls from the EARN and LEARN streams were in the non-learners’ category in the
subtask 2b-letter sound identification, subtask 4b- reading comprehension and subtask 5- writing/dictation.
Similarly, approximately 10% of the listening buddies from the DISTANT LEARNING stream were in the non-
learners’ category in subtask 4b- reading comprehension and subtask 5- writing/dictation. The EE anticipated
that these subtasks of literacy were comparatively difficult from other subtasks and the GEC girls would
require some time to become proficient in them. Overall, the GEC girls performed better in the EGRA Urdu
task in end-line as compared to baseline.
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Table 22: Foundational literacy gaps from baseline and end-line (EGRA Urdu Based Tool) —
percentage distribution of GEC girls

Subtasks Evaluati |  EARN |  LEARN | DISTANT LEARNING
on Em | Est | PL Em Est Est
Points /
Categorl II..
es
Subtask-1- BL** 38.  10. 26. 27. 31.7 317
Listening 3 2 5 7
comprehension EL 8.2 0.5 20. 71. 28 1.7 35 596 49 05 30.9 63.6
3 1 9
Subtask-2a- BL 14. ' 13. 21. 50. 24. 21. 11. 429 10. 324 187  38.8
Letter Names 8 2 8 2 0 8 2 1
Knowledge EL 32 23 64 88 |17 03 58 923 29 0.0 2.1 95.1
2
Subtask-2b- BL 25. 118, 19. 35 46. 21. 82 236 21. 351 13.6 29.7
Letter / Syllable 9 4 8 9 3 8 6
Sound EL 14, ' 10. 15. 59. 17. 10 11. 694 7.0 0.3 8.0 84.8
Identification 1 7 9 2 8 8
Subtask-3- BL 32. 113, 23. 1 30. 53 21. 91 16.7 33. 307 146 211
Familiars words 3 4 6 7 3 0 6
reading EL 12. 198 15. 62. 63 19 22. 692 45 0.7 8.9 85.9
5 5 2 6
Subtask-4a- Oral | BL 39. 68 14. 39. 65. 97 6.7 177 47. 174 10.2 247
Reading Fluency 3 3 5 9 6
EL 15. 7.7 13. 63. 12. 17 13. 728 49 11 4.9 89.0
5 0 8 5 0
Subtask-4b- BL 43. 7.7 17, 31. 69. 49 73 187 52 126 139 213
Reading 6 5 1 1 1
Comprehension | EL 15. '11. 16. 56. 16. 6.4 50. 26.1 9.2 34 51.8 35.6
9 8 2 0 6 9
Subtask-5- BL 52. '59 10. 30. 63. 98 80 184 53. | 101 131 237
Writing / 7 9 5 8 0
Dictation EL 21. 64 17. | 54. 23. 40 19. 529 10. 11 275 611
2 5 9 1 9 3

*NL = Non-Learner, Em. L = Emergent Learner, Est. L= Established Learner, PL=Proficient Learner
**BL = Baseline, EL= End-line

In table below, the results of literacy tasks illustrate that the number of non-learners have significantly reduced
from baseline to end-line in all three learning streams of the TEACH project. However, double digit non-
learners are still presentin different subtasks of the literacy task. Overall, the GEC girls from all three learning
streams faced difficulty in the subtask 2b- letter/ syllable sound identification, subtask 4b-reading
comprehension and subtask 5-writing dictation.
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Table 23: Literacy Zero score subtask across baseline and end-line (EGRA Urdu Based Tool)
Stream | Evaluation Points | Subtas | Subtask | Subtask Subtas | Subtask | Subtas | Subtas

k 1|2a 2b k 3| 4a k 4b | k 5
Listenin | Letter Letter /| Familiar | Oral Readin | Writing /
g Name Syllable Word Reading g Dictatio
Compre | Knowled | Sound Readin | Fluency Compre | n
hension | ge Identificati | g hension
on
EARN % of Non-Learners  17.5 14.8 25.9 32.3 38.0 43.6 52.7
(BL)
% of Non-Learners 8.2 3.2 14.1 12.5 15.5 15.9 21.2
(EL)
p-value 0.000 0.000 0.000 0.000 0.000 0.000 0.000
Statistically Y Y Y Y Y Y Y
significant
difference
LEARN 9% of Non-Learners  38.3 24.0 46.3 53.3 65.3 69.1 63.8
(BL)
% of Non-Learners 2.8 1.7 17.8 6.3 12.4 16.6 23.1
(EL)
p-value 0.000 0.000 0.000 0.000 0.000 0.000 0.000
Statistically Y Y Y Y Y Y Y
significant
difference
DISTA % of Non-Learners  27.7 10.1 21.6 33.6 46.3 52.1 53.0
NT (BL)
LEARN 9% of Non-Learners 4.9 2.9 7.0 4.5 4.9 9.2 10.3
ING (EL)
p-value 0.000 0.000 0.000 0.000 0.000 0.000 0.000
Statistically Y Y Y Y Y Y Y
significant
difference

The learning data of EGRA Urdu based tool was also further analyzed in light of FM guidance regarding
benchmarking and learning data aggregation. As compared to baseline, the absolute number of proficient
learners have increased in the oral reading fluency (ORF) in all three learning streams i.e., EARN
(Baseline=174 and end-line=280); LEARN (Baseline=140 and end-line=569) and DISTANT LEARNING
(Baseline=196 and end-line=648). Furthermore, the proficient learners of ORF (LEARN and DISTANT
LEARNING) were also proficient in other subtasks except for subtask 4b-reading comprehension.
Understandably, subtask 4b-reading comprehension was comparatively difficult compared to other subtasks.
Likewise, the proficient learners of ORF from all three learning streams were still facing difficulties in the
subtask 5-writing/dictation as compared to other subtasks. During group discussions and interviews with GEC
girls shared that splitting (Jor torh as known in Urdu) of Urdu words and then combining it together will further
enhance their reading and writing skills. As these GEC girls mentioned they are familiar with this technique as
they were using it when they were learning Quran. According to these GEC girls, this learning technique
increased their grasp on many words of Urdu language.
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Table 24: Proficient learners of ORF distribution in other subtasks from baseline to end-line (EGRA Urdu
Based Tool) — percentage distribution of GEC girls
Subtasks Evaluatio EARN LEARN DISTANT LEARNING

n Points / | NL* Em Est PL NL Em Est PL NL Em Est PL
Categori
es
Subtask-1- BL** 20.7 | 73.6 24.3 63.6 20.9 735
Listening EL 11.8  84.6 34.1 645 30.7 | 67.6
comprehension
Subtask-2a- BL 06 40 155 799 00 64 50 886 10 10 87 893
Letter Names EL 04 00 14 982 00 00 25 975 02 00 09 0989
Knowledge
Subtask-2b- BL 40 80 224 655 179 79 71 671 31 46 122 80.1
Letter / Syllable gL 14 50 86 850 40 11 95 854 31 02 74 894
Sound
Identification
Subtask-3- BL 2.3 1.7 293 66.7 14 36 179 771 00 15 204 78.1
Familiars words gL 00 04 64 932 00 0.7 134 859 03 03 63 931
reading
Subtask-4a- Oral = BL 00 00 00 100. 00 0.0 0.0 100. 00 0.0 0.0 100.
Reading Fluency 0 0 0
EL 00 00 00 100. 00 0.0 0.0 100. 00 0.0 0.0 100.
0 0 0
Subtask-4b- BL 34 40 253 672 29 29 193 750 20 46 173 76.0
Reading _ EL 04 32 104 861 51 39 561 350 43 20 542 395
Comprehension
Subtask-5- BL 13.2 | 6.9 195 60.3 136 50 229 586 133 9.7 138 63.3
Writing / EL 6.1 29 136 775 83 30 218 670 51 06 279 664
Dictation

*NL = Non-Learner, Em. L = Emergent Learner, Est. L= Established Learner, PL=Proficient Learner
**BL = Baseline, EL= End-line

GLOWI/EE distributes the GEC girls with respect to the aggregate mean score at the task level into two
proportions i.e., higher proportion and lower proportion from the aggregate mean score. This bifurcation
provides insights about if majority of the GEC girls achieved the mean score or not at different evaluation
points. The table shows that more than 80% of GEC girls in all three learning streams obtained higher
aggregate mean scores in end-line from baseline in EGRA Urdu based tool. Most girls participating in the
discussion expressed that lessons helped significantly improve their ability to understand, speak and read
Urdu. They further shared that this improvement was due to the support and cooperation of their teachers and
also from their classmates and siblings as well.
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Evaluation
Points

Streams

EARN Baseline
situation
End-line
situation
From

baseline
Baseline
situation
End-line
situation
From

baseline
Baseline
situation
End-line
situation
From

baseline

LEARN

DISTANT
LEARNING

4.1.2

Overall
aggregate

percentage
mean score
51.98

75.63

51.98

32.73

76.49

32.73

41.27

83.68

41.27

Table 25: Distribution of GEC girls w.r.t overall aggregate score in literacy

Percent of GEC qgirls
scored higher than overall
aggregate percentage
mean score

52% (Distribution of GEC
girls of the baseline sample)
62% (Distribution of GEC
girls of the end-line sample)
80% (Distribution of GEC
girls of the end-line sample)
40% (Distribution of GEC
girls of the baseline sample)
68% (Distribution of GEC
girls of the end-line sample)
92% (Distribution of GEC
girls of the end-line sample)
41% (Distribution of GEC
girls of the baseline sample)
69% (Distribution of GEC
girls of the end-line sample)
95% (Distribution of GEC
girls of the end-line sample)

Characteristic subgroups analysis against literacy outcomes

TEACH Endline Report

Percent of GEC qirls
scored lower than overall
aggregate percentage
mean score

48% (Distribution of GEC
girls of the baseline sample)
38% (Distribution of GEC
girls of the end-line sample)
20% (Distribution of GEC
girls of the end-line sample)
60% (Distribution of GEC
girls of the baseline sample)
32% (Distribution of GEC
girls of the end-line sample)
8% (Distribution of GEC girls
of the end-line sample)

59% (Distribution of GEC
girls of the baseline sample)
31% (Distribution of GEC
girls of the end-line sample)
5% (Distribution of GEC girls
of the end-line sample)

There has been a significant decrease in the number of GEC girls that scored zero in the literacy task from
baseline to end-line in all three streams of the TEACH project i.e., EARN (Baseline=33 and End-line=12);
LEARN (Baseline=150 and End-line=6) and DISTANT LEARNING (Baseline=63 and End-line=14). The EE
findings also show that the project has contributed to increase the literacy learning of the GEC girls in all
subgroups as illustrated in the table below. The learners from different subgroups are now positively
performing in the literacy task except a few married girls and girls with disabilities still scored zero marks in the
literacy task. However, it is noted that reduction of GEC girls in the EARN stream from baseline to end-line
was lower as compared to the two other streams. The main reason of low performance was the duration of
the short course of literacy and numeracy, and that package A is taught to the EARN GEC girls.

Table 26: Zero score in literacy by subgroups from baseline to end-line (Absolute Numbers)

Sub-groups

Age 10 - 14 0
years
Age 15 - 19 33

years
Girls with 3
disabilities
Girls  with no 30
disabilities

Drop out from 8
schools

Never been to 25
school
Married Girls 4
Unmarried Girls 29
Girls speaking 22
Balochi
Girls speaking 10
Pashto
Girls speaking 1
Brahui

Girls engaged in 7

0

12

2

144 3
2 2
15 1
135 5
39 2
111 4
0 0
150 6
87 3
31 3
32 0
37 0

57 13
6 1
6 3
57 11
3 1
60 13
0 0
63 14
32 0
24 14
7 0
22 0

EARN LEARN DISTANT LEARNING
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income

generation

activities

Girls not 24 7 113 6 41 14
engaged in

income

generation

activities

Non-orphaned 26 10 146 6 60 14
Girls

Orphaned Girls 7 2 4 0 3 0

Overall, for the Urdu language literacy scores, there was a significantimprovement in the scores of GEC girls.
Literacy average scores by subgroups at baseline and end-line are presented in the table below. The
comparison was carried out based on the GEC subgroups identified earlier in this report i.e., age; OOS status,
girls engaged in income generation activities; disability; and married girls etc.

Table 27: Percentage mean score of literacy by subgroups from baseline to end-line

Sub-groups EARN LEARN DISTANT LEARNING

All girls 51.98 75.63 32.73 76.49 41.27 83.68
Age 10 - 14 - - 32.64 76.88 36.52 82.96
years

Age 15 - 19 51.98 75.63 - - 57.89 86.12
years

Girls with  40.38 72.74 32.38 75.87 32.70 83.16
disabilities

Girls with no 53.46 76.00 32.77 76.56 43.62 83.83
disabilities

Drop out from 57.25 81.19 42.87 83.06 61.58 85.63
schools

Never been to 47.16 70.53 26.35 72.38 32.33 82.85
school

Married Girls 32.67 38.77 - - - -
Unmarried Girls  53.14 77.85 32.73 76.49 41.13 83.69
Girls speaking 51.06 69.21 30.13 73.56 39.74 85.52
Balochi

Girls speaking 56.01 90.32 39.16 74.99 38.64 79.10
Pashto

Girls speaking 46.92 67.70 32.07 83.30 49.33 86.88
Brahui

Girls engaged in  51.51 64.41 39.94 85.09 51.90 86.93
income

generation

activities

Girls not 51.09 76.96 30.46 73.73 39.08 82.99
engaged in

income

generation

activities

Non-orphaned 53.30 76.91 32.71 76.72 40.89 83.62
Girls

Orphaned Girls  35.07 59.37 33.77 67.38 48.31 85.08

It was noted that there a statistically significant improvement in the average literacy learning scores was
relatively greater for GEC girls of the older age group (15-19 years) as compared to the younger age group
(10-14 years). This was due to the fact that the girls from the older age group have more exposure to external
factors (such as more interaction to the outside world, management of household expenses, access to
audio/video programs, access to smartphones etc.) than the younger age group. Similarly, girls with
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disabilities performed better and were closer to obtaining the average mean score of their respective learning
streams i.e., girls with no disabilities. Further, the GEC girls who had previously dropped out from schools and
later enrolled in this TEACH project performed better than the girls who had never been to school before.
Similarly, in the EARN stream, the girls speaking Pashto performed better than the other ethnic groups
whereas, the girls speaking Brahui of LEARN and DISTANT LEARNIING streams scored higher than the
other two ethnic groups. The Pashtoon dominant districts (Pishin and Killa Abdullah) are near to provincial
capital and have greater exposure to the outside world as compared to the Baloch (Balochi and Brahui)
dominant districts i.e., Chaghi, Nushkiand Kharan. Similarly, in the LEARN and DISTANT LEARNING stream,
it was noticed that the number of drop-out was higher in the Brahui speaking girls as compared to other two;
Balochi speaking girls and Pashto speaking girls. On the other hand, the girls engaged inincome generation
activities from the EARN stream performed lower as compared to girls engaged in income generation
activities from the LEARN and DISTANT LEARNING streams. Similarly, the orphaned girls of EARN stream
performed lower as compared to orphaned girls of LEARN and DISTANT LEARNING streams. The lower
performance of girls engaged in income generation activities and orphaned girls in EARN stream may be
attributed to the short duration of the course. Although the basics of Urdu are quite difficult like making words
and making sentences, daily lessons have improved my concepts and made it easier for me to learn the next
lessons. My ability to speak has improved and | am now able to speak Urdu fluently”. During the interview, a
girl with disability of EARN shared her views, “learning Urdu was very interesting for me. Besides, the short
duration of course is explicitly mentioned in the interviews with the teachers of the learning centers. Similarly,
another GEC project is currently being implemented in Sindh related to accelerated learning program, where
the length of learning course is 32bdul32rent.

During discussionwiththe GEC girls from LEARN group, they shared that they have learned a lot from these
lessons. They were able to learn and speak Urdu with the assistance of their teachers. While married GEC
girls from EARN group participating in interviews expressed that they found it challenging to learn Urdu
particularly making sentences and writing difficult Urdu words.

Our education was really affected during the time of COVID but listening to the radio helped us a lot.
We are able to learn most of things through radio. It helped improve our Urdu as well. Listening to the
radio was better than attending lesson because if the teacher was absent then you can still listen to
the lesson”.

4.1.3 Numeracy assessment®°

The GEC girls enrolled in the TEACH project were also assessed for their numeracy skills. The table below
shows that there was a significant improvement in the numeracy scores of GEC girls for all three learning
streams from baseline to end-line. The average numeracy score improved for EARN stream by 20.68
percentage points from baseline to end-line. Similarly, the average score for LEARN stream and DISTANT
LEARNING stream increased by 39.07 and 33.24 percentage points from baseline to end-line, respectively.
During discussion the GEC girls from all streams shared that initially they faced many difficulties in solving
mathematics problems, however with teachers help and practice they were able to improve their skills.

Table 28: Numeracy score aggregate averages across baseline and end-line (EGMA Based Tool)

Stream Baseline End-line Difference from | p-value Statistically
Numeracy Numeracy baseline to end- significant
score score line difference (Y/N)

EARN 57.71 78.39 20.68 0.000 Y
LEARN 35.84 74.91 39.07 0.000

DISTANT 43.97 77.21 33.24 0.000 Y
LEARNING

The GEC girls of all three learning streams significantly improved their average scoresin all the subtasks of
the numeracy from baseline to end-line. In general, at end-line, the GEC girls performed better (obtained more
than 70% score) in the first seven subtasks (out of 9) of the numeracy task after attending the numeracy
course in the project. However, the GEC girls from all three learning streams faced difficulties inthe subtasks
5b-subtraction level 2 and subtask 6-word problems (obtained less than 70% score) at end-line.

59 All data related to EGMA is based on the related learning assessment carried out by EE.
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| faced difficulties in understanding and solving the subtraction problems. But with a lot of practice, |
was able to improve my basic mathematics skills easily. | want to learn more mathematics so | can
manage household finances”.

Table 29: Numeracy score subtask averages across baseline and end-line (EGMA Based Tool)
Stream Evaluation Subta | Subtask Subtask 2b | Subta | Subtas | Subtask | Subtas | Subtas | Subtask

S Points sk 1-|2a — | — Numbers | sk 3 —| k 4a -] 4b —|k5—-|k 5 -6 -
Numb | Numbers Discriminati | Missin | Additio | Addition | Subtra | Subtra | Word
ers Discrimin | on n Level | Level 2 ction ction Problem
Identifi | ation with | currency Numbe | 1 Levell | Level2 | s
cation | numbers notes rs
EARN BL Score 57.01 68.52 91.05 49.75 59.53 47.27 56.65 43.05 46.55
EL Score 77.26 85.67 96.58 73.23 85.11 73.80 82.47 63.28 68.11
Difference
fromBLtoEL 20.24 17.15 5.54 23.48 25.58 26.53 25.82 20.23 21.56
p-value 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000
Statistically Y Y Y Y Y Y Y Y Y
significant
difference

LEARN BL Score 34.22 45.09 66.49 33.50 34.27 28.74 31.86 25.20 23.23
EL Score 79.42 82.15 88.64 72.03 81.21 72.56 76.94 56.62 64.66
Difference
fromBLtoEL 45.20 37.06 22.15 38.54 46.94 43.82 45.08 31.42 41.43
p-value 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000
Statistically Y Y Y Y Y Y Y Y Y
significant
difference

DISTAN BL Score 44.79 54.87 81.29 38.72 40.87 32.45 38.52 27.42 36.83

T EL Score 84.42 83.01 89.04 73.72 81.52 74.34 79.64 64.29 64.90

LEARNI Difference

NG fromBLtoEL 39.62 28.13 7.75 35.00 40.65 41.89 41.13 36.86 28.08

p-value 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000
Statistically Y Y Y Y Y Y Y Y Y
significant

difference

The table below suggests that the GEC girls from all three learning streams moved up from the non-learner
category to other learning categories at end-line in the numeracy task. In the EARN stream, more than 50% of
the GEC girls moved to the proficient learners’ category in the majority of the subtasks (6 out of 9 subtasks)
except three subtasks which include subtask 3-Missing numbers, subtask 4b-Addition level 2 and subtask 5b-
Subtraction level 2.

“It was quite challenging for me to understand mathematics during initial lessons. The most difficult
lesson for me was subtraction, the concepts in the subtraction were also quite hard to understand. My
teacher tried her best to help me understand the basic concepts in mathematics”.

Similarly, in the LEARN and DISTANT LEARNING stream, more than 50% of the GEC girls obtained
proficiency in majority of the subtasks (5 out of 9 subtasks) except four subtasks which include subtask 3-
Missing numbers, subtask 4b-Addition level 2, subtask 5b-Subtraction level 2 and subtask 6-Word problems.
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“I found it challenging to solve mathematics problems especially subtraction and word problems. To
overcome these difficulties, I either ask my teacher for help or my cousin”.

During the project, we faced a lot of difficultiesin subtraction, multiplication, and division questions in
mathematics. These questions were difficult to solve, and we learned it by doing additional practices
and home assignments. However, girls are still facing difficulties in solving these questions.

Furthermore, the GEC girls from all three learning streams were still facing difficulties in one common subtask
i.e., subtask 5b-Subtraction level 2, thus double-digit non-learners were present in it. Overall, the GEC girls
performed better in the EGMA task in end-line as compared to baseline.

Table 30: Foundational numeracy gaps from baseline to end-line (EGMA Based Tool) — percentage
distribution of GEC girls

Sl ENS Evaluaio|] @ EARN |  LEARN | DISTANTLEARNING |
n Points/ | NL* | Em. | Est. PL NL | Em. | Est. | PL NL | Em. | Est. | PL
S e T
es

Subtask-1- BL** 11.8 225 33.0 327 274 17.9 14.0 10.7 43.2 28.7 17.4

Number

Identification @ EL 30 98 314 558 24 9.3 229 653 40 4.0 17.2 749

Subtask 2a- BL 11.1 95 38.0 414 324 21. 154 304 11.2 30.3 31.7 26.8

Number 7

Discriminatio | EL 34 23 257 686 28 19 458 495 23 19 433 525

n with

numbers

Subtask 2b- BL 45 | 23 109 823 222 11. 112 552 47 115 20.8 63.0

Number 4

Discriminatio @ EL 07 09 73 911 18 35 301 647 18 29 279 674

n with

currency

notes

Subtask 3- BL 16.4  26.8 38.2 18.6 388 25. 223 13.0 20.2 43.2 23.0 136

Missing 9

Numbers EL 50 121 349 481 38 92 584 285 30 7.8 610 28.2

Subtask-4a- BL 220 114 23.0 436 46.2 17. 13.8 23.0 279 278 20.7 23.6

Addition 0

Level 1 EL 43 23 198 736 35 28 311 627 45 08 323 624

Subtask-4b- BL 277 177 37.7 168 56.2 12. 189 122 476 19.7 17.8 149

Addition 6

Level 2 EL 6.4 114 428 394 6.0 75 639 225 56 6.7 593 283

Subtask 5a- BL 26.1 84 261 393 525 12. 152 20.1 356 21.2 199 23.2

Subtraction 2

Level 1 EL 50 36 228 686 7.2 26 348 555 56 08 364 57.1

Subtask 5b- BL 33.0 18.2 348 141 619 11. 145 121 56.6 154 158 122

Subtraction 5

Level 2 EL 15.3  23.0 20.0 41.7 198 9.7 56.1 143 16,5 6.0 56.3 21.2

Subtask 6- BL 31.6 132 259 293 635 10. 12.1 13.8 395 187 20.8 21.0

Words 6

Problem EL 141 114 19.1 554 65 83 496 355 58 81 511 350

*NL = Non-Learner, Em. L = Emergent Learner, Est. L= Established Learner, PL=Proficient Learner
**BL = Baseline, EL= End-line

In the table below, the results of the numeracy tasks illustrate that the number of non-learners have
significantly reduced from baseline to end-line in all three learning streams of the TEACH project. Howevetr,
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the double-digit non-learners were still present in two subtasks i.e., subtask 5b-Subtraction level 2 (common in
all three learning streams) and subtask 6-Words Problem (EARN stream only).

In mathematics, | have faced alot of problems in addition and subtraction. | have discussed it with my
teacher and some of my colleagues also helped me out.

Table 31: Numeracy Zero score (by subtask) across baseline and end-line (EGMA Based Tool)

Streams

Evaluation

Subtask

Subtask 2a

Subtask 2b

Subtask

Subtask

Subtask 4b

Subtask

Subtask Subtask

Points 1 K] 4a — | — Addition | 5a - | 5b - | 6 — Word
Numbers Numbers Addition Level 2 Subtracti Subtracti Problems
Number Discriminatio | Discrimination Missing Level 1 on Level | on Level
S n with | with  currency | Numbers 1 2
Identifica | numbers notes
tion
EARN % of Non- 11.8 11.1 4.5 16.4 22.0 27.7 26.1 33.0 31.6
Learners (BL)
% of Non- 3.0 3.4 0.7 5.0 4.3 6.4 5.0 15.3 14.1
Learners (EL)
p-value® 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000
Statistically Y Y Y Y Y Y Y Y Y
significant
difference
LEARN % of Non- 27.4 32.4 22.2 38.8 46.2 56.2 52.5 61.9 63.5
Learners (BL)
% of Non- 2.4 2.8 1.8 3.8 3.5 6.0 7.2 19.8 6.5
Learners (EL)
p-value 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000
Statistically Y Y Y Y Y Y Y Y Y
significant
difference
DISTAN % of Non- 10.7 11.2 4.7 20.2 27.9 47.6 35.6 56.6 39.5
CE Learners (BL)
LEARNI % of Non- 4.0 2.3 1.8 3.0 4.5 5.6 5.6 16.5 5.8
NG Learners (EL)
p-value 0.000 0.000 0.002 0.000 0.000 0.000 0.000 0.000 0.000
Statistically Y Y Y Y Y Y Y Y Y
significant
difference

Similarly, learning data of the EGMA based tool was also further analyzed in light of FM guidance regarding
benchmarking and learning data aggregation. As compared to baseline, the absolute number of proficient
learners have increased in words problem subtask in all three learning streams i.e., EARN (Baseline=129 and
end-line=243); LEARN (Baseline=109 and end-line=278) and DISTANT LEARNING (Baseline=166 and end-
line=255). Furthermore, the proficient learners in words problem (LEARN and DISTANT LEARNING) were
also proficient in other subtasks except for subtask 3-Missing numbers, subtask 4b-Addition level 2 and
subtask 5b-Subtraction level 2. Understandably, all three numeracy subtasks were comparatively difficult from
other subtasks. It will take more time for GEC girls to become proficient in these subtasks due to their
difficulty. Onthe other hand, the proficient learners in words problem of the EARN stream performed better in
all the subtasks as compared to the other two learning streams. However, the maximum numbers of non-
learners were present in the subtask 5b-Subtraction level 2 in the end-line in all three learning streams.

“I didn’t face any major problems in learning mathematics as the teacher helped us understand basic
concepts in mathematics including addition and subtraction etc., | also practiced at home by writing
and solving questions. This helped me understand the most difficult questions”.

Table 32: Proficient learners of Words Problem distribution in other subtasks from baseline to end-line

60 Chi-square test is used for statistical significance difference.
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(EGMA Based Tool) - percentage distribution of GEC girls
Subtasks Evaluatio EARN LEARN DISTANT LEARNING

n Points/ | NL* | Em. | Est. PL NL | Em. | Est. PL NL | Em. | Est. PL
i
es
Subtask-1- BL** 12.4 | 279 58.1 24.8  48.6 24.7 22.3 | 50.6
Number
Identification @ EL 04 53 165 778 0.4 6.8 18.0 748 1.6 1.2 94 87.8
Subtask 2a- BL 0.8 16 333 643 73 18 119 789 30 7.2 @ 253 645
Number EL 04 00 78 /918 11 0.7 385 59.7 1.2 0.0 | 29.8 69.0
Discriminatio
n with
numbers
Subtask 2b- BL 00 00 6.2 938 28 09 37 927 12 00 42 946
Number EL 00 00 33 9.7 04 11 237 748 04 04 243 749
Discriminatio
n with
currency
notes
Subtask 3- BL 3.9 13.2 457 37.2 9.2 16. 229 514 96 205 271 4238
Missing 5
Numbers EL 00 86 239 675 29 6.8 457 446 00 51 | 514 435
Subtask-4a- BL 23 4.7 140 791 92 37 321 550 1.8 12.7  18.1 67.5
Addition EL 00 00 6.6 934 0.7 1.1 183 799 00 04 188 80.8
Level 1
Subtask-4b- BL 54 | 140 519 287 147 12. 275 450 205 10.8 24.1 44.6
Addition 8
Level 2 EL 04 41 420 535 0.7 43 59.7 353 04 35 | 49.8 46.3
Subtask 5a- BL 31 39 225 705 119 46 330 505 6.6 | 7.2 | 205 657
Subtraction EL 00 00 91 99 50 11 252 687 08 04 275 714
Level 1
Subtask 5b- BL 6.2 13.2 519 287 174 9.2 248 486 289 84 @ 223 404
Subtraction EL 8.2 12.3 16.0 634 187 79 478 255 98 2.7 @502 37.3
Level 2
Subtask 6- BL 00 00 00 ' 100. 00O 00 00 100. 00 00 00 | 100.
Words 0 0 0
Problem EL 00 00 00 ' 100. 00O 00 00 100. 00O 00 0.0 | 100.
0 0 0

*NL = Non-Learner, Em. L = Emergent Learner, Est. L= Established Learner, PL=Proficient Learner
**BL = Baseline, EL= End-line

GLOWI/EE distributes the GEC girls with respect to the aggregate mean score at the task level into two
proportions i.e., higher proportion and lower proportion from the aggregate mean score measured at different
evaluation points. This bifurcation helped understand how many GEC girls achieved the mean score
measured at different evaluation points and illustrated the effectiveness of the project interventions related to
learning outcomes i.e., more than 85% of GEC girls in all three learning streams in end-line obtained higher
scores from the aggregate mean score of baseline in numeracy. During discussions, the GEC girls from all
learning streams expressed that these lessons significantly contributed to the improvement in numeracy skills.
Initially, they did faced difficulty in solving problems, however with teachers help and practice we are able to
improve.

Table 33: Distribution of GEC girls w.r.t overall aggregate score in EGMA

Streams Evaluation | Overall aggregate | Percent of Gec girls | Percent of GEC girls scored
Points percentage mean | scored higher than | lower than overall
score overall aggregate | aggregate percentage
percentage mean score | mean score
EARN Baseline 57.71 59.3 (Distributionof Gec ~ 40.7 (Distribution of GEC girls
situation giris of the baseline of the baseline sample)
sample)
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DISTANT
LEARNING

End-line
situation

From
baseline

Baseline
situation

End-line
situation

From
baseline

Baseline
situation

End-line
situation

From
baseline

78.39

57.71

35.84

74.91

35.84

43.97

77.21

43.97

60.1 (Distribution of GEC
girls of the end-line
sample)

85.2 (Distribution of GEC
girls of the end-line
sample)

44.6 (Distribution of GEC
girls of the baseline
sample)

65.7 (Distribution of GeC
girls of the end-line
sample)

95.8 (Distribution of GEC
girls of the end-line
sample)

44.3 (Distribution of GEC
girls of the baseline
sample)
63.5(Distribution of GEC
girls of the end-line
sample)
94.9(Distribution of GEC
girls of the end-line
sample)
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39.9 (Distribution of GEC girls
of the end-line sample)

14.8 (Distribution of GEC girls
of the end-line sample)

55.4 (Distribution of GEC girls
of the baseline sample)

34.3 (Distribution of GEC girls
of the end-line sample)

4.2 (Distribution of GEC girls
of the end-line sample)

55.7 (Distribution of GEC girls
of the baseline sample)

36.5 (Distribution of GEC girls
of the end-line sample)

5.1 (Distribution of GEC girls
of the end-line sample)
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9.19.3 Characteristic subgroups analysis against numeracy outcomes

There was a significant decrease in the absolute numbers of GEC girls that scored zero in the numeracy task
from baseline to end-line in all three streams of the TEACH projecti.e., EARN (Baseline=16 and End-line=3);
LEARN (Baseline=118 and End-line=7) and DISTANT LEARNING (Baseline=23 and End-line=9). The EE
findings also indicate that the project has contributed to increase the numeracy learning of GEC girls in all
subgroups as illustrated in the table below.

Table 34: Zero score in numeracy by subgroups from baseline to end-line (Absolute Numbers)

Sub-groups EARN LEARN DISTANT LEARNING

Age 10 - 14 O 0 114 5 21 8
years

Age 15 - 19 16 3 1 1 2 1
years

Girls with 1 0 13 1 2 2
disabilities

Girls with no 15 3 105 6 21 7
disabilities

Drop out from 3 0 52 4 1 2
schools

Never been to 13 3 66 3 22 7
school

Married Girls 5 2 0 0 0 0
Unmarried Girls 11 1 118 7 23 9
Girls speaking 11 3 74 1 15 0
Balochi

Girls speaking 2 0 14 6 7 9
Pashto

Girls speaking 3 0 30 0 1 0
Brahui

Girls engaged in 5 1 49 0 7 0
income

generation

activities

Girls not 10 2 69 7 16 9
engaged in

income

generation

activities

Non-orphaned 12 2 115 7 23 9
Girls

Orphaned Girls 4 1 3 0 0 0

Overall, there has been a significant improvement in the numeracy scores of GEC girls in all three learning
streams. Numeracy average scores by subgroups both at baseline and end-line are presented in the table
below. The comparison was carried out based on the GEC subgroups identified earlier in this report i.e., age;
OOS status, girls engaged in income generation activities; disability; and married girls etc.
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Table 35: Percentage mean score of numeracy by subgroups from baseline to end-line

Sub-groups EARN LEARN DISTANT LEARNING

All girls 57.71 78.39 35.84 74.91 43.97 77.21
Age 10 - 14 - - 35.68 75.12 39.66 75.99
years

Age 15 - 19 57.71 78.39 - - 59.07 81.33
years

Girls with 53.53 78.66 34.26 73.97 36.29 77.32
disabilities

Girls with no 58.25 78.36 36.03 75.03 46.09 77.18
disabilities

Drop out from 61.76 83.35 38.11 75.88 63.03 77.17
schools

Never been to 54.01 73.84 34.41 74.31 35.59 77.23
school

Married Girls 49.19 57.75 - - - -
Unmarried Girls  58.22 79.64 35.84 74.91 43.78 77.18
Girls speaking 57.78 76.10 35.79 76.87 41.57 79.78
Balochi

Girls speaking 61.27 85.10 40.90 67.24 45.03 72.38
Pashto

Girls speaking 50.28 72.53 31.55 77.52 46.93 79.31
Brahui

Girls engaged in  53.65 72.50 31.62 78.63 52.95 79.29
income

generation

activities

Girls not 57.46 79.21 37.18 73.72 42.13 76.76
engaged in

income

generation

activities

Non-orphaned 58.60 79.26 35.74 74.82 43.47 77.14
Girls

Orphaned Girls  46.37 67.35 40.09 78.65 53.5 78.81

It was noted that there was a greater improvement in the average numeracy learning scores for GEC girls of
older age group (15-19 years) as compared to the younger age group (10-14 years). Similarly, the girls with
disabilities performed better and achieved the overall average mean score of their respective learning
streams. During discussion with listening buddy from DISTANT LEARNING group (District Killa Abdullah),
shared that mathematics was an interesting subject which she enjoyed learning. She mentioned that during
initial classes she faced problems in writing questions and understanding the basic concepts. However,
support and encouragement from the caregiver/peer support provider enabled her to learn and understand
basic mathematics.

Furthermore, the GEC girls who had previously dropped out from school and later enrolled in this TEACH
project performed better than the girls who had never been to school before. Similarly, the girls engaged in
income generation activities and orphaned girls also performed better in the numeracy task. It is
understandable that dropped out girls had previously exposure to some sort of learning as compared to never
been enrolled girls before enrolled in the learning center of the project. On the other hand, girls engaged in
income generation activities are doing some basic numeracy skill gained during their engagement in income
generation activities. However, in the EARN stream, the married girls performed lower than the unmarried
girls. The listening buddies from DISTANT LEARNING group (District Pishin) shared that we initially faced
major challenges in learning mathematics, however, with teacher’s and our family’s help we have significantly
improved. Contrarily, a married girl from EARN group (District Pishin) expressed that it was quite challenging
to understand mathematics particularly subtraction questions. To understand and solve the most difficult
guestions, | used to consult other class fellows, they would help me solve problems. On the other hand, girls
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speaking Pashto (in the LEARN and DISTANT LEARNING streams) performed lower than two other ethnic
groups.

Education is making us like candles. When a candle lights up it brightens the whole room up.
Similarly, education is securing and rescuing our future.

4.2 Social and emotional learning skills6?

The EE has calculated the Social and Emotional Learning (SEL) skills index — included different aspects such
as self-awareness, self-management, social awareness, relationship skills and responsible decision-making —
refer to annexure 4 for detailed analysis of each SEL subcategory. The EE team measured the mean score of
each girl’s SEL skills on the basis of 3.0 point scale. The 3- point scale was adapted from the good example
report shared by Fund Manager. In 3- point scale, score 3.0 is the highest achievable life skill score, and, on
the other hand, score 0.0 represent the lowest score. For this purpose, the EE merged datasets of EARN and
LEARN streams to calculate the SEL skills composite index.

The table below shows that there has been a significant improvement in the SEL scores of GEC girls from
baseline to the end-line. The SEL index score increased by 0.52 from baseline (1.81) to the end-line (2.33).
Moreover, the SEL index score of EARN and LEARN stream also increased from baseline (EARN=1.58 and
LEARN=2.04) to end-line (EARN=2.04 and LEARN=2.36). The difference is also statistically significant as
shown in below table.

Table 36: Social and emotional learning skills score from Baseline to End-line

Streams Baseline End-line Difference from Statistically

SEL score SEL score baseline to end-line significant

difference
EARN and LEARN 1.81 2.33 0.52 0.00 Y
EARN 1.58 2.33 0.75 0.00 Y
LEARN 2.04 2.36 0.32 0.00 Y

We take part in different recreational activities because of this project. These include art and quiz
competitions and other creative games such as making different colorful charts. These activities and
games help improve our relationship with other girls.

Overall, the median value of SEL index scoreincreased for all subgroups at end-line as compared to baseline.
The SEL score has significantly increased by more than or equal to 0.83 points for married girls followed by
girls speaking Pashto and older aged girls (15-19 years). The improvement was prominent in these three
subgroups because their SEL skills were low during baseline as compared to other subgroups. In addition,
after marriage, there is minimal time available for relaxation and to interact with friends. On the other hand,
restriction on mobility from the Pashtun community on the older girls throughout Balochistan’s tribal areas
affects their social and emotional skills. Similarly, it also indicates that the project activities designed for SEL
were relevant to enhance the skills of the GEC girls and bring it a similar level at end-line. The project
activities related to art and quiz competitions, henna cones (mehendi competition) and sport activities led to
improve their social emotional learning skills. Onthe other hand, the SEL scoreincreased to a lesser degree
i.e., not more than 0.25 points for girls speaking Brahui. One of the factors was that Brahui speaking girls
were in a minority, while mostly the classes had a majority of Balochi speaking girls. Brahui speaking girls
faced some difficulties in understanding the Balochi language mostly spoken by instructors which limited the
learning outcome for these girls. The table shows that the SEL score of Brahui speaking girls was lower than
that of Balochi speaking girls. Besides, the girls club and pedagogy training target might cater to this issue of
language exclusion but still it needs to be strengthened to meet the needs of all learners in the class.

61 All data related to social and emotional skills is based on the related social emotional learning assessments carried
out by EE in LEARN and EARN streams only.
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Table 37: Social and emotional learning skills index score from baseline to end-line (by median)

Age 10 - 14 years 2.06 2.36 0.31
Age 15 - 19 years 1.58 2.33 0.75
Girls with disabilities 1.72 2.33 0.61
Girls with no disabilities 1.83 2.33 0.50
Drop out from schools 1.72 2.28 0.56
Never been to school 2.00 2.39 0.39
Married Girls 1.53 2.36 0.83
Unmarried Girls 1.83 2.33 0.50
Girls speaking Balochi 1.83 2.36 0.53
Girls speaking Pashto 1.67 2.44 0.78
Girls speaking Brahui 1.97 2.22 0.25
Girls engaged in income generation activities 1.78 2.19 0.42
Girls not engaged in income generation activities 1.85 2.39 0.54
Non-orphaned Girls 1.81 2.33 0.53
Orphaned Girls 1.83 2.31 0.47

The EE/GLOW team also measured the mean score of each girl SEL skills on the basis of 3.0 point scale®?in
order to calculate the baseline and end-line level of SEL skills. The score was divided into two categories i.e.,
lower proportion and higher proportion. High SEL skills scores were equal to or greater than 1.81 — the
median of the SEL skills index at the time of baseline. The findings show that 50.4% of all GEC girls in
baseline fall in the lower proportion of the SEL skills index, this reduced to 14.2% in the end-line. The types of
social and emotional learning results are described in the below table.

Table 38: Types of social and emotional learning skills results (median of 1.81 out of 3.00 of the
baseline) — percentage distribution of GEC girls

Subgroups Lower Higher Lower Higher
Proportion Proportion Proportion Proportion

All girls 50.4% 49.6% 14.2% 85.8%
Self-awareness 59.8% 40.2% 33.9% 66.1%
Self-management 43.3% 56.7% 14.6% 85.4%
Social Awareness 48.2% 51.8% 17.7% 82.3%
Relationship Skills 37.7% 62.3% 11.5% 88.5%
Responsible Decision Making 50.8% 49.2% 16.8% 83.2%

Moreover, for all GEC girls’ subgroups, analysis of the social and emotional learning (SEL) skills index
indicates improvement from baseline to end-line — as illustrated in the table below. Similarly, there was a
significant improvement in the SEL skills of married girls, girls with disabilities and older aged girls from
baseline to end-line i.e., shift from lower proportion to the higher proportion. However, end-line SEL data also
illustrates that a great proportion 22.5% of girls speaking Brahui, 22.3% of girls engaged in income generation
activities and 19.6% of orphaned girls are still present in the lower proportion. This means that the GEC girls
from these subgroups did not improve their SEL skills as much in comparison to the other subgroups.

Social and emotional learning activities taught us how to live in the society and how to behave with
our family members and other relatives. Such activities can help create a positive atmosphere in the
society.

62 There are other point scales such as 5 point scale and 7 point scale. For this study 3 point scale was adopted based on
the good example report shared by FM. In 3 point scale, score 3.0 is the highest achievable life skill score, and, on the
other hand, score 0.0 represent the lowest score.

41



TEACH Endline Report

Table 39: Social and emotional learning skills results by subgroup (median of 1.81 out of 3.00 of the
baseline) — percentage distribution of GEC girls

Subgroups Lower Higher Lower Higher
Proportion Proportion Proportion Proportion

All girls 50.4% 49.6% 14.2% 85.8%
EARN stream 78.2% 21.8% 13.9% 86.1%
LEARN stream 35.0% 65.0% 14.3% 85.7%
Age 10 — 14 years 34.1% 65.9% 14.6% 85.4%
Age 15 - 19 years 77.3% 22.7% 13.7% 86.3%
Girls with disabilities 54.8% 45.2% 13.5% 86.5%
Girls with no disabilities 49.9% 50.1% 14.2% 85.8%
Drop out from schools 62.4% 37.6% 17.8% 82.2%
Never been to school 41.8% 58.2% 11.5% 88.5%
Married Girls 92.0% 8.0% 16.0% 84.0%
Unmarried Girls 49.5% 50.5% 14.1% 85.9%
Girls speaking Balochi 49.0% 51.0% 9.7% 90.3%
Girls speaking Pashto 60.6% 39.4% 15.8% 84.2%
Girls speaking Brahui 41.8% 58.2% 22.5% 77.5%
Girls engaged in income generation 55.0% 45.0% 22.3% 77.7%
activities

Girls not engaged in income generation 48.2% 51.8% 12.4% 87.6%
activities

Non-orphaned Girls 50.5% 49.5% 13.9% 86.1%
Orphaned Girls 49.0% 51.0% 19.6% 80.4%

Furthermore, the SEL skills have a direct link with the learning performance of GEC girls. The table below
indicates that GEC girls with better SEL skill index score had a better overall average mean score in the
literacy and numeracy assessments inboth EARN and LEARN streams. This indicates that the GEC girls that
showed improvement in SEL skills also performed well in literacy and humeracy tasks.

We really want to educate ourselves because it is education that creates a difference. We want to
become valuable and responsible citizens to contribute in the advancement and progress of our

country.

Table 40: Performance of GEC girls w.r.t SEL index score
SIEEE Learning Overall Overall aggregate Overall aggregate

category aggregate percentage mean score of | percentage mean score of
percentage GEC girls in the end-line GEC girls in the end-line
mean score in | (life skillindex score is (life skillindex score is
End-line equal to or greater than lower than 2.33)
EARN EGRA Urdu 75.63 79.00 72.21
Based tool
EGMA Based 78.39 82.21 74.52
tool
LEARN EGRA Urdu 76.49 72.96 80.73
Based tool
EGMA Based 74.91 75.07 74.73
tool
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During the project, we organized different community events like Henna Cones (Mehendi)
competitions and sports activities were organized for GEC girls. These activities were mainly led by
women VSG members. It provides a healthy opportunity and environment for the GEC girls to
empower them and boost their confidence level. It also helped them in refreshing their energy and
focused more on their studies in the learning center.

A detailed analysis of each life skill sub-category on self-awareness, self-management, social awareness,
relationship skills and responsible decision-making is provided in a table in the annexure 4 of this report. In
addition, SEL analysis was also conducted using mean/average scores approach for easy comparison with
results of some other GEC program countries, if required.

4.3 Financial Literacy
Financial literacy was considered not applicable at baseline as this module was delivered at the later stage to
the EARN stream. At the start of financial literacy module delivery, a pre-assessment was conducted by the
project to understand the financial literacy related skills of the GEC girls. Overall, financial literacy score of
Earn girls has increased from baseline to end-line. The difference in percentage mean scores from baseline to
end-line (the tool was administered as pre-test and post-test by the instructors and data was analyzed by EE)
was 54.18 points.

Table 41: Financial Literacy score from Baseline to End-line
Cohort Baseline End-line Difference from Statistically
(pretest) (posttest) baseline to end- significant

%age mean %age mean line (pre and difference (Y/N)
score

Earn Cohort 9.85 64.03 54.18 0.000 Y

Source: Financial Literacy Tool (Project dataset)
N= 1663 Baseline and 1663 End-line

Overall, financial literacy results show that GEC girls shifted from non-learners (8.66%) and emergent learners
(91.34%) to other learning categories especially to established learner (72.22%) and proficient learner
(22.97%) in the end-line stage. On the other hand, there was no GEC girlin the non-learner stage.

Table 42: Foundational financial literacy skills from Baseline to End-line

Learning categories Baseline (%age distribution of End-line (%age distribution
GEC girls of GEC girls

Non-learner (0% Score) 8.66% 0.00%
Emergent learner (1%-40% Score) 91.34% 4.81%
Established learner (41% - 80% 0.00% 72.22%
Score)

Proficient learner (81%-100% Score) 0.00% 22.97%

1.Source: Financial Literacy Tool (Project dataset)

2. N= 1663 Baseline and 1663 End-line

3. It is calculated with reference to previous indicator on the financial literacy where proficiency level is defined to achieve a minimum
score of 70.

As per the previous indicator® in the log frame, there was a 43.96 percent improvement of OOSG (15-19
years) in achieving proficiency in financial literacy, whereas proficiency is defined as achieving a minimum
score of 70%. In baseline, 0% OOSG (15-19 years) obtained proficiency level score. During IDI with
Girl (EARN Stream, District Killa Abdullah), “l want to learn more mathematics because it has a lot of practical
use. With the help of these skills, I will be able to manage money at home. | can also help my brother when he
is doing calculations and all”. During qualitative analysis, it was observed that most of the parents and girls
are trying to upgrade their business accounting skills, both at learning centers and at home in order to improve
their work management skills.

63 1.4. Percent improvement of 00SG (15-19 years) achieving proficiency in enterprise development, financial literacy,
technical, vocational and life skills.
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Table 43: Outcome indicators as per the log frame®4

Outcome

Outcomel:
Marginalize
d O0SG
supported
by GEC
have
improved
learning
outcomes.

Outcome
indicator

1.1: Percent
of Sampled
0O0SG (10-
19 years)
girls whose
literacy and
numeracy
scores
increase
againstthe
benchmarks
set at the
baseline.

1.2: Number
of girls (10-
14 years)
who meet
literacy and
numeracy
benchmarks
(both
cohorts) and
qualified for
transition
criteria.

1.3:
Percentage
of O0OSG
(10-19
years)
completing
ALP cycle

Sampling
and
measurin
g
techniqu
e used
EGRA
Urdu and
EGMA
based
tools
assessme
nts carried
out by EE

Project
document
S

Project
document
S

Who

collecte
d the
data?

External
evaluato
r

Project

Project

Baseline level

Overall, 3.4% (10-14
years) girls- achieved
both literacy and
numeracy benchmark
scores of grade-5 (7.1%
achieved literacy
benchmark scores of
grade5; 7.1% achieved
numeracy benchmark
scores of gradeb)

20.9% girls (15-19
years) achieved both
literacy and numeracy
benchmarks scores.
(48% achieved literacy
benchmark scores;
29.3% achieved
numeracy benchmark
scores).

64 This section is as per updated TEACH LFA dated August 2021.
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Target for end-
line evaluation
point

9. 70% girls
aged 10-
14 years
achieve
Literacy
and
Numerac
y mean
benchma
rk score
for Grade
5

2. 70% girls aged
15-19 years
achieve Literacy
and  Numeracy
set  benchmark
score

Cohort-1: (7,131

girls)

Cohort-2: (7,893
girls)

Total: (15,024
girls)

12600 (70% of
18000)
Package-A
Cohort-1: 4326
out of 6180 will
complete
Package-B
Cohort-1 and/or
Package-A of
Cohort-2: 12600
will complete
Package-C

End-line level

Overall, 10.23% (10-
14 years) girls-
achieved both literacy
and numeracy
benchmark scores of
grade-5 (22.9%
achieved literacy
benchmark scores of
grade5 and 22.6%
girls achieved
numeracy benchmark
score of gradeb
(Package ABC))

48.75% girl’'s aged 15-
19 years enrolled in
home-based classes
achieve Literacy and
Numeracy set
benchmark score.
(71.8% achieved
literacy benchmark
scores; 55.4%
achieved numeracy
benchmark scores).
Cohort-1: 2954

Cohort-2: 1747

Package-A

Cohort-1: 6619
Cohort-2:4269
Cohort-2 Batch2:1000
Package-B

Cohort-1:6619
Cohort-2 4269

Package-C
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1.4
Percentage
of assessed
girls
listeners
reported an
increase in
engagement
and learning
due to the
radio
sessions
1.5.
Percentage
of OOS girls
(10-19)
enrolled in
program
whose score
increases on
a standard
SEL
assessment
against the
baseline
value.
Number of
0O0SG (15-
19  years)
girls with
market
relevant
livelihoods
skills.,

EGRA External
Urdu and Evaluato
EGMA r

based

tools

assessme

nts carried

out by EE

Social and = External
emotional = evaluato
skills r
assessme

nts carried

out by EE

Project
document
S

Project

BL Literacy

wise(girls%): Grade O:
61.9%, Gradel: 12.8%,
Grade2: 7.1%, Grade3:
4.9%, Graded4: 5.3%,
Gradeb: 8.1%

49.6% (On the basis of

1.81 median score)

Not applicable

and
Numeracy score grade
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Cohort-1 and/or
Package-B of
Cohort-2: 12600
will complete
Target:
Engagement:
6500 (50% of
11000)

Learning
Outcomes: %
girls with
increased literacy
and Numeracy
scores

35% increase in
SEL score above
baseline

70% of 2400 girls
gualify tests and
receive
certificates

Cohort-1:0
Cohort-2:0

EL Literacy and
Numeracy score grade
wise(girls%): Grade O:
5.3%, Gradel: 1.9%,

Grade2: 5.2%,
Grade3: 15.9%,
Grade4: 48.1%,

Grade5: 15.5%

85.8 (On the basis of
1.81 median score)

2406 girls completed
market relevant
technical and
vocational skills (1593
trained on income
savings trades and
813 trained in income
generation trades)
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4.4 Outcome 2 — Transition

The key findings on the transition outcome are presented in this section. For measuring the rate of transition,
TEACH has one transition outcome and two indicators which are listed below.

Transition outcome statement: Marginalized OOSGs have transitioned into education, or self-employment.
Transition indicator statement: Percent of OOS girls (10-14 years) who successfully transitioned.

Transition indicator statement: Percent of OOS girls (15-19 years) who successfully transitioned into (self)
employment

The above transition indicators of the TEACH project suggest that all girls (10-19 Years) will successfully
transition into education, training, or employment. As per approved MEL framework, after successful
completion of the learning streams, the GEC girls of EARN and LEARN streams would have significantly
improved learning outcomes and transitioned to education, training, or employment. Based on the project
data, 5,463 girls (10-14 years) and 746 girls (15-19 years) successfully transition to their respective pathways
— for more details refer to table 45. The intended transition of the GEC girls is mentioned in the below table.

Table 44: Supplementary table — Intended Transition results by subgroup — percentage distribution of GEC girls
Category Evaluati | All GEC | Sub-group

on girls in the | Age 10 | Age Girls | Girls
points sample with engag
(LEARN+ disab [ ed in
EARN+ ilities | 46bdu
DISTANT 146
LEARNING) gener
ation
activit
ies
Continue Baseline  50.9 61.2 35.1 50.0 39.3 214 323 779 541 387
education End-line 71.4 75.2 63.4 729 71.2 63.0 689 747 727 687
Generate income Baseline  37.8 325 46.1 39.0 54.5 35.7 576 7.7 359 29.03
through a job, End-line 13 1.4 45 21 3.7 0.0 2.7 0.5 4.1 2.4

business, and self-
employment at HH

level

Enroll in advance Baseline 4.1 3.6 4.9 3.0 1.6 14.3 2.2 7.2 3.9 9.7
trainings End-line 9.2 9.4 8.3 48 4.7 0.0 8.8 114 71 6.0
Help in Family Baseline 3.7 2.0 6.2 4.0 3.2 14.3 5.3 0.5 4.4 12.9
business End-line 2.2 2.3 2.1 4.8 4.0 7.4 3.3 0.2 25 24
No future plans Baseline 3.6 0.7 7.8 4.0 13 14.3 25 6.8 17 9.7

End-line 4.2 5.7 1.0 3.8 13 0.0 0.8 125 11 6.0

The project aims to return girls to formal education and/or to go into a productive workforce after completing
their courses through TEACH. During data analysis of core girl background survey® of LEARN stream, 29.0%
of the GEC girls left the learning center earlier — on average two months prior the closure of TEACH learning
center. Furthermore, around 52% of them continued their education and obtained admission in different
grades whereas the remaining 48% did not transition but are planning to continue education or enroll in the
advanced training program. Out of 52%, more than 90% of them enrolled in grade 4 of the government
primary schools. However, the rest of the GEC girls engaged in income generation activities project has
conducted a separate tracer study to see whether the GEC girls are following their transition pathway from
learning centers to the income generation or not. During the end line evaluation, the interview with project staff
indicated that several girls were admitted in the grade 4. It also shows the reliability of EE learning and other
data as the GEC girls achieved the benchmarking of grade 4. GEC girls from EARN group participating in
interviews shared that they desired to build a career and earn a livelihood in the future to support their
families. They further said that they would like to start their own tailor shops and sew and design clothes for
other people. Further, the tracer study reveals that majority of the girls (95%; 337 out of sampled 354 girls)
transitioned into home based/self-employment proving that the transition pathways envisioned by the TEACH
project is valid. About 2% of the girls (6 out of 354) also transitioned into self-employment but they were not
engaged in their self-employment at the time of tracer study (September 2022). They left their respective

85 The above percentages are based on the valid responses at the for LEARN stream.

46



TEACH Endline Report

businesses due to low profitability and engagement in the household chores. In general, the community
members shared in the group discussions showed their willingness to support their girls to continue their
education and participation in economic activities as they believed that educated girls would be more skillful
and would be able to financial support their families.

After completing the LEARN course, | will definitely take admission in government school for further
education to secure my future.

“I want to continue taking the classes in the vocational institute for skill training to enhance my skKills
so that | can earn and establish a center where I can teach girls and make their lives better”.

“I want to become a professional tailor in the future after I finish my training here in this center. | am
working hard and trying to learn as much as | can. | would like to be able to transfer these skills to
those girls who are willing to learn new skills in my village”.

On the other hand, during data analysis of core girl background survey of DISTANT LEARNING stream®®,
86.7% listening buddies had left the course earlier — on average two months prior the closure of the course.
Furthermore, around 62% of them continued their education and obtained admission in different grades such
as more than 95% are now enrolled in grade 4 of the formal/informal schools. However, more than 25% of the
listening buddies were still uncertain about their future intention whether to continue education or engage in
income generation activities. The above figures indicate that the project is in the right direction and will
achieve the transition outcome of the TEACH project.

Table 45: Outcome indicators as per the log frame®”
Outcome Outcome Sampling
indicator and
measuring
technique
used

Who
collected
the data?

End-line level
(Actual)

Baseline
level
(actual)

Target for
next
evaluation
point

Marginalized 2.1 Number of Project Project Not 5500 5443 (rest of the
OOSGs have OOQOS girls (10-14 | document Applicable | (50% of target will be
transitioned years) who 11000 girls) | achieved till Dec22)
into education, | successfully
or (s)elf transitioned into
employment. formal/informal
schools
2.2 Percent of Project Project Not 560 girls 7607 (95%) of 813
OOS girls (15-19 | document Applicable = (70% of 800 @ girls trained in

years) who
successfully
transitioned into
self-employment

girls)

income generation
trades (Provided
tool kits and
business
establishment
support for
transitioning.
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This will be completed after transition period
calculated based ontracer study findings.

The project has shared that there is a major impact of floods on the transition aspect. The original plan of
transitionwas after August 2022. However, in April 2022, the project has decided to start transitionto grade 4
and grade 5; and without waiting for the GEC girl to complete package C. Moreover, these GEC girls will be
promoted to grade 6 in the start of the new academic session in February 2023. The main reason behind this
decision was that the project did not foresee sufficient time for the transition, and it will also affect end-line
targets. Therefore, since the end of April 2022, the project has started transition of the GEC girls to grade 4
and grade 5. However, the transition targets set for August and September 2022 have not been achieved
because of the extension in the summer break, due to lack of footprints from implementing partner and flood
situation.

4.5 Outcome 3 — Sustainability

The findings related to sustainability outcome are presented in this section. These are mostly based on
focused group discussions and interviews i.e., qualitative data and from the project data.

9.19.3 Sustainability — Community Level

Attitudinal and behavioral change: Parents and the community play an important role in the sustainability of
the learning centers. Through the village support groups, the project raised awareness in their respective
communities particularly on the rights of girls’ education. The VSGs have developed community support
action plans to implement community led actions to support girl's education and addressed gender-based
violence and child protection issues like awareness on the prevention of early child marriages.

During end-line, the interviews and group discussions with different stakeholders including community,
parents and government officials highlighted their willingness to support and cooperate to maintain the
learning centers.

We really appreciate the establishment of a learning center in proximity to our community. Many
children, particularly girls, have dropped out from schools because schools are present in the far-
flung areas and parents are really worried about sending their daughters to schools alone. Therefore,
we would like to continue the learning space beyond the project life.

We really want to educate our children, but schools are not available, and we cannot afford the tuition
fees of the private schools.

4.5.2 Sustainability — School Level

Availability of trained facilitators: The interviews with project staff illustrated that the 922 trained
community/ALP facilitators were registered in the EMIS roster of the Non-formal Basic Education (NFBE) for
future deployments/opportunities in project or program initiated by the government or non-government
organizations. Moreover, during interviews with government officials, they mentioned that the list of GEC
teachers was an important resource for us. They will help us in many other activities, particularly in the current
floods of Balochistan to understand the situation, analysis of their areas and identification of real affected
families.

Registration of community base TVET facilities: During interviews with the project team, it was shared that
the project established 122 community base TVET facilities and registered with Trade Testing Board (TTB)
Balochistan offering certification to 813 GEC girls in embroidery / stitching; beautician and well-being; and
confectionery and backing. Furthermore, they also kept the local context of the project districts in their mind
while shortlisting different trades. During FGDs with parents and GEC girls, they also endorsed that the
proposed trades were acceptable in their areas, and they also appreciated getting certification in specific
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trades. The employers accepted this certification and will provide an ample opportunity in getting a good
income in future. Similarly, the project has shared that 813 income generation GEC girls also trained
/supported in business planning and business plan development followed by 510 business grants have been
awarded to selected GEC girls.

Girls received multiple trainings like sewing and handicrafts, and beauty parlor courses so that they
can start up their own business to support their families and fulfill their needs. However, they need
some financial support to start their businesses.

Furthermore, the project has shared to further support the GEC girls of EARN stream specifically embroidery
and stitching trade GEC girls 25 community owned production centers have been established with
community’s support through voluntarily provided spaces, where no rent and utility bills will be charged from
the GEC girls. Production centers are equipped with additional tools & equipment for an average of 5-7
engaged GEC girls in all five districts. The established production centers will continue for 11 months beyond
project life with the community’s support and serve as production hub, display of finished items, and point of
contact for potential buyers of local area. The GEC girls of production centers will be custodians of their
respective centers. They will be free to make their decision without any external interference. TEACH project
will ensure the required facilitation in establishment of sustainable backward and forward market linkages
during the project life.

Besides, the project has also signed an agreement with Balochistan Agriculture & Extension Department; and
Livestock & Dairy Development Departments for technical backstopping to deliver training in five income
saving trades which included Kitchen Gardening, Backyard Poultry Farming, Drying of Vegetables & Fruits,
Making of Ketchup and Milk Processing.

4.5.3 Sustainability — System Level

Curriculum and learning materials: Moreover, during interviews with project teams, the TEACH project
condensed the curriculum to align it with the NFE curriculum books and make it compatible with national
system curricula i.e. Package A — English, Urdu, Math’s NFE curriculum books; Package B — English, Urdu,
Math’s NFE curriculum books; and Package C — English, Urdu, Math, Science, Pak Studies NFE curriculum
books. The TEACH project also obtained approval from the provincial authorities.

Utilization of radio lessons by other organizations for their education programs: An agreement is in
process between the IRC and Mercy Crops to utilize the radio lessons / DISTANT LEARNING material for
their education programs developed in the TEACH project. In addition, the project has also provided the radio
lessons to the digital library of NFE to utilize the radio lesson particularly in the flood affected areas and in
places where school infrastructure is not present or functional. During interviews with GEC girls and teachers,
they shared that they really liked their colorful books, the quality of the pictures and stories / information
printed in it.

From childhood, | liked to draw beautiful things like birds, sceneries etc., and fill them with beautiful
colors. Therefore, looking into my colorful and beautiful books that enhance my art imagination and
skills.

One GEC girl mentioned that she really liked the poems learnt during the TEACH project. It gives me
positive energy and motivation to learn more and more.

Functionality of case management mechanisms: The project has shared that the social welfare
department of Balochistan is looking after the case management mechanism at district level. The department
has also notified the District Child Protection Case Management Referral Systems (CP-CMRS) committees in
all districts of Balochistan for the implementation of Section 11 of the Child Protection Act 2016. Moreover,
meetings of CP-CMRS committees were conducted in TEACH focused districts to support the social welfare
department for activation of the mentioned committees. Committee members of child protection were also
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oriented on child protection, GBV issues and referral/ response mechanism. The referral pathway was also
updated with the consultation of stakeholders at district level. Caseworkers were hired for the case
management in all focused districts of TEACH project. Furthermore, training of the social welfare department
staff on case management was also conducted with the support of TEACH. In addition, the social welfare
department also has a child protection focal person in the district level set up. However, sufficient services
were not available at district level, although service providers can facilitate the CP or GBV cases at district
level.

In conclusion, the communities and other stakeholders were willing to play their role in supporting the
education of the girls and sustaining the learning centers. During focus group discussions with parents and
community, they are willing to provide space with no rent charge and will convince the teacher or brilliant GEC
girlto teach in the learning center. Both the project and other stakeholders have not left any stone unturned to
continue the learning centers in the focused districts.

Sustainability of learning spaces beyond project: The project has shared in the working group of UNICEF
that if there is any new UNICEF project on education initiated in the TEACH focused districts related to ALP
package D and E, they will enroll the GEC girls that completed ALP package A, B and C. Similarly, if the
project is related to ALP package B and C then, they will intervene where package A is only being taught to
the GEC girls. In further discussions, UNICEF asked the project to share details about where the DISTANT
LEARNING stream was being implemented.
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This section presents the key findings of the intermediate outcomes and their associated indicators. All the
three los and seven 1O indicators are discussed in this section.

5.1 10-1: Attendance

Improved attendance is a prerequisite for better learning outcomes of the GEC girls and their successful
transition. The 10-1 states that marginalized out-of-school girls (10-19 years old) enroll and attend instruction
in literacy, numeracy, life skills and market-relevant livelihoods skills and technical training. This IO 1.1 has an
indicator i.e., Percent of OSS girls (10-14 years) that have an average attendance rate of 70%; and 10 1.2.
The percentage of OSS girls (15-19 years) that have an average attendance rate of 70% in ALP Package-A
and Financial Literacy. Besides the project team has collected data on attendance during the intervention’s
implementation. During group discussions and interviews, mostly GEC girls were looking forward to attending
the learning center in order to learn new things and concepts related to literacy and numeracy.

Teachers and students regularly attend the learning center. We are noticing that girls are excited to
learn something new from the learning center. They proudly discuss it with their siblings whether they
know about this thing or not?

Table 46: Intermediate outcome 1 — Attendance
IO indicator | Sampling Who
and collected
the data?

Target for | End-line Target
end-line level achiev
evaluation ed
point

Baseline
level

measuring
technique
used

10-1: IO Indicator FGD and Project Not 7700 (70% Cohortl:  Yes
Marginalized 1.1: Percent Kills Applicable of 11000)
out-of-school of OSS girls (quantitative 82%
girls (10-19 (10-14 data will be
years old) years) who shared by Cohort 2:
enroll and have an the program
attend average team for the 83%
instruction in attendance end-line
literacy, rate of 70%. analysis)
numeracy, life
skills and
market- 10 1.2. Project Not 4900 (70%
relevant Percent  of Applicable of 7000)
livelihoods 0SS girls
skills and (15-19
technical years) who
training. have an

average

attendance

rate of

70%.in  ALP

Package-A

and

Financial

Literacy

However, GEC girls from LEARN groups (District Nushki) also shared that the reason that they could not
attend the learning center at times was due to the workload at home and lack of parent or guardian to
accompany them to the center.
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“Girls are absent from the center due to distance from center and health issues. Due to these
absentees’ girls lag behind other girls that reqgularly attend lessons as a result they become weak in
studies. The Project needs to provide more facilities”.

“It is difficult to attend school as our community and family members are very strict. Even when we
open the main door, we have to answer a lot of questions like why you opened it, where are you going
and what was the purpose of opening the door. So, whenever we have to go to the common gathering
place, we have to wear burga (veil) to cover ourselves. Only then our parents allow us to attend
lessons.”

During the core girl background survey with listening buddies of DISTANT LEARNING stream, the main
reason quoted for not attending radio lessons were household chores, arrival of guests at home (63%),
accessibility to the radio device and networking issue (9%) and other reasons (28%) i.e., raining, lack of
chaperone, dogs on street, friend/listening buddy not available, COVID-19, going outside city/hospital/wedding
ceremony and sickness of mother.

Figure 4: Reasons of not listening to the radio lessons

On days you did not listen to the radio lessons, what
was the primary reason for not listing?

100 A
80
60
40 A
28
20 A
9
0 - r
Busy in HH Chores and Radio problems (signals, Other reason
guest arrived at home access)

During the project, we have participated in different awareness sessions organized by the project
team and local committee. They advised us to regularly send our children to the common gathering
place to attend the radio lessons because punctuality will have a direct impact on their learning
outcomes.
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5.2 10-2: Delivering safe and quality instructions.

Based on the learning center assessment data collected at end-line, the learning centers were established in
safe and easily accessible places in the village for all GEC girls including girls with disability. These findings
were also endorsed in the group discussions with GEC girls and parents in all the three learning streams.
During baseline and end-line, it was observed that the structure of the learning centers was physically strong
enough to be used as learning center. Drinking water facility and washroom facility were available and
functional.

Village Support Group have been active in making education center functional and providing safe
drinking water to children enrolled in the learning center.

The EE observed the learning environment of the GEC teachers. They discerned that the learning
environment was conducive and students were actively engaged in classrooms. Students were taking interest
and asking lesson specific questions. The GEC teacher was trying to answer their questions in a clear and
comprehensive way. The GEC teachers shared that the project training helped them in improving their
teaching skills and also their grip on the curriculum. Moreover, the continuous support from the project staff
also improved their pedagogical skills.

The teaching method of our teacher is good, she is very generous and kind. She also encourages
students to ask questions; and pays more attention to the weak students because she does not want
any student to be behind others.

The GEC teachers were avoiding any unscheduled interruptions during the lessons such as not attending
their mobile phones. The GEC teachers also noticed the learning performance of the students in the daily
lesson. In general, the EE observed that the quality of instructions delivered by teachers was good.

The assistance and help of the teacher was vital to learn something. Be it be mathematics or any other
subject, without good teachers it would have been nearly impossible to learn it. In this project, our
teacher had good skills on both literacy and numeracy subjects, which really helped increase our
understanding of these subjects.

The married GEC girls from EARN group (Killa Abdullah) during discussion shared that teachers have been
very cooperative and taught everything in comprehensive and concise manner. Teachers were very helpful
they guided us whenever we were facing difficulties.

Teaching manuals were useful as it contained lessons plan. In result, the children easily understood
the lessons.

There were difficulties in reading Urdu lessons. However, the teacher explained it multiple times
which increased our understanding of the lesson we just read.
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Table 47: Intermediate outcome 2 — Delivering safe and quality instruction

10-2:
Marginalized
out-of-school
girls (10-19
years old)
enroll and
attend
instruction in
literacy,

numeracy, life
skills and
market-
relevant
livelihoods
skills
technical
training.

and

10 indicator

10 Indicator
2.1: Percent
of instructors
who
demonstrate
proficiency
in delivering
quality
instructional
practices in
literacy,
numeracy
and social
and
emotional
skills.

10 2.2.
Percent of
instructors
who
demonstrate
proficiency
in delivering
quality
instructional
techniques
in livelihoods
and market-
relevant
skills
training.

Sampling
and
measuring

technique
used

Project
data, FGD
and Klls
(quantitative
data will be
shared by
the program
team for the
end-line
analysis)

Who Baseline | Target for Target
collected | level end-line achieved
the data? evaluation
point
Project Not 90% of 17% Yes,
Applicable 790 ranked  partially
facilitators  highly
skillful
39%
ranked
as
average
*QOverall
56%
Project Not 90% *x
Applicable

* For those who couldn’t perform well, IRC is organizing capacity building trainings for them.
** no data available

In mathematics we faced difficulty in subtraction questions. Our teacher was really cooperative; she
clarified our concepts and helped us solve subtraction problems.
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5.3

I0-3: Transition plans and financial support®8

There are three indicators of 10-3 related to feasible transition plan and financial support to the girls. The first
indicator is related to the percent of girls reporting an increase in their income (15-19) after the completing
vocational training program. At the time of baseline, the EE computed that 13.9% Earn girls (N=61 out of 440)
were engaged in income generation activities and their average monthly income was PKR 3,250 (calculated
from 15 out of 61 girls’ valid responses). Overall, the project achieved its target for this intermediate outcome.

Table 48: Intermediate outcome 3 — Transition plans and financial support

10-3:
Marginalized
out-of-
school girls
develop a
feasible plan
for
transition
and have
increased
financial
savings and
use of credit
to support it.

IO indicator

I0 3.1.Percent
of girls reported
an increase in
income of girls
(15-19)
completing
vocational
training program

10 3.2. Percent
of girls 15-19)
who reported
HH savings
after completing
income saving
trainings.

10 3.3. number
of girls who
have
implemented
their  transition
plan

Sampling
and

measuring
technique
used

New
indicator to
capture HH
savings as
result of
trainings
Transition
tool

Who

collected

the
data?

Project

Project

Project

Baseline
level

PKR 3,250
(calculated
from 15
out of 61
girls’

responses)

Target for
end-line
evaluation
point®°

70%o0f 800

800 (50%
of 1600)

6060

**  End-
line level

Target
achieved

*95%  of
800, 772
girls.

Yes

Income
saving
study is
under way

Income
generation
772 (95%)

*kk

*Calculated based on tracer study findings which shows 95% girls reported initiating self-employment but only 61% opted to answer income

related question.

** Source: Project data
*** rest of the girls belong to income saving trade, its study is underway.

The tracer study findings show that out 337 sampled girls who initiated self-employment, 205 i.e., 61% shared
their income while 132 opted not to share their income level with the survey team. Out of the 205 girls who
reported their monthly income, the majority 91.2% (187) are earning between 1,001 ($4.4) to 21,750 ($96)
monthly. Another 7.3% (15) of the girls are earning between Rs.21,751 ($96) to Rs.32,125 ($141) per month
income from their self-employment activity. The tracer study findings further showed that the average monthly
Rs.10619 ($46.69).

68 All primary quantitative data related to transition plan and financial support is based on the core girl background
survey carried out by EE.
8 Intermediate targets may be revised in the log frame refresh exercise
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This section outlines the benchmarking of EARN, LEARN and DISTANT LEARNING streams. It helps provide
a comparison of the learning achieved by GEC girls at baseline and end-line of the TEACH project. All data
related to benchmarks using EGRA Urdu and EGMA based tools was collected by the EE. Moreover, the
learning assessments were carried out by EE to set grade wise benchmarks.

6.1 Earn benchmarking.

The benchmarking for 15-19-year-old girls that will not enroll in formal schools is that they should be able to: i)
Read 40 words per minute as per the literacy benchmark set in MEL Framework on page #55, and ii) correctly
answer 80% of word problems of addition, subtraction, multiplication and division by the students.

At the end-line, EE computed that 71.8% GEC girls from the EARN stream were able to read 40 correct words
per minute in end-line as compared to 48% GEC girls in baseline. It means that around 23.8% more GEC girls
were able to read 40 correct words per minute as compared to baseline. Similarly, 55.4% GEC girls from the
EARN stream correctly answered 80% of word problems of addition, subtraction, multiplication, and division in
the end-line as compared to 29.3% GEC girls at the baseline, which indicates a 26.1% increase. In a nutshell,
48.75% GEC girls achieved both literacy and numeracy benchmark scores in end-line, as compared to the
20.91% GEC girls in baseline.

Table 49: Foundational literacy gaps (EGRA Urdu Based Tool —Benchmarking)

Learning Benchmark level %age %age of | Difference
category GEC glrls in | GEC qirls | from baseline
Baseline in End-line | to end-line

Both literacy and  All girls read 40 words per minute and All  20.91% 48.75% 27.84%
numeracy girls correctly answer 80% of the word

problem of addition, subtraction,

multiplication and division

Literacy All girls read 40 words per minute 48% 71.8% 23.8%
Numeracy All girls correctly answer 80% of the word 29.3% 55.4% 26.1%
problem of addition, subtraction,

multiplication and division

6.2 Learn benchmarking.

At the time of baseline, EE also collected data from girls that were enrolled in schools (250 girls) specifically
students from grade 1 till grade 5 for EGRA Urdu and EGMA based tools — for more details please refer to
baseline report. At the time of baseline, the learning data has been collected from the in-school girls to set the
grade wise learning benchmarks. Moreover, these girls were at the end of their respective grades when the
benchmark’s related data was collected. The benchmarking data has now been used for comparison with
end-line project data to compare the achieved learning of the LEARN stream. This section contains the
analysis of the benchmarking data and its comparison with the Learn girls’ baseline and end-line scores.

6.2.1 Literacy assessment (Benchmarking)

The figure presents the difference in the literacy scores between the in-school and OOS girls enrolled in
TEACH project for both baseline and end-line. In figure, the overall percentages mean score of schoolgirls of
grade 5 (91.1%) was compared with the overall percentage mean score of the LEARN stream (32.73%
baseline and 76.49 end-line). The figure below indicates that there was at least 58% difference in percentage
points that was observed between the LEARN girls and the in-school girls at the time of baseline whereas,
14.61 difference in percentage points between the LEARN girls and the in-school girls in end-line was
observed. The figure below shows that GEC girls of LEARN stream did not achieve the overall mean score of
the in-school girls and did not surpass in any of the subtasks from the in-school girls. The figure shows that in-
school girls of grade 5 scored more in all the subtasks as compared to LEARN girls. It indicates the lower
performance of LEARN GEC girls with respect to in-school girls of grade 5.
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%age mean score

Figure 5: Benchmarking for Learn Girls — Literacy Results
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The table below shows the percentage mean score of the in-school girls. The LEARN girls of both baseline
and end-line are distributed against the mean score of the in-school girls. It can be observed that the TEACH
project has improved the performance of the GEC girls in literacy, and more than 70% LEARN girls achieved
the grade 4 level and above.

Table 50: Learn GEC girls literacy results comparison with benchmarking

Percentage Percentage of
mean score — | Baseline

benchmarkin

Grade  28.89% 56.1% GEC girls performed lower than

1 %age mean score of grade 1.

Grade 53.14% 19.6% GEC girls performed greater than

2 %age mean score of grade 1 and lower
than %age mean score of grade 2

Grade 65.41% 6.1% GEC girls performed greater than

3 %age mean score of grade 2 and lower
than %age mean score of grade 3
72.58% 4.2% GEC girls performed greater than
4 %age mean score of grade 3 and lower
than %age mean score of grade 4
91.10% 7.1% GEC girls performed greater than
5 %age mean score of grade 4 and lower
than %age mean score of grade 5.
Besides 7.1% GEC girls performed
greater than %age mean score of grade
5

LEARN GEC girls -

Percentage of LEARN GEC girls — End-
line

6.9% GEC girls performed lower than
%age mean score of grade 1.

7.0% GEC girls performed greater than
%age mean score of grade 1 and lower
than %age mean score of grade 2

7.9% GEC girls performed greater than
%age mean score of grade 2 and lower
than %age mean score of grade 3

6.1% GEC girls performed greater than
%age mean score of grade 3 and lower
than %age mean score of grade 4
49.1% GEC girls performed greater than
%age mean score of grade 4 and lower
than %age mean score of grade 5.
Besides 22.9% GEC girls performed
greater than %age mean score of grade
5
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6.2.2 Numeracy assessment (Benchmarking)

The overall percentage mean score of LEARN girls (35.84% baseline and 74.91% end-line) has been lower
as compared to that of the in-school girls of grade 5 (85.16%). The figure below indicates that, at the time of
baseline, there was at least 49% difference in percentage points between the LEARN girls and the schoolgirls.
With the help of TEACH project, the gap was reduced to 10.25 percentage points between the LEARN girls
and the schoolgirls at end-line. However, the LEARN girls did not surpass the percentage mean score in any
subtask from the schoolgirls of grade 5. Moreover, the performance pattern (yellow and green lines) in
different subtasks of the LEARN girls are similar to the school enrolled girls. The figure shows that in-school
girls scored more in all the subtasks as compared to Learn girls in numeracy assessment.
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The table below shows the percentage mean score of numeracy task of school enrolled girls in different
grades. The LEARN girls of both baseline and end-line are distributed against the mean score of the in-school
girls. It can be noted that the TEACH project has improved the performance of the GEC girls in numeracy, and
more than 65% LEARN girls achieved grade 4 level and above.
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Table 51: Learn GEC girls numeracy results comparison with benchmarking

Percentage
mean score —
benchmarkin

O
39.08%

51.84%
64.50%

74.48%

85.16%

Percentage of LEARN GEC girls -

Baseline

59.6% GEC girls performed lower than
%age mean score of grade 1.

10.0% GEC girls performed greater than
%age mean score of grade 1 and lower
than %age mean score of grade 2

8.7% GEC girls performed greater than
%age mean score of grade 2 and lower
than %age mean score of grade 3

7.8% GEC girls performed greater than
%age mean score of grade 3 and lower
than %age mean score of grade 4

6.8% GEC girls performed greater than
%age mean score of grade 4 and lower
than %age mean score of grade 5.
Besides 7.1% GEC girls performed
greater than %age mean score of grade
5

TEACH Endline Report

Percentage of LEARN GEC girls —
End-line

5.1% GEC girls performed lower than
%age mean score of grade 1.

3.7% GEC girls performed greater than
%age mean score of grade 1 and lower
than %age mean score of grade 2
6.9% GEC girls performed greater than
%age mean score of grade 2 and lower
than %age mean score of grade 3
16.6% GEC girls performed greater
than %age mean score of grade 3 and
lower than %age mean score of grade
4

45.0% GEC girls performed greater
than %age mean score of grade 4 and
lower than %age mean score of grade
5.

Besides 22.6% GEC girls performed
greater than %age mean score of
grade5

6.2.3 Comparison of Learn Girl learning performance with other grades
The table below shows the percentage mean score of the in-school girls in both literacy and numeracy. The
GEC girls of LEARN stream at both baseline and end-line are distributed against the mean score of the in-
school girls. It can be noted that the TEACH project has improved the performance of the LEARN stream in
both the literacy and numeracy, and nearly 56% GEC girls achieved the grade 4 level and above.

Grade

Grade

Grade

Percentage
mean score of

literacy -
benchmarking
28.89%

53.14%

65.41%

72.58%

91.10%

Table 52: Learn girls literacy and numeracy results comparison with benchmarking
Percentage of LEARN girls —

Percentage
mean score of
numeracy -
benchmarking

Baseline

Percentage of LEARN girls —
End-line

39.08%

51.84%

64.50%

74.48%

85.16%

71.0% GEC girls performed
lower than %age mean score
of grade 1.

10.4% GEC girls performed
greater than %age mean
score of grade 1 and lower
than %age mean score of
grade 2

5.9% GEC girls performed
greater than %age mean
score of grade 2 and lower
than %age mean score of
grade 3

4.7% GEC girls performed
greater than %age mean
score of grade 3 and lower
than %age mean score of
grade 4

4.7% GEC girls performed
greater than %age mean
score of grade 4 and lower
than %age mean score of

9.3% GEC girls performed lower
than %age mean score of grade
1.

9.5% GEC girls performed
greater than %age mean score
of grade 1 and lower than %age
mean score of grade 2

11.3% GEC girls performed
greater than %age mean score
of grade 2 and lower than %age
mean score of grade 3

15.3% GEC girls performed
greater than %age mean score
of grade 3 and lower than %age
mean score of grade 4

44.4% GEC girls performed
greater than %age mean score
of grade 4 and lower than %age
mean score of grade 5. Besides
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grade 5. Besides 3.4% GEC 10.2% GEC girls performed
girls performed greater than greater than %age mean score
%age mean scoreof grade 5 of grade 5

6.2.4 Learn benchmarking and evaluation data comparison.

Overall, benchmarking, baseline and end-line data comparison for LEARN stream of IRC TEACH project is
shown below:

Table 53: Baseline and benchmark results comparison (LEARN)

Percentage mean of literacy | Percentage mean of numeracy
score- EGRA Urdu (aggregate) | score-EGMA (aggregate

Girls of grade 5 - benchmark  91.1 85.2
LEARN girls (End-line) 76.5 74.9
LEARN girls (Baseline) 32.7 35.8

6.3 Distant Learning benchmarking.

This section contains the analysis of the benchmarking data and its comparison with the listening buddies of
DISTANT LEARNING at baseline and end-line. GLOW/EE has used the same aforementioned benchmarking
data of in-school enrolled 250 girls’ students from grade 1 till grade 5 for EGRA Urdu and EGMA based tools
to compare the learning performance of listening buddies of DISTANT LEARNING stream at end-line.

6.3.1 Literacy assessment (Benchmarking)

The figure presents the difference in the literacy scores between in-school girls and listening buddies enrolled
in TEACH project for both baseline and end-line. In the figure below, the overall percentages mean score of
schoolgirls of grade 5 (91.1%) was compared to the overall percentage mean score of DISTANT LEARNING
stream which was 41.27 baseline and 83.68 end-line. The figure below indicates that around 50% difference
in percentage points was observed between the listening buddies of DISTANT LEARNING and in-school girls
at the time of baseline, whereas 7.42 percentage points difference was discerned between the listening
buddies of DISTANT LEARNING and in-school girls at the end-line. The figure below shows that listening
buddies of DISTANT LEARNING stream did not achieve the overall mean score of the in-school girls of grade
5 and did not surpass them in any of the subtasks.
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Figure 7: Benchmarking for DISTANT LEARNING Girls — Literacy Results
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The table below shows the percentage mean score of the in-school girls. The listening buddies at both
baseline and end-line were distributed against the mean score of in-school girls. It can be noted that the
TEACH project has improved the performance of listening buddies in literacy, and more than 85% listening
buddies achieved the grade 4 level and above.

Table 54: Listening buddies literacy results comparison with benchmarking

Percentage Percentage of
mean score — | Baseline

benchmarkin

listening buddies -

Percentage of listening buddies — End-
line

Grade  28.89% 48.1% listening buddies performed lower

1 than %age mean score of grade 1.

Grade  53.14% 19.3% listening buddies performed

2 greater than %age mean score of grade
1 and lower than %age mean score of
grade 2

Grade  65.41% 7.2% listening buddies performed greater

3 than %age mean score of grade 2 and
lower than %age mean score of grade 3

Grade 72.58% 3.3% listening buddies performed greater

4 than %age mean score of grade 3 and
lower than %age mean score of grade 4

Grade 91.10% 9.1% listening buddies performed greater
5 than %age mean score of grade 4 and
lower than %age mean score of grade 5.

4.4% listening buddies performed
lower than %age mean score of grade
1

1.5% listening buddies performed
greater than %age mean score of
grade 1 and lower than %age mean
score of grade 2

1.9% listening buddies performed
greater than %age mean score of
grade 2 and lower than %age mean
score of grade 3

3.6% listening buddies performed
greater than %age mean score of
grade 3 and lower than %age mean
score of grade 4

56.0% listening buddies performed
greater than %age mean score of
grade 4 and lower than %age mean
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Besides 13.0% listening buddies score of grade 5.

performed greater than %age mean Besides 32.6% listening buddies

score of grade 5 performed greater than %age mean
score of grade 5

6.3.2 Numeracy assessment (Benchmarking)

The overall percentage mean score of the listening budding of DISTANT LEARNING (43.97% baseline and
77.21% end-line) was lower as compared to that of in-school girls of grade 5 (85.16%). The figure below
indicates that, at the time of baseline, there was approximately 41% difference in percentage points between
the DISTANT LEARNING girls and the schoolgirls of grade 5. With the help of TEACH project, the gap was
reduced to approximately 8 percentage points between the DISTANT LEARNING girls and the in-school girls
at the time of end-line. However, the listening buddies did not surpass the percentage mean score in any
subtask of the schoolgirls of grade 5.
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The table below shows the percentage mean score of numeracy task of the school enrolled girls in different
grades. The listening buddies at both baseline and end-line are distributed against the mean score of the in-
school girls. It can be noted that the TEACH project has improved the performance of the listening buddies in
the numeracy, and more than 70% listening buddies achieved the grade 4 level and above.
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Table 55: Listening buddies numeracy results comparison with benchmarking

Grade

Grade

Percentage
mean score —
benchmarkin

O
39.08%

51.84%
64.50%
74.48%

85.16%

Percentage of
Baseline

listening buddies -

50.9% listening buddies performed lower
than %age mean score of grade 1.

13.9% listening buddies performed
greater than %age mean score of grade
1 and lower than %age mean score of
grade 2

10.9% listening buddies performed
greater than %age mean score of grade
2 and lower than %age mean score of
grade 3

6.9% listening buddies performed greater
than %age mean score of grade 3 and
lower than %age mean score of grade 4

6.4% listening buddies performed greater
than %age mean score of grade 4 and
lower than %age mean score of grade 5.
Besides 11.0% listening  buddies
performed greater than %age mean
score of grade 5

TEACH Endline Report

Percentage of listening buddies — End-
line

4.8% listening buddies performed
lower than %age mean score of grade
1

1.5% listening buddies performed
greater than %age mean score of
grade 1 and lower than %age mean
score of grade 2

5.6% listening buddies performed
greater than %age mean score of
grade 2 and lower than %age mean
score of grade 3

16.1% listening buddies performed
greater than %age mean score of
grade 3 and lower than %age mean
score of grade 4

42.4% of listening buddies performed
greater than %age mean score of
grade 4 and lower than %age mean
score of grade 5.

Besides 29.5% listening buddies
performed greater than %age mean
scoreof grade 5

6.3.3 Comparison of listening buddies learning performance with other grades

The table below shows the percentage mean score of in-school girls in both literacy and numeracy. The
listening buddies of DISTANT LEARNING at both baseline and end-line are distributed against the mean
score of the in-school girls. It can be noted that the TEACH project has improved the performance of the
listening buddies in both the literacy and numeracy, and nearly 65% listening buddies achieved the grade 4
level and above.

Table 56: Listening buddies achieved both

benchmarking

Percentage
mean score

of literacy —

benchmarkin
g

28.89%

53.14%

65.41%

72.58%

Percentage
mean score
of numeracy

benchmarkin

— Baseline

Percentage of listening buddies

literacy and numeracy results comparison with

Percentage of listening buddies
— End-line

g

39.08% 61.9% listening buddies 5.3% listening buddies
performed lower than %age performed lower than %age
mean score of grade 1. mean score of grade 1.

51.84% 12.8% listening buddies 1.9% listening buddies
performed greater than %age performed greater than %age
mean score of grade 1 and lower mean score of grade 1 and
than %age mean score of grade lower than %age mean score
2 of grade 2

64.50% 7.1% listening buddies 5.2% listening buddies
performed greater than %age performed greater than %age
mean score of grade 2 and lower mean score of grade 2 and
than %age mean score of grade lower than %age mean score
3 of grade 3

74.48% 4.9% listening buddies 15.9% listening buddies

performed greater than %age
mean score of grade 3 and lower

performed greater than %age
mean score of grade 3 and
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Grade
5

91.10%

than %age mean score of grade
4

5.3% listening buddies
performed greater than %age
mean score of grade 4 and lower
than %age mean score of grade
5.

Besides 8.1% listening buddies
performed greater than %age
mean score of grade 5

TEACH Endline Report

lower than %age mean score
of grade 4

48.1% listening buddies
performed greater than %age
mean score of grade 4 and
lower than %age mean score
of grade 5.

Besides 15.5% listening
buddies performed greater
than %age mean score of

grade5

6.3.4 DISTANT LEARNING benchmarking and evaluation data comparison.

Overall, benchmarking, baseline and end-line data comparison for DISTANT LEARNING stream of TEACH
project is shown below:

Table 57: Baseline and benchmark results comparison (DISTANT LEARNING)

Percentage mean of literacy | Percentage mean of numeracy
score- EGRA Urdu (aggregate) | score-EGMA (aggregate

Girls of grade 5 —benchmark  91.1 85.2
Listening Buddies (End-line) 83.68 77.21
Listening Buddies (Baseline)  41.27 43.97

6.4 Comparison of Face to Face and Distant Learning

The GLOW/EE has also compared the performance of face to face (LEARN stream only) and DISTANT
LEARNING stream because the GEC girls of both streams have completed ALP package A, B and C
curriculum and the duration of their learning course was same. On the other hand, the EARN stream had a
shorter duration course (completed ALP package A only) as compared to the two other streams, therefore, it
is not comparable and will not produce sufficient evidence in the TEACH project.

The below figure illustrates that the listening buddies of DISTANT LEARNING had performed better as
compared to the face to face (F2F) in both literacy and numeracy results. The main reasons of better
performance of the listening buddies in the DISTANT LEARNING from the F2F GEC girls were as follow.

Figure 9: Comparison of Face to Face and Distant Learning — Learning Results (%age mean score

Literacy Result Numeracy Result

100 7 100 1

83.68

80 1 76.49 77.21

80 -
60 60 4
40 1 40 A

20 1 20

Face to Face DISTANT LEARNING DISTANT LEARNING

Face to Face

+ Strength of GEC girls: At one point in time, there were on average of 8 listening buddies group
present to listen to the radio lesson in the common gathering place as compared to the 30 GEC girls
(on average) present in the F2F approach adapted in the Home-Based Centers (HBC). Due to less
number of listening buddies in a single group, more attention was given to the listening buddies from
their caregiver/peer support provider as compared to the 30 GEC girls in the HBC from their teacher.
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Flexible Timings: The shift-wise methodology was adapted to deliver the radio lessons per day to
the listening buddies. Thus, the DISTANT LEARNING program was more flexible in terms of the
timings as compared to the HBCs. If the listening buddy was unable to attend her learning group, she
had the option to join in the second learning group at a different time within their village.

Quality of Instruction Delivery: One of the objectives of the project was to deliver quality education
in the targeted districts. However, well qualified teachers were not available in all learning centers
despite the fact that the project has trained all the teachers of HBCs and improved their pedagogical
skills. On the other hand, the radio lessons were recorded by qualified teachers. Thus, the listening
buddies could listen to the radio lessons in the presence of caregiver/peer support provider to clear
their concepts and questions on the spot. In short, the service delivery was more uniform for the
listening buddies as compared to F2F GEC girls.

Lesson Availability: The listening buddies had access to the lessons that were pre-recorded in the
MP3 and mobile devices. They could be listened to multiple times to clear concepts, whereas the
GEC girls in HBCs did not have the leverage of revisiting lessons.
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This section outlines the key findings on the value for money (VfM) which is mainly derived from the project
documents. In this report, light touch approach for VfM analysis is carried out and compiled on economy,
efficiency, effectiveness and equity. The VfM analysis based on the 4Es framework is as follow:

7.1 Economy

TEACH has established local community-based learning centers to reach out to the most vulnerable girls in
the remote areas of Balochistan. The establishment cost (which includes renovation, rent and utilities) of one
community-based learning center is lesser in the remote villages than the one established in the urban/semi-
urban setting of Balochistan. TEACH has established these learning centers to reach out to the most
vulnerable OOS girls in the remote and hardest to reach areas of Balochistan. This resulted in a shift from
urban/ semi urban to remote villages with a less costly center. The estimated cost on the establishment of the
learning center is £1,112 per year at the time of baseline. However, the project has incurred £761 per year
due to the above cost saving measures on the establishment of learning center in the projecttargeted areas.
This action also saves the transportation cost of GEC girls and teachers.

Furthermore, TEACH partners (DIL, IRC) are sharing the office space with a local partner which has reduced
the cost of office establishment. The TEACH partners also saved other incurring costs such as furniture, office
rent and utilities cost, equipment and supplies. With this adapted strategy, the costis significantly reduced to
approximately £12,381 per year at the end-line as compared to the establishment cost of IRC office in other
operational area under FCDO funded project is £20,827 per year at baseline. Despite inflation, IRC/project
has managed to keep office’s operational cost almost similar in 2021-22.

The project adapted and contextualized the existing NFE curriculum by engaging local experts in order to
develop ALP material and life skill material. Similarly, for the Girls Earn stream program, the projectis utilizing
the already developed national curriculum for youth on financial literacy. Thus, the project has saved both time
and cost incurred on developing a curriculum for financial literacy. Based on the project end-line data,
approximately £4,882 cost is incurred as compared to £40,000 cost will incur if develop curriculum from the
conception till execution.

Similarly, IRC initially proposed BBC Media Action as a partner for implementation of behavior change
communication activities with a budget of £533,333. The approach has since been revised, and TV
advertisements, digital campaigns and radio messages have been incorporated to increase the reach and
impact with a cost of £326,645 at end-line.

7.2 Efficiency

The project documents reveal that the average time required for the establishment of learning centers
following supply chain/ procurement protocols is 35 days including the identification and renting of the
building, finalizing the rental agreements, renovation by the contractors etc. However, the engagement of
village support groups and community members for identification and establishment of home-based centers
for girls’ education has taken 15 days only, on average. Similarly, the project utilized existing field partner
offices for faster mobilization in the field in lesser time i.e., less than 60 days because the partners already
had presence in field and were able to establish offices more efficiently (identification, security assessments,
approvals and rental agreements). However, on average, the project estimated 60 days at baseline for office
establishment and project kick off in the field.

Furthermore, since the project utilized existing curriculum in financial literacy, this also reduced the time to roll
out in the field. Based on the project data, at the time of baseline, it was assumed that on average 32 weeks
will be required for the development of content. However, the project took less than 32 weeks of utilizing the
existing NFE materials.

70 All data related to value for money (VfM) is based on the project data shared at the end-line.
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Similarly, for procurement of dignity kits, at least 90 days are required for the IRC to carry out regular
procurements while using the Master Procurement Agreements (MPAS) process the project has significantly
reduced the delivery time i.e., completed the procurement within 7 days.

The project assumed in the start that it would take BBC Media Action around six months to start producing the
content. In this regard, the IRC/project has utilized in-house expertise and the time has been shortened to two
months (local expertise, already informed of IRC processes and local context of Balochistan).Finally, the
cost analysis of the TEACH project data’® shows that the cost per GEC learner for DISTANT
LEARNING stream is approximately GBP 18. The cost drivers include development cost of radio
lessons, on air cost/broadcasting, community facilitator's fee, M & E cost. Similarly, the cost per
GEC learners (i.e. direct beneficiaries) for LEARN stream is approximately GBP 106 and EARN
stream is GBP 155. For both EARN and LEARN streams, the cost drivers include development cost
of personnel, fringe benefits, travel, occupancy, communication and professional fees etc.
Furthermore, these unit costs also include expenses which were incurred on other project beneficiaries such
as teachers at the learning centers and caregivers/parents of the GEC learners — refer to annexure 9 of this
report. The analysis shows that least cost per beneficiary is incurred on the DISTANT LEARNING. It is
important to note, as discussed in detail earlier in this report, that learning outcomes were equally improved
through DISTANT LEARNING mode.

7.3 Effectiveness

The project has established home-based classes (atotal of 927 HBCs including 588 HBCs under LEARN and
339 under EARN streams) for the resumption of safe learning activities under the supervision of trained
facilitators in the COVID-19 context. Thus, the HBCs strategy has ensured the continuation of safe learning,
guality delivery and accessibility in the COVID-19. The project developed and disseminated key messages
through various accessible and user-friendly mediums (such as TV, radio, robo-calls, face to face and digital)
to reach marginalized groups in hard-to-reach areas. Similarly, the project documents show that they have
effectively designed customized dignity kits for adolescent girls of reproductive age during COVID-19.

The analysis of the learning outcomes also indicated a significantimprovement in the average score in literacy
from baseline to end-line. The Urdu literacy score improved for all the three learning streams from baseline to
end-line i.e. EARN stream by 23.65 percentage points, LEARN stream by 43.76 percentage points and
DISTANT LEARNING stream by 42.41 percentage points. Likewise, there is improvement for EARN stream
by 20.68 percentage points from baseline to end-line. Similarly, the average score for LEARN stream and
DISTANT LEARNING stream increased by 39.07 and 33.24 percentage points from baseline to end-line,
respectively. Similarly, there has been a significantimprovement in the SEL scores of GEC girls from baseline
to the end-line. Furthermore, the SEL index score increased by 0.52 from baseline (1.81) to the end-line
(2.33). In addition, the SEL index score is improved for the EARN and LEARN stream from baseline to end-
line i.e. (EARN Baseline=1.58 and EARN End-line=2.04) and (LEARN Baseline=2.04 and LEARN End-
line=2.36). Overall, financial literacy score of Earn girls has also improved from baseline to end-line i.e. 54.18
percentage points. Similarly, the average attendance rate of GEC girls (10-14 years) is more than 80% for
both cohorts as compared to the targeted attendance rate of 70%.

7.4 Equity

The establishment of community-based learning centers increased the ownership of the communities because
it provides education services at the doorsteps to the most marginalized girls in the focused district of the
project. It also provides safe and easy access to adolescent girls particularly those with specific needs
including girls with disability, married girls etc. Another aspect is the hiring of local female teachers and
continuous engagement with community members (groups) which also contributed towards retention of GEC
girls in these learning centers. Moreover, the hiring of local teachers as facilitators/mentors in a safe and
culturally appropriate manner which has also led to greater livelihood opportunities for educated women and
girls at their doorstep, resulting in the overall women economic empowerment (gender transformative
intervention).

"1 The cost per beneficiary data is provided by the project for all the three learning streams.
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7.5 Sustainability

The project has strengthened the institutional capacity of the Non-formal Basic Education Department (NFBE)
Balochistan i.e., provided support to NFBE through provision of human resource, equipment, office furniture
and will be utilized beyond the project timeline. In addition, an operational MIS is available and will be
sustained beyond the project life. Furthermore, the 144 radio lessons based on ALP 2019 Curriculum
(Package A, B,C) approved from government of Balochistanis uploaded on the digital library and will be used
beyond the project life as they are a good resource to complement face to face learning and to be used as
supplementary material for blended learning modality. In this regard, TEACH has received a letter of
understanding from the Department of Education to utilize the IRC TEACH learning course in future. Besides,
the provincial department has also requested federal authority to release the funds to broadcast the course in
future. Besides, Mercy Corps is also using this ALP course in its educational project.
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The above report enlists the overall baseline and end-line findings which are aligned with the design and
interventions of the project. These are coherent with the indicators outlined in the MEL framework. The key
findings drawn from the report are mentioned below.

8.1 Key characteristics of subgroups

At the time of baseline, the GLOW/EE computed the characteristics of highly marginalized girls in terms of
education marginalization, marital status, engagement in income generation activities and disability status. As
per approved methodology, the GLOW/EE has used same characteristics identified for the GEC girls at the
time of baseline for the end-line to make results comparable and assess if there was any difference in the
expected outcomes to different subgroups.

8.2 Learning outcomes

The performance on the literacy task of the GEC girls from all three learning streams has significantly
improved from baseline to end-line. The GEC girls performed significantly well on all subtasks expect subtask
4b-Reading comprehension and subtask 5-Writing/ dictation. On the other hand, there was a significant
improvement in numeracy task of the GEC girls from baseline to end-line. Similarly, the findings indicate that
GEC girls from all three streams scaled up from the non-learner’s category to other categories. It was further
noted that around 65% of listening buddies and 56% GEC girls achieved the benchmarks of grade 4. Overall,
the learning skills have significantlyimproved from baseline to end-line in all the three streams. Furthermore,
the social and emotional learning (SEL) skills findings indicate that married girls had a significant improvement
in the SEL score from baseline to end-line followed by Pashto speaking girls and girls of age group 15-19
years. However, GEC girls speaking Brahui showed less improvement in the SEL score from baseline to end-
line. Thus, 85.8% of GEC girls showed an increase in SEL score on the basis of 1.81 median score of the
baseline.

8.3 Transition outcome

TEACH project aimed to ensure girls transition to formal education and become a part of the productive
workforce after completing the courses. The analysis of the core girl background survey highlights that 29.0%
of the GEC girls from LEARN stream had transitioned, out of which 52% continued education and 90% of
them enrolled in grade 4. The remaining GEC girls engaged in income generation activities or were providing
support to family businesses. Similarly, the finding from the core girl background survey indicates that 86.7%
of the GEC girls from the DISTANT LEARNING stream had transitioned to further education or employment.
Out of these 62% of the GEC girls continued their education, 95% of which enrolled in grade 4. Contrarily, the
GEC girls speaking Pashto were uncertain and had no plans of their future.

8.4 Sustainability outcome

The parents and community members have significantly contributed to the sustainability of the learning
centers. Village support groups were developed which played a critical role in increasing awareness of the
community members regarding girl’s education. Community support action plans were created as a result of
these support groups, which helped implement the community led actions to improve girl’s education and
mitigate barriers to education. Furthermore, the 922 trained community/ ALP facilitators were registeredin the
EMIS roster of the Non-formal Basic Education (NFBE), which would provide future deployment opportunities
in programs or projects initiated by the government. Additionally, the project established 122 community base
TVET facilities registered with Trade Testing Board (TTB) Balochistan, which provided the GEC girls the
opportunity to receive certification in embroidery / stitching; beautician and well-being; and, in confectionery
and baking. Likewise, the project has also established 25 community owned production centers in all five
districts. These production centers are voluntarily provided spaces by the communities beyond the project life.
These production centers are equipped with additional tools & equipment to serve as production hubs, provide
a platform to display of developed items and point of contact for potential buyers of local area.
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Based on the above listed findings, following are some key suggestions and recommendations:

Project Specific Recommendations

V.

VI.

Phonics based approach i.e. Sellindialelefe]nleIlaIlsle eI MUIC[VIIGFN During FGDs and IDIs, girls
shared that splitting (Jor torh as known in Urdu) of Urdu words and then combining it together will
further enhance their reading and writing skills. These girls mentioned they are familiar with this
technique as they were using it when they were learning the Quran. According to the GEC girls, this
learning technique increased their grasp on many words of Urdu language. Therefore, it is suggested
to build on this technique which girls are already familiar with, as it will help improve Urdu literacy
results. Itis pertinent to mention that to an extent this approach is already being used by the teachers
in the classes and may only require reinforcing in future learning activities. This approach will also
increase their skills in the pronunciation of Urdu letters. (This recommendation is applicable for EARN,
LEARN and DISTANT LEARNING Streams)

Adjusted exercises on reading comprehension and writing/dictation in literac

literacy results show that GEC girls in all three learning streams faced problems in the subtasks of
reading comprehension and writing/dictation. It must also be noted that listening buddies of DISTANT
LEARNING performed better in these subtasks as compared to the GEC girls of LEARN and EARN
streams. However, maximum GEC girls are able to read the paragraph but did not understand what it
was really about. Therefore, it is suggested that the GEC teachers need to be guided during the time
of the training to adjust the exercises in the NFE coursework and give additional time where required
to further improve understanding of GEC girls. Inresult, the learning of the beneficiaries can improve
further, and they will be able to achieve the desired level of benchmark score. Further, the project (in
future projects) may continuously monitor the GEC teachers that how reading comprehension is
taught and provide additional support to enhance the performance of the teachers. (This
recommendation is applicable for EARN, LEARN and DISTANT LEARNING Streams)

Adjusted exercises on carryover/borrowing function guestions and words problem in the
The numeracy results show that GEC girls in all the three learning streams are
facing problems in carryover/borrowing function questions and words problem. Therefore, it is
suggested that the GEC teachers need to be guided during the time of the training to adjust the
number of exercises in the mathematics coursework and give additional time and attention where
necessary to improve the performance of the GEC girls. These adjustments may be incorporated in
the upcoming projects. This will further improve the learning of the beneficiaries and they will be able
to achieve the desired level of benchmark score. (This recommendation is applicable for EARN,
LEARN and DISTANT LEARNING Streams)

The findings shows that current duration of the LEARN
course is not sufficient to achieve the benchmark score of Grade 5 and enroll in Grade 6. The data of
core girl survey endorsed this fact as maximum number of girls had enrolled in the Grade 4. In
addition, the GEC teachers also mentioned the short duration of the course. Similarly, another GEC
LNGB project is currently being implemented in Sindh related to accelerated learning program, where
the length of learning course is different around 18 months and will enroll the GEC girls in class 6.
Therefore, it is suggested to revisit the duration of the LEARN stream. (This recommendation is
applicable for LEARN Stream Only)

As the girls’ performance could be further improved in the financial literacy i.e.,
in more complex functions of addition, subtraction, multiplication and division, it is suggested that
older girls may be familiarized with the usage of calculator. There is a greater probability that older
aged girls will engage in income generation activity rather than continuing their education. The usage
of a calculator will solve many of their accounting problems in future. (This recommendation is
applicable for EARN Stream Only)

SIS SIS XA The median score of SEL index for the GEC girls increased from

1.81 at baseline to 2.33 at end-line. This shows significant improvement in the social and emotional
well-being of the girls from the project interventions. The SEL skills also have a direct link with
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learning performance of the GEC girls. Given the success of these SEL activities, the project may
consider integrating it with other IRC program portfolios in the country. Furthermore, the SEL skills of
girls speaking Brahui, girls engaged in income generation activities and orphaned girls were lower as
compared to other sub-groups. Therefore, these subgroups need special attention to raise their
social, emotional, and learning skills. Besides, the performances of these GEC girls were also lower in
the learning outcomes. (This recommendation is applicable for EARN, LEARN Streams and Other
IRC Programs)

ed in income generation activities girls learning
The results of literacy and numeracy are available for all three learning streams,
the learning outcomes of the girls engaged in income generation activities, married girls and orphaned
girls were low as compared to other subgroups specifically inthe short period course of EARN cohort.
During the project period, the parents/caregivers provided support in continuation of their education in
the learning center to these GEC girls and helped them not dropping it out from the center. However,
in the rest of the learning streams, their learning outcomes were better like the other subgroups.
Therefore, it is suggested to pay special attention to these three subgroups and establish more
rigorous performance plans for them in the short period courses. It may also require dialogues with
husbands, parents and caregivers of these GEC girls to provide more support in order to improve the
learning of these marginalized girls. (This recommendation is applicable for EARN Stream Only)

Increase coursework duration for the EARN d The EARN stream performance has
significantly improved from baseline to end-line. However, the difference is almost half as compared
to the two other learning streams. The less difference may be attributed to the short duration of the
literacy and numeracy coursework. Therefore, it is recommended to increase the duration of the
coursework as we have seen significant improvement in other GEC LNGB projects implemented in
Pakistan where the coursework of literacy and numeracy is taught throughout eight months. (This
recommendation is applicable for EARN Stream Only)

Effectiveness of DISTANT LEARNING approach and material: BENEERilale/lalo IRV 11 (=an1p e
effectiveness of the distant learning approach and material which contributed to the significant
improvement in the learning outcomes of the GEC girls from baseline to the end-line. Therefore, it is
suggested that the project should upload all the distant learning information on social media platforms
like YouTube. This uploaded information will also provide opportunities to other OOSGs that are not a
part of this TEACH project to improve their learning skills in literacy and numeracy, aligned with the
ALP curriculum. (Applicable for DISTANT LEARNING Stream Only)

#=SNal{el The findings show that Pashto speaking girls have no
future plans. They are considered more vulnerable as compared to the other subgroups after
completing their respective streams and are unable to take their respective transition pathway.
Therefore, it is suggested that the project should conduct follow-up visits and engage in more
dialogues with parents and caregivers to support their GEC girls to either continue education or
engaged in income generation activities. (This recommendation is applicable for EARN, LEARN and
DISTANT LEARNING Streams)

Broader Recommendation to IRC, FCDO and FM:

XI.

Sharing expenses on education supplies to reduce financial burden : EEalelilslaltalEIMIe] g1 o]
outside the scope of the TEACH project, however, the current flood has adversely affected financial
situation of the household. It will be extremely difficult for the project to convince the
parents/caregivers to send their girls to schools in their current financial situation. Their top
needs/priorities at the moment are to arrange food, shelter and health for their families. Therefore, it is
recommended to provide financial support to these families whether that is through any savings in
budget head or if additional funds are provided by FCDO, so they can bear expenses of education
supplies to enroll or continue education of their girls. (This recommendation is applicable for LEARN
and DISTANCE LEARNING Streams)
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Annex 1: Details of GEC End-line Report Annex Template

Annex Description Information inserted against the annex in the
evaluation report

Annex 1
Annex 2

Annex 3

Annex 4

Annex 5

Annex 6
Annex 7
Annex 8

Annex 9
Annex 10

Annex 11
Annex 12
Annex 18

Project design and interventions
End-line evaluation approach and
methodology

Characteristics and barriers

Learning outcome data tables

Log frame and Medium-Term
Response Plan Output Monitoring
Framework

Beneficiaries’ tables

External Evaluator’s Inception Report
Quantitative and qualitative data
collectiontools used for end-line
Quialitative transcripts

Quantitative datasets, codebooks and
programs

Quantitative sampling framework
External Evaluator declaration
Project Management Response

Chapter 1: Background
Chapter 2: Evaluation Methodology

Annex 2: Key barriers to learning and schooling
of girls

Section 4.1 Outcome 1 —Learning (Page 16 —
27)

Annex 10; Project LFA and MTRP Output
Monitoring Framework

Annex 9: Beneficiaries tables
Annex 11: Inception report
Annex 5: Data collectiontools used for end-line

Annex 6: Qualitative transcripts
Annex 7: Quantitative datasets and codebooks

Annex 8: Quantitative sampling framework
Annex 15: External evaluator declaration
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Annex 2: Key barriers to learning and schooling of girls

The table listed the key barriers identified by the parents/caregivers of GEC girls enrolled by TEACH to
understand the background that why she was not going to school before joining the TEACH learning center.
However, in the baseline report, all these barriers are explained in detail.

Table 58: Barriers affecting girls’ education

Barrier category Barrier Description % of sample affected by
this barrier

Physical / Service
Delivery

Physical / Service
Delivery
Economic

Cultural

Physical / Service
Delivery

Physical / Service
Delivery

Physical / Service
Delivery

Cultural

Economic
Cultural

Physical / Service
Delivery
Economic
Physical / Service
Delivery

Physical / Service
Delivery

Physical / Service
Delivery

Cultural

Physical / Service
Delivery

Cultural

Cultural

Physical/ Service
Delivery

Cultural

Cultural

Physical / Service
Delivery

Physical / Service
Delivery

Cultural

Table 59: Evaluation sample intersectionality between subgroups and barriers

|§|j

Barriers_Intersection

_Table.xlsx

School is too far away 46.7%
Transport services are inadequate 46.2%
There is not enough money to pay the costs of 44.6%
schooling

No one available to travel to/from school 41.1%
To attend school needs special services or 40.1%
assistance’?

To attend school needs assistive 30.1%
devices/technology

It is unsafe to be in school 26.6%
It is unsafe to travel to/from school 20.2%
School does not help in finding a good job 14.5%
Too old to attend school 10.2%
Cannot use the toilet at school 9.5%

Needs to work, earn money or help out at home 9.5%
Teachers do not know how to teach a child 8.0%

Cannot move around the school or classroom 6.9%

The school does not have a program that meets 6.6%
learning needs

Schooling not important 6.4%
Refused entry into the school 4.8%
Not interested in going to school 4.5%
Is married or about to get married 3.9%

Has a health condition that prevents from going 3.0%
to school

Not mature enough to attend school 2.8%
Has a child or is about to have a child 2.3%
Child says teachers mistreat her at school 1.5%

Child says they are mistreated/bullied by other 1.1%
pupils
Has completed enough schooling 0.9%

2 This includes arrangement of transport services, copies, stationery, stipend.
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Annex 3: Additional Analysis on Literacy and Numeracy Tasks

i. Regression Analysis —Literacy Score
To establishif there was a statistically significant achievement of learning outcomes (literacy) over and above
the comparison, regression analysis was carried out at 95% confidence level. The regression model is as
follows:

Yi=fo+ 1 Xt +g
Where: Yi is the learning score of all GEC girls between baseline and end-line
Bo is an intercept,
Bi is the achievement of the project,
Xt is a ‘dummy’ variable taking value O for girls in the baseline and taking value 1 for girls in end-line
g isaresidual term.

The model key assumption is that the changes in literacy scores occurred for the same girls before treatment
and after treatment. The baseline and the end-line learning scores of the girls for computing the model were
vertically merged using unique IDs.

The table below shows the regression coefficient (37.966) which shows positive relationship that literacy score
will be further improved from the baseline. The score of all those GEC girls were excluded from the regression
since non-availability of their literacy score in the end-line. The p value is less than 0.05 which shows
significant relationship that the score changes after receiving the treatment.

Table 60: Uncontrolled regression model — Literacy
Coefficients?

Standardized
Unstandardlzed Coefficients| Coefficients
Model

(Constant) 41.017 .643 63 789
Literacy Data_Set 37.966 .909 . 41.750
a. Dependent Variable: Literacy_Score

Further regression analysis with additional control variable was performed to enhance robustness of the
literacy results in order to obtain a more precise estimator. The final predictors in the model are
Literacy Data Set (Midline vs baseline), Dummy_Marital_Status (Married girls vs non-married girls),
Dummy_OOS_Girls (Dropped out vs never been enrolled), Dummy_Income_Generation (Girls engaged in
income generation activities vs girls not engaged in income generation activities), Dummy_With_Disability
(Girls with disability vs girls with no disability), Dummy_Pushtho_Speaking (Pashto speaking girls vs non-
Pashto speaking girls), Dummy_Orphaned (Orphaned girls vs non-orphaned girls) and
Dummy_Older_Aged_Girls (15-19 years old girls vs 10-14 years old girls). The estimator was computed at
95% confidence level and the estimator (38.084) at P = 0.000 (which is less than 0.05). This confirmed
robustly that the score changes between baseline and end-line were statistically significantly different.

Table 61: Controlled regression model — Literacy

Coefficients?

. coefficientss
Unstandardized Standardized
Coefficients Coefficients
Model B | Std.Error |  Beta |

(Constant) 33.794 .846 39 949 000
Literacy Data Set 38.084 .878 .559 43.367 .000
Dummy_Marital _Status -27.471 3.852 -.094 -7.131 .000
Dummy OOS Girls 13.501 1.033 192 13.063 .000
Dummy_Income_Generati -.635 1.287 -.007 -.494 .622
on

Dummy_With_Disability -1.761 1.239 -.018 -1.421 .155
Dummy_Pushto_Speaking 2.795 1.036 .037 2.698 .007
Dummy_Orphaned_Girls -5.081 2.206 -.030 -2.303 .021
Dummy_Older_Aged Girls 7.204 1.001 .098 7.197 .000
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a. Dependent Variable: Literacy Score

The regression model shows that all control variables have a significant relationship to determine the literacy
score with p value is less than 0.05 except disability and engaged in income generation variable which is
insignificant in the regression model.

ii. Regression Analysis — Numeracy Score
To establish if there was a statistically significant achievement of learning outcomes (numeracy) over and
above the comparison, regression analysis was carried out at 95% confidence level. The regression model is
as follows:
Yi=Pfo+ 1 Xt +g

Where: Yi is the learning score of GEC girls between baseline and end-line

Bo is an intercept,

Bi is the achievement of the project,

Xt is a ‘dummy’ variable taking value O for girls in the baseline and taking value 1 for girls in end-line
g isaresidual term.

The model key assumption is that the changes in numeracy scores occurred for the same girls before
treatment and after treatment. The baseline and the midline learning scores of the girls for computing the
model were vertically merged using unique IDs.

The table below shows the regression coefficient (32.651) which shows a positive relationship that numeracy
score will be further improved from the baseline. The score of all those girls were excluded from the
regression since non-availability of their numeracy score in the end-line. The p value is less than 0.05 which
shows significant relationship that the score changes after receiving the treatment.

— Numeracy
Coefficients?

Table 62: Uncontrolled regression model
Standardized
Unstandardlzed Coefficients Coefficients
Sig.

Std. Error

(Constant) 43.904 .555 79. 124 .000
Numeracy Data_ Set 32.651 .785 .555 41.610 .000
a. Dependent Variable: Numeracy Score

Further regression analysis with additional control variable was performed to enhance robustness of the
numeracy results in order to obtain a more precise estimator. The final predictors in the model are
Numeracy_Data_Set (End-line vs baseline), Dummy_Marital_Status (Married girls vs non-married girls),
Dummy_OOS_Girls (Dropped out vs never been enrolled), Dummy_Income_Generation (Girls engaged in
income generation activities vs girls not engaged in income generation activities), Dummy_With_Disability
(Girls with disability vs Girls with no disability), Dummy_Pashto_Speaking (Pashto speaking girls vs non-
pashto speaking girls), Dummy_Orphaned (Orphaned girls vs non-orphaned girls) and
Dummy_Older_Aged_Girls (15-19 years old girls vs 10-14 years old girls). The estimator was computed at
95% confidence level and the estimator (32.893) at P = 0.000 (which is less than 0.05). This confirmed
robustly that the score changes between baseline and end-line were statistically significantly different.

Table 63: Controlled regression model — Numeracy
Coefficients?

Unstandardized Standardized
Coefficients Coefficients
Model B | Std.Error Sig.

1 (Constant) 39.077 .736 53. 103 .000
Numeracy Data Set 32.893 .764 .558 43.058 .000
Dummy_Marital _Status -13.095 3.351 -.052 -3.907 .000
Dummy OOS Girls 8.933 .899 .147 9.936 .000
Dummy_Income_Generati -5.016 1.120 -.068 -4.481 .000
on
Dummy_ With_Disability -2.275 1.078 -.028 -2.110 .035
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Dummy_Pushto_Speaking -1.486 .901 -.023 -1.649 .099
Dummy_Orphaned_Girls  -1.523 1.919 -.010 -.794 428
Dummy_Older_Aged Girls 10.467 .871 .164 12.022 .000

a. Dependent Variable: Numeracy Score
The regression model shows that all control variables have a significant relationship to determine the literacy

score with p value is less than 0.05 and 0.1 except orphaned variable which is insignificant in the regression
model.
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Table 64: SEL skills results by subgroup (median of 1.81 out of 3.00)

Attribu
te

Overall

Self-
awaren
ess

Self-
Manag
ement

Social
Aware
ness

Relatio
nship
Skills

Scor Overall

Subgroups

Girls
engaged
income
generati
on
activities

— Percentage distribution of GEC girls

Girls Girls
not with with no
6bdul6 disabili | disabili
income | ty ty
genera

tion

activiti

Girls 00os -
Droppe

d out

EL E B = B = B E B E
L L L L L L L L L
7 13 49 19

0o0os -
Never
been
enrolle
o]

10-14
Years

15-19
Years

Marrie
d Girls

Lowe 14 34 14 7 13 50

r .5 .3 .4 .8 .5 .9 .2 .4 .8 .8 .5 .O .O .5 1 1 6 3 7 5 9 0 .6
Prop

ortion

Highe 49 85 51 90 39 84 58 77 45. 77 51 87 45 86 50 8 37 82 58 83 8 84 50 8 65 8 22 8 49 86 51 80
r 6 8 0 3 4 2 2 5 0 7 8 6 2 5 1 B8 6 2 2 5 0 O 5 9 9 4 7T 3 5 1 0 4
Prop

ortion

Lowe 59 33 58 32 66 26 55 45 51. 49 61 30 55 35 60 33 63 39 57 29 84 20 59 34 48 34 78 32 60 33 54 37
r 8 9 3 2 3 5 7 7 4 8 2 1 6 3 3 7 4 5 3 9 0 0 3 2 7 2 4 5 0 8 9 3
Prop

ortion

Highe 40 66 41 67 33 73 44 54 48. 50 38 69 44 64 39 66 36 60 42 70 16 80 40 65 51 65 21 67 40 66 45 62
r 2 1 7 8 8 5 3 3 6 2 8 9 4 7 7 3 6 5 7 1 0 0 7 8 .3 8 6 5 0 2 1 7
Prop

ortion

Lowe 43 14 43 10 51 16 33 20 41. 21 42 12 48 12 42 14 50 18 38 12 80 12 42 14 27 15 68 13 43 14 37 15
r 3 .6 3 8 6 .8 9 7 4 9 8 9 9 8 7 8 8 2 0 0 0 0 6 6 .9 3 9 3 6 5 3 7
Prop

ortion

Highe 56 85 56 89 48 83 66 79 58. 78 57 87 51 87 57 8 49 81 62 8 20 8 57 8 72 84 31 86 56 85 62 84
r 7 4 7 2 4 2 1 3 6 1 2 1 1 2 .3 2 2 8 0 0 0 0 4 4 1 7 1 7 4 5 7 3
Prop

ortion

Lowe 48 17 44 15 62 18 40 21 56. 27 45 15 52 16 47 17 57 20 41 15 80 16 47 17 38 19 63 15 48 17 41 19
r 2 7 4 7 .2 1 7 8 6 1 2 5 6 5 7 8 9 9 2 4 0 0 6 7 7 2 1 3 5 6 2 6
Prop

ortion

Highe 51 82 55 84 37 81 59 78 43 72 54 84 47 83 52 82 42 79 58 84 20 84 52 82 61 80 36 84 51 82 58 80
r 8 .3 6 3 .8 9 3 2 4 9 8 5 4 5 3 2 1 1 8 6 0 0 4 3 .3 8 9 7 5 4 8 4
Prop

ortion

Lowe 37 11 38 8 4 11 28 17 38. 19 36 9 38 9. 37 11 44 13 32 9 80 12 36 11 21 12 64 9 37 11 37 5
r 7 5 7 9 1 6 2 5 2 5 4 7 5 8 6 8 8 9 7 9 o0 0 9 5 8 9 o0 3 8 8 3 9
Prop

ortion
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Highe 62 83 61 91 55 8 71 82 61. 80 63 90 61 90 62 83 55 8 67 90 20 8 63 8 78 87 36 90 62 88 62 94

r 3 5 3 1 9 4 8 5 38 .5 6 3 5 2 4 2 2 1 3 1 o0 O 21 S5 2 1 o0 7 2 2 7T 1
Prop
ortion
Respo Lowe 50 16 49 14 58 19 43 18 55. 23 48 15 57 14 50 17 57 20 46 14 76 48 50 16 41 14 65 20 51 16 43 23
nsible r 8 8 9 9 8 4 6 2 4 5 7 3 O 3 O 1 2 o0 2 5 0 OO0 3 1 B/ 6 3 4 1 5 1 5
Decisio  Prop
n ortion
Making Highe 49 83 50 85 41 80 56 81 44. 76 51 84 43 8 50 82 42 80 53 8 24 52 49 83 58 85 34 79 48 83 56 76
r 2 2 1 1 3 6 4 8 6 .5 3 7 O Y O 9 8 0O 8 5 0 O0 7 9 4 4 T 6 9 5 9 5
Prop
ortion

Table 65: SEL skills results by subgroup (%age mean score)
Attribut | Overall Subgroups

 subgrowps 0 0 00 00000 000000000o00000000000000000|
e Baluchi Pashto Brahui Girls Girls Girls Girls 0O0S - | O0OS - | Married Unmarri | 10-14 15-19 Non- Orphan
7bdul7 not with with no | Droppe Never Girls ed Girls | Years Years orphan ed Girls
income 7bdul7 disabilit | disabilit | d out been ed Girls
generat income y y enrolle
ion generat o]
activitie | ion
activitie

B E B E B

L L L L L
Overall 60 75 61 76 55 76 64 70 61

.8 .2 7 5 .9 6 .2 .9 .2 . . . . . . . . . . . 4 . . . . . . . . . . .
Self- 55 64 55 64 53 66 56 60 58 59 54 65 56 63 55 64 55 62 55 65 49 68 55 64 58 64 50 64 55 64 57 63
awaren .3 .2 .8 .6 2 9 7 1 .2 5 7 1 .5 4 2 .3 1 4 5 4 .3 .2 4 1 .2 1 .6 .5 2 2 6 5
ess
Self- 63 79 64 81 57 79 67 75 65 73 63 80 62 79 63 79 60 76 65 81 51 81 63 79 70 79 51 79 63 79 65 77
Manage .2 .3 2 0 7 9 0 0 0 9 3 7 2 9 3 3 1 6 4 3 0 3 4 3 2 2 8 5 1 4 6 9
ment
Social 61 77 63 79 54 7 64 72 58 70 62 78 60 78 61 77 57 74 64 79 51 82 61 77 66 77 54 77 61 77 65 76
Awaren .5 2 6 3 4 7 8 0 9 7 5 9 2 6 6 0 4 1 4 4 7 5 7 1 1 2 4 2 3 2 1 1
ess
Relation 66 80 66 81 61 82 71 75 65 74 66 82 64 81 66 80 61 77 69 82 48 8 66 80 74 80 52 81 66 80 63 84
ship .0 5 0 8 2 1 6 6 3 3 8 0 8 8 2 3 5 6 2 6 7 3 4 4 0 0 9 3 1 3 7 4
Skills
Respon 58 76 59 77 54 78 62 73 59 71 58 77 56 77 58 76 56 73 59 78 50 57 58 77 63 79 51 72 58 76 62 71
sible .6 6 4 2 0 0 2 6 5 4 8 8 2 0 9 5 .8 8 9 5 9 3 8 0 1 1 4 4 5 8 0 5
Decisio
n
Making
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Annex 5: Data collection tools used for end-line

Learning Assessment Tools (Learn, Earn and Distant Learning)

EGRA Urdu Tool. pdf

Annexure A — EGRA Based Tool

@H

Core Girl Background
Survey_Endline.docx

Annexure C — Core Girl Survey Tool

Tool 5 Social
Emotional Learning. pc

Annexure E —SEL Tool

@H

6-FGD
ParentsCaregiver.doc

Annexure G — FGD with Parents / Caregivers

@H

8-FGD
Teacher-Staff.docx

Annexure | —IDI with Teacher

@H

5-FGD Girls
10-14.docx

Annexure K — FGD with Girls

@H

IDI Project
Staff.docx

Annexure M — IDI with Project Staff

EGMA Tool. pdf

Annexure B — EGMA Based Tool

@H

Core Girl Background
Survey_Distant Learr

Annexure D — Core Girl Survey Tool — Distant
Learning

@j

Learning Centre
Assessment updated

Annexure F — Learning Center Assessment
Form

@H

7r- IDI Girls
combined.docx

Annexure H — IDI with Girls

@H

9- KII with Education
dept.docx

Annexure J —IDI with Education Department

@H

10-FGD
Community.docx

Annexure L — FGD with Community
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Annex 6: Qualitative transcripts

Qualitative transcripts are separately attached from the end-line report.

Annex 7: Quantitative datasets and codebooks

Quantitative data is separately attached from the end-line report.
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Annex 9: Beneficiaries tables

Table 9.1: Direct beneficiaries

HT/Teachers/other MoE/District/ Govn’t Parents/ caregivers Community members
Learners “ ”
educators staff
Total Male Total Male | Total Male | Total Male Total
Girls Boys Female Female Female Female
282

Learn 6036 6036 4402
Cohort 1

Learn 5902 5902 305 5255
Cohort 2

Earn Cohort 5180 5180 235 1 4158
1

Earn Cohort 2000 2000 105 1153
2

*Reach through HBCs

Table 9.2: Indirect beneficiaries

HT/Teachers/other MoE/District/ Govn't Parents/ caregivers Community members
Learners “« ”
educators staff

Learn Cohort 1 200 2367
Learn Cohort 2
Earn Cohort 1
Earn Cohort 2

Distant
Learning
Cohort 1
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Table 9.3: Direct beneficiaries by intervention/activity

intervention/activity

Cohort 1 (Girls) 6036 5180 9070 20286
Cohort 2 (Girls) 5902 2000 4063 11965
Total 11938 7180 13133 32,251
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Annex 10: Project LFA and MTRP Output Monitoring Framework
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Annex 11: Inception Report
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Annex 12: Theory of Change
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Annex 13: Quality control measures

The data flow chart explains some of the quality control measures adopted by EE as part of this
engagement.

eEngaging experienced and qualified field team.

* Developing customised and relevanttools for the data collection based on a through process including peer
review, pre-pilotand pilot testing.

eConducting a comprehensive field researchertraining;

sFieldresearchers collected data on hard copies and submitit to Field Supervisor. The interview and group
discussion hand written notes also submitted to the field supervisor.

eField Supervisors compiled all the questionnaires. Afterwards all questionnaires and interview notes were
properly packed, labelled and dispatched the data to the EE Office, Islamabad. The field supervisoralso
shared the tracking Number with the EE Office, Islamabad.

eFieldvisitsto the field by seniorteam members of EE to provide quidance and support to the team.

eQuality Assurance Expert / his disgnatee received the data in EE Office Islamabad

eQuality Assurance Expert / his disgnatee recounted and sorted all the data as per shared information from the
field. Any discripencyinthe shared information was immediately shared with the field researchers.

eField data collection a validation using multiple means such as through follow-up calls / engagements with
survey respondents (not Clients), community elders, parnter staff, EE staff not involvedin the data collection
among others. Based on this information all the field visits to the respective sites were validated.

eAllthe questionnaires are shared with data entry supervisorfor data entry. The data entry supervisor placed
all questionnairesin secured environment.

*Once data entryis completed, all the soft data is password protected and available only to authorized
personnelinthe TEACH project. On the otherhand, hard copies of questionnaires were properly packed and
placed inthe double locked room where only authorized personnel are permitted to enter.

eThere were regular communication among the field teams and senior management team and within senior
management team which further helped to improve data collection before, duringand after the data
collectionteam.
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Annex 15: External Evaluator Declaration

Annex 15 External
Evaluator Declaration
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Annex 16: Learning categories and composition of learning assessments

Learning bands and scores were computed and reported as per the GEC and TEACH guidance for the
learning assessment. EGRA-based tool has both timed and untimed tasks, whereas EGMA-based tool has
only untimed tasks. Following thresholds of scores were applied by GEC LNGB for the categorization of levels
of learning.

Table 66: Learning categories with threshold

Learning category Threshold EGRA Urdu based tool EGMA based tool
% of score

Un-timed tasks

Non-learner 0 V4 V4
Emergent learner 1-40 v v
Established learner 41-80 N4 N
Proficient learner 81-100 v v
Timed tasks

Non-reader 0-5 v

Emergent reader 6-44 N

Established reader 45-80 v

Proficient reader 80+ V4

EE administered both EGRA Urdu and EGMA based tools of GEC girls with LEARN, EARN and DISTANT
LEARNING. Equal scores were assigned to questions in each subtask. The aggregated score was linear
addition at subtask level. SPSS command “record into different variable” was used for converting obtained
scores to percentage, and learning categories were achieved from variable of percentage score.

Table 67: Learning assessments subtasks and scores

Task Subtasks Task Description Purpose Administration -
Score

EGRA-Urdu Subtask-1 Listening Oral language comprehension and Un-timed
based tool comprehension vocabulary
Subtask-2a Letter Names Letters recognition Un-timed 100
Knowledge
Subtask-2b Letter / Syllable Letters recognition Un-timed 100
Sound Identification
Subtask-3 Familiar words Reading comprehension Un-timed 50
reading
Subtask-4a Oral Reading Fluency Decoding and reading fluency Timed 60
Subtask-4b Reading Reading comprehension Un-timed 5
Comprehension
Subtask-5 Writing / Dictation Writing Skills Assessment Un-timed 32
EGMA based Subtask-1 Numbers Numerals and numeracies Un-timed 20
tool identification identification
Subtask-2a Number Numerical magnitudes comparisons Un-timed 10
discrimination with
numbers
Subtask-2b Number Currency magnitudes comparisons Un-timed 5

discrimination with
currency notes

Subtask-3 Missing numbers Number patterns identification Un-timed 10
Subtask-4a Addition Level 1 Arithmetic skills Un-timed 20
Subtask-4b Addition Level 2 Arithmetic skills Un-timed 5
Subtask-5a Subtraction Level 1 Arithmetic skills Un-timed 20
Subtask-5b Subtraction Level 2 Arithmetic skills Un-timed 5
Subtask-6 Word Problem Conceptual and real-word Un-timed 6

mathematics understanding
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TEACH Endline Report

Table 17.1: Learning
Indicator(s) 73

Qutcome Reporting
Calculation for #

# Girls learning - target # Girlslearning - actual’®

75

girls learning7

1.1 Percent  of | 1 11941 girlsaged 10- [1. 8,359 (70%) girls | 1a. 5,990 girls (50%) aged
Sampled OOSG (10- | 14 years aged  10-14  years | 10-14 years achieve
19  years) girls achieve Literacy and | Literacy and Numeracy
whose literacy and | 5 7180 girlsaged 15 |[Numeracy mean | mean benchmark score for
humeracy — SCOres | 19 years benchmark score for | Grade 5 (cohort-1)
increase against the Grade 5
benchmarks set at
the baseline. 1b. 4,919 girls (41%) aged
10-14 years achieve
Literacy and Numeracy
mean benchmark score for
Grade 4 (Cohort-2)
1c. 1,000 girls (8%) aged
10-14 years achieve
Literacy and Numeracy
mean benchmark score for
Grade Il (after completion of
pack. A in Cohort-2)
2. 3,500 girls (49%) aged 15-
2. 5,026 (70%) girls | 19 years achieve Literacy
aged 15-19 years | and Numeracy set
achieve Literacy and | benchmark score
Numeracy set
benchmark score
Total” 19,121 girls aged 10-19 |13,385 girls aged 10-19 | 15,409 girls aged 10-19
years ears years

73 This information is extracted from project LFA attached with this report.
74 Total number of LEARN (10-14 years) and EARN (15-19 years) beneficiaries enrolled as per Table 1 of this report.
7> This information is extracted from project LFA attached with thisreport.
76 This information is calculated with the help of table 43 (percent of girls achieved benchmark score in LEARN and

EARN at end-line) and total number of beneficiaries (11,941 LEARN and 7,180 EARN).

7 This will be reported in the AR submitted to FCDO.
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Table 17.2: Transition Outcome Reporting
Indicator(s) Calculation for # Girls’ transition- #

Disaggregated for girls transitioning |target Girls transitioning
transition - actual
EIEVE]
Transitioninto, 2.1 Number of OOS [11,941 Girls 10-14 5500 5443 girls are
progression girls (10-14 years) |years enrolled in (50% of 11000 girls) |transitioned in
through school who successfully home-based classes schools
transitioned into who got enrolled in
formal/informal formal/informal schools
schools
Transitioninto 2.2 Percent of OOS [7,180 Girls 15-19 560 girls 760 (95% of 813 girls
skills or vocational [girls (15-19 years) ransitionto self- (70% of 800 girls) initiated their own
training who successfully employment and/or home-based
transitioned into self- [further education/skills enterprises.)
employment training.
Total™® 19,121 Girls 6060 girls 6,223 girls

78 Individual project transition pathways may be slightly different than the ones mentioned in this table. Please adapt as
applicable for you project and liaise with the FM if required, to determine how to report as per the GEC portfolio
pathways.

79 This will be reported in the AR to FCDO.
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Annex 18: Project management response

Project Response to Key Findings of Outcomes

Learning Outcomes: External evaluation indicated a significant increase in learning outcomes of GEC girls
who attended home-based classes. In Urdu language the girls improved their scores from 32.7% to 76.5%
which is 43.3% more than the baseline. Similar trends have been observed in the numeracy scores, GEC girls
have obtained 74.9% compared to their score at baseline (35.8%). The findings from EE show very
encouraging results overall, TEACH project achieved its target of learning outcomes as 72% of the GEC girls
successfully achieved desired literacy benchmark scores while 67.6% girls achievedin numeracy for grade 5
and above. In literacy, 49.1% girls have performed greater than mean score of grade4 and lower than mean
score of grade5 and 22.9% performed greater than %age mean score of grade5. In mathematics, 45% of girls
performed greater than grade 4 and lower than %age mean score of grade5 and 22.6% performed greater
than grade 5. The average attendance rate of GEC girls aged 10-14 years was 82% for Cohort-1 and 83% for
Cohort-2 compared to the target of 70% attendance. There was a significant improvement in low performers
as only 6.9% GEC girls performed lower than %age mean score of gradel compared to 56.1% learners at
baseline.

The learning results of EARN stream GEC girls aged 15-19 are also encouraging as there was 100% increase
in performance of GEC girls at the end-line as 48.75% achieved both literacy and numeracy benchmarks
compared to 20.9% girls at the baseline. Furthermore, 71.8% of the GEC girls achieved literacy benchmark of
40 correct words per minute at the end-line and 55.4% of the GEC girls achieved numeracy benchmark of
correctly answered 80% of word problems at end of intervention.

In future similar programs IRC will take care of the low performers from initiation with some remedial
education so that all the girls can achieve the desired learning outcome. IRC already started incorporating
these learning in educational projects of other donors such as in Enrolment, Retention, Mainstreaming and
Protection (EPRM) project has arranged remedial classes for slow learners from the beginning. Though
project trained teachers are a significant asset as all 100% (922) were registered in the EMIS roster of the
Non-formal Basic Education (NFBE) for future deployments or opportunities by the government or non-
government or supporting their own communities in education of out of school children. According to IRC’s
assessment 17% of teachers are ranked at a higher level of teaching skills and 39% rated as having average
skills. While the rest of them performed below average. Therefore IRC, through TEACH project funding as
well as other funding sources, continued the capacity building program for teachers to bring them at par.

Similarly, the findings from the Distance Learning program (radio) are really encouraging. Overall, literacy
score of distance learning cohort increased from 41.27% at baseline to 83.68% at endline and overall
numeracy score increased from 43.97% to 77.21% which is a significant improvement. Though the radio
program was initially designed during COVID pandemic for the engagement of GEC girls who cannot join
face-to-face program. It's worth mentioning here that besides the fact project hasn’t set any learning outcome
targets. The radio program gave marvelous results as the girls performed comparatively better than the face-
to-face cohort. This might be attributed to the multipronged mobilization strategy adopted by the project to
increase awareness among parents/caregivers, VSG members and GEC girls themselves. For the success of
this pilot program IRC invested lots of efforts to increase its listenership, utilization, and convince parents that
radio is an alternative learning platform. The efforts include formation of listening buddy groups, learning
support through literate family members, provided radio devices, incentivized the radio girls with provision of
learning material, ensured availability of radio lessons through WhatsApp group, changed radio frequencies,
and information about radio lessons was provided to parents/ caregivers and community twice a week. The
conversion of ALP packages in radio lessons is the first of its kind that has been carried out by IRC. Now the
lessons are provided to the digital library of NFE to utilize the radio lessons particularly in flood-affected areas
and in places where school infrastructure is not present or functional. Moreover, Mercy Crops intended to
utilize the radio lessons / distance learning material for its education programs. In future education
programing, IRC will keep on utilizing the radio-based learning program for hard-to-reach areas across
Pakistan as it can provide significantly better learning outcomes for out of schoolchildren.

Transition Outcome: External evaluator highlighted that around 71.4% of GEC girls at endline showed their
intention to continue education. Additionally, overall, more than 13% of GEC learners at endline intended to
start job, entrepreneurship, or self-employment at HH level. EE findings show that 29% of GEC girls (Learn
stream) had been transitioned, out of which 52% of them continued their education and 90% among them
enrolled in grade 4 while remaining 48% planning to continue education or enroll in the advanced training
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program. 86.7% girls from radio cohort continued their education and enrolled in grade 4 or opted for self-
employment. TEACH Project response to the transition related findings is that the project already achieved
99% of the target of transitioning 5500 girls in formal schools while remaining will be complete till December
22. Other than this project disseminated awareness messages to parents and community about admissions
timelines, criteria for admission, documents to be required and available institutions where the girls can be
enrolled. Moreover, in recent floods almost 60% of children drop out of schools. For reenrollment of those
dropout children and the retention of transitioned GEC girls, IRC is ensuring not only through TEACH project
but also from the funding of other donors that the schools provide a conducive environment to all children
including GEC girls. Especially in the flood affected districts, IRC is facilitating schools for improving WASH
facilities both for girls and teachers, and other infrastructural damages, teachers’ training to ensure
pedagogical skills, and safeguarding sessions for safety and wellbeing of GEC girls and other children from
other projects as well.

The endline evaluation of girls aged 15-19 years was carried out after completion of the initial 6 months
learning package and financial literacy. The data was collected in July 2021 when the situation was very
uncertain due to COVID pandemic as well as the girls were not empowered enough to aspire for their future.
Therefore only 4.5% of girls aged 15-19 at endline (conducted in July 2021) showed their intention to start
income generation. The endline evaluation also revealed that only 9.2 GEC girls are interested in learning
advance level skills associated with income generation. 63.4% of GEC girls aged 15-19 among them were
interested in continuing their education and 8.3 percent were aiming to enroll in advanced skill courses.
However, these finding were superseded by the tracer study finalized in Nov 2022 in which 95%of the girls
who received income generation training initiated their own home-based enterprises and 79% among them
initiated within three months after completing the training. On average, the self-employed GEC girls were
earning PKR 10,916 per month and contributing PKR 7,949 on average to their household income. In
response TEACH project already facilitated establishment of 25 production centers in all five program
districts where girls can jointly work in enhance their income. However, in flood affected districts, 10
production centers were damaged with flood water. During the next few months, these 10 centers will be
financially facilitated to restore them and functionalize them again.

Sustainability Outcome: EE highlighted in endline evaluation that the parents and community members
playing a significant role in sustainability of the learning centers. To respond to girls’ education barriers
IRC designed and implemented evidence based influencing campaigns and advocated for service level gaps.
In future if the supply level barriers were removed by the government, the GEC girls will be able to continue
their education. TEACH project response; at the end of project interventions 922 trained teachers or TVET
facilitators were registered in the EMIS roster of the Non-formal Basic Education (NFBE), and 122 community
base TVET facilities registered with Trade Testing Board (T TB) Balochistan for continuity beyond project life.
Moreover, IRC facilitated the development of training manuals for technical and vocational skills training in
future that will add in sustainability of efforts made by TEACH project. 813 GEC girls received certification in
income generation trades and established 25 community owned production centers for continuity of their
businesses. Moreover, for technical backstopping in relevant trade TECAH project signed an agreement with
Balochistan Agriculture and Extension Department; and Livestock and Dairy Development Departments which
is expected to sustain the project activities after exit.

IRC has established village support groups (VSGs) which significantly contributed to the successfulness of the
project’s learning inventions. EE findings show that the VSGs played a significant role in ensuring enrolment
and attendance of GEC learners. IRC Village support groups made action plans to improve girls’ education,
reduce associated barriers and increase awareness regarding the rights of girls’ education. This was evident
from the high attendance rate mentioned above. EE further mentioned that the project successfully provided
learning space to out of schoolgirls by reducing the barriers listed at the baseline phase. The IRC response is
that VSGs are trained enough to take charge of their own development in future. They are aware of referral
linkages in case face any issue as well as they are well aware of the power of collective actions, therefore it is
expected that the VSGs maintain same zeal in development of their villages and continue facilitating girls if
they want to continue their education and business.

Lastly, IRC agrees with the recommendations, and we will keep on considering them for similar nature of
education and economic wellbeing programs.
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